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Foreword

Cultivating students’ moral and national qualities has always been the main objective
of school education. After the return of Hong Kong to China, promoting national
education and increasing students’ understanding of their country and national identity
have become the common goals of primary and secondary schools in Hong Kong.
Moral and Civic Education is one of the Four Key Tasks in the curriculum reform led
by the Education and Manpower Bureau (Education Bureau) in 2001 and developing
students’ positive values and attitudes has become an integral part of the curriculum
framework for primary and secondary schools. Learning elements of Moral and
National Education (MNE) have been embedded in respective Key Learning Areas
(KLAs) and subjects to facilitate whole-person development.

With the rapid development of Hong Kong society, the need to enhance the moral and
national qualities of our youth has become stronger. In response to this, the Education
Bureau introduced the Revised Moral and Civic Education Curriculum Framework in
2008 and enriched the contents of national education in relevant KLAs and subjects to
further strengthen the implementation of moral and national education.

Primary and secondary schools in Hong Kong have been very supportive of MNE. It
is taught in the classroom, during morning assemblies and class teacher periods.
Elements of MNE are also incorporated into other relevant learning experiences such
as mainland exchange programmes, visits, service learning and project learning to
provide students with comprehensive and diverse learning experiences to cultivate
their moral and national qualities.

Building on the above favourable conditions, the Chief Executive stated in the “Policy
Address 2010-11” in October 2010 that the Curriculum Development Council would
be invited to review the curriculum framework for moral and civic education at
primary and secondary levels. To further strengthen national education, the “Moral
and National Education” subject will be introduced to cultivate students’ moral and
national qualities in a systematic and sustainable manner.

The “Curriculum Guide on Moral and National Education (Primary 1 to Secondary
6)”, prepared by the Curriculum Development Council of Hong Kong, sets out the
objectives and vision of the curriculum and elucidates the curriculum framework,
curriculum planning, learning and teaching, assessment and the use of learning and
teaching resources. The key messages in each chapter are as follows:

Chapter I Introduction

 The Education Bureau attaches great importance to developing students’ moral and
national qualities, and primary and secondary schools in Hong Kong have been
very supportive of MNE

* The subject is built on the existing foundation and strengths of schools and aims to
enhance the provision of MNE to students in a systematic and sustainable manner

* The subject is student-oriented and is based on cognition, affection and action. The
subject seeks to make use of current issues and life events to develop students’
moral and national qualities through the establishment of positive values and
attitudes and identity-building

iX



Chapter II Curriculum Framework

* This subject embodies learning experiences of MNE across the four Key Stages.
The curriculum covers five domains, i.e. personal, family, social, national and
global domains

* The flexible curriculum framework enables the systematic integration of learning
elements of MNE in various KLAs and subjects

* Schools are suggested to arrange MNE sessions (one to two sessions per week)
flexibly to ensure that continuous and comprehensive learning experiences are
provided to students

Chapter III Curriculum Planning

» The learning goals of this subject are embodied in various KLAs and related
learning experiences. Schools should aim at developing students’ positive values
and attitudes and adopt the mode of implementation and learning content that suit
both the school context and students’ needs

* As lesson time has been provided in most schools, schools are suggested to adopt
their existing mode to arrange corresponding lesson time for MNE

* The subject focuses on the development of moral and national qualities.
Stakeholders, including school heads/principals, teachers and parents, are
encouraged to participate actively to create an environment for the holistic
development of moral and national qualities for our youth

Chapter IV Learning and Teaching

» The subject emphasises school-based experience. Schools are encouraged to build
on their existing strengths and experience to adopt a student-oriented approach to
raise students’ awareness of , thinking and critical abilities on related issues

* The subject aims at helping students learn to identify and judge life events, uphold
positive values and put them into practice

« It is suggested complementing classroom learning with other relevant learning
experiences in order to enhance students’ understanding of life events from
different perspectives and put them into practice

Chapter V Assessment

* The assessment of the subject stresses the provision of positive feedback to
students to recognise their achievements and facilitate their learning. It also
provides teachers and other stakeholders with information that can form the basis
for modifying and refining the curriculum

« It is proposed that assessment should be conducted at different stages of learning
using diverse strategies to provide students with descriptive and directional
comments

« Stakeholders are encouraged to join hands to recognise students’ achievement in
this subject through various different means

Chapter VI Learning and Teaching Resources
» The use of an array of learning materials embracing different perspectives, views
and stances is strongly encouraged so that students can learn through life events
from multiple perspectives
e There are a variety of learning resources for this subject, including texts,



multimedia materials, real-life exhibits, learning scenarios and personal experience
sharing. Different kinds of resources have their own advantages and are
complementary to each other

* The Education Bureau has been providing various kinds of teaching support,
including teaching materials, lesson plans, professional development programmes,
exchange programmes and experiential learning activities, to enhance teachers’
knowledge and skills in teaching MNE

The Curriculum Development Council of Hong Kong is an advisory body that gives
advice to the HKSAR Government on matters relating to curriculum development
from kindergarten to senior secondary stage. Its members include school
heads/principals, in-service teachers, parents, employers, and scholars from
post-secondary institutions, professionals from relevant sectors or organisations,
representatives from the Hong Kong Examinations and Assessment Authority and
Vocational Training Council of Hong Kong, and personnel from relevant departments
of the Education Bureau.

The Education Bureau suggests that primary and secondary schools should adopt this
Curriculum Guide when implementing MNE subject. The Curriculum Development
Council will review and revise the curriculum pursuant to actual circumstances in
order to meet the changes and expectations of the society. Comments and suggestions
on this Curriculum Guide can be sent to Moral, Civic and National Education,
Curriculum Development Institute, Education Bureau, Room 402, 4/F, Kowloon
Government Offices, 405 Nathan Road, Yau Ma Tei, Kowloon by mail, or to
mcne @edb.gov.hk by email.

Xi



(Blank page)

Xii



Chapter I Introduction

This chapter aims to introduce the background of implementing the MNE subject

(P1-S6), its position in the school curriculum, rationale and aims.

1.1 Background

Since the return of Hong Kong to China, the Hong Kong Special Administrative
Region (HKSAR) Government has spared no effort in promoting national education.
In the curriculum document Learning to Learn — Life-long Learning and
Whole-person Development' issued by the Curriculum Development Council in
2001, being able to “understand their national identity and be committed to
contributing to the society, the nation and the world” is specified as one of the seven
learning goals. Essential elements of moral and national education are incorporated

into the respective KLLAs and other related learning experiences.

Subsequently, the importance of developing students’ moral and national qualities is
emphasised in relevant curriculum documents: Basic Education Curriculum Guide —
Building on Strengths (2002)° puts developing students’ recognition of their national
identity as one of the priority values to be developed in basic education; the Senior
Secondary Curriculum Guide — The Future is Now: from Vision to Realisation
(Secondary 4 - 6) (2009)3 also puts “to be an informed and responsible citizen with a
sense of global and national identity” as one of the seven learning goals of the senior

secondary curriculum.

The Education Bureau (EDB) has been actively promoting MNE. Relevant learning
elements are embedded in KLAs or subjects at different Key Stages, such as General
Studies at primary level; Civic Education, Integrated Humanities, Religious
Education at junior secondary level; and Liberal Studies at senior secondary level, so
that students can have a better understanding of positive values as well as the history,
culture and situations of the nation from different dimensions and perspectives.
There are also plans to organise exchange learning programmes to the mainland to
enable students to develop a sense of belonging to the country through authentic

learning contexts.

" Learning to Learn — Life-long Learning and Whole-Person Development, Curriculum Development
Council (2001). Hong Kong: Government Printer.

* Basic Education Curriculum Guide — Building on Strengths (Primary 1 - Secondary 3), Curriculum
Development Council (2002). Hong Kong: Government Printer.

3 Senior Secondary Curriculum Guide — The Future is Now: from Vision to Realisation (Secondary 4 -
6), Curriculum Development Council (2009). Hong Kong: Government Printer.



MNE is continuously being promoted in primary and secondary schools. Besides
learning opportunities such as morning assemblies, school assemblies, class teacher
periods and co-curricular activities, schools also make use of other comprehensive
learning experiences, including community services, visits, mainland exchange
programmes and project learning to enhance students’ understanding of the society
and the nation, and at the same time help students understand and practise desirable
moral and national qualities in different domains (e.g. family, society, nation and the
world).

With the continuous development of the society, the values and behaviour of our
youth are influenced by various cultures and information, which results in an
increasing demand for enhancing the development of personal qualities and positive
values among students in schools. The rapid development of the nation also leads to
a general consent in the society that national education is important to the future

development of our youth and society.

In response to the demand for strengthening MNE in the society, the Curriculum
Development Council revised the Moral and Civic Education curriculum and issued
the Revised Moral and Civic Education Curriculum Framework (2008)*, in which in
addition to using life events as learning contexts, the importance of national
education in the development of students’ values is further stressed. Moreover, the
EDB has enriched the General Studies Curriculum at primary level by enhancing the
contents relating to the development of modern China so that students can have a
comprehensive understanding of the current situations and developments of the
nation. Life and Society at junior secondary level will also be introduced in 2012, the
contents of which include the political, social and economic systems and the present

situations of China.

Achievements in implementing MNE are becoming evident. According to the
“International Civic and Citizenship Education Study (ICCS) 2009 conducted by
the International Association for the Evaluation of Education Achievement (IEA) in
which 140,000 junior secondary students from 38 countries or regions were surveyed,
Hong Kong students were ranked number five among the 38 participating countries
or regions in terms of knowledge and performance in civic education and qualities

while the respect for the national flag and anthem and sense of responsibility towards

* Revised Moral and Civic Education Curriculum Framework, Education Bureau (2008). Hong Kong:
Government Printer.



the nation were significantly higher than those of ten years ago. In addition, over
90% of the students showed concern about social issues; over 80% agreed that “I
love my country”; nearly 75% believed they had responsibility for the development
of the country; and more than half of them thought demands should be expressed in a

peaceful and rational manner.

To date, the society generally agrees that the government is committed to
implementing National Education. Based on the existing solid foundation in the
curriculum, the Chief Executive stated in the “Policy Address 2010-11" in October
2010 that the Curriculum Development Council would be invited to review the
curriculum framework for moral and civic education at primary and secondary levels.
To further strengthen national education, the “Moral and National Education” subject
will be introduced to cultivate students’ moral and national qualities in a systematic
and sustainable manner (Figure 1).

Make Make Revise Make Formulate Introduce Introduce
“develop “recognitio existing “developm Curriculum MNE in MNE in
ment of n of Civic and entof Guide on primary secondary
. . . recogmllon . .
national national National of national MNE curriculum curriculum
identity” identity” as Curriculu identity” as
as one of one of the m to one of the
the 7 priority further learning
learning values to be enhance goals in
goals developed National senior
Education secondary
curriculum
I
2001 2002 2008 2009 2010 2012/13 2013/14

school year school year

Figure 1: Development of MNE

1.2 Curriculum Aims

Rationale: With positive values and attitudes as the basis, to facilitate

identity-building through developing an affection for the country

Objectives:

Cultivating students’ positive values and attitudes through systematic learning;
enabling each student to acquire desirable moral and national qualities with

knowledge and skills as the basis so as to enrich the very essence of life; facilitating

3



students’ identity-building in the domains of family, society, nation and the world; as
well as fostering in students an aspiration to make contribution in the respective

domains.

The curriculum aims cover values and attitudes, knowledge and skills, and focus on:

Development of moral qualities: preserve Chinese virtues, develop an affection for
the country, and help students develop positive values and attitudes (e.g. sense of

responsibility, respect for others and integrity).

Recognition of identity: raise students’ recognition and sense of belonging towards
their family, society, nation and the world and help them to be informed and

responsible family members, citizens, nationals and world citizens.

Leading a meaning life: by following the direction of “knowing oneself and facing
the world with a foothold in Hong Kong but receiving support from the motherland”,
students can experience and practise positive values and attitudes, be willing to care
about their families and serve the society; recognise their national identity, be willing
to act in the interests of the country and the public, be committed to contributing to

the country and the world and establish a belief in meaningful life.

Growth in knowledge: enhance students’ knowledge of themselves as well as their

roles and responsibilities in their family, society, nation and the world.

Judging reasonably: help students develop the habit of independent thinking and
the ability to discern the meaning and values embedded in life events in an objective

and rational way, and make reasonable judgments.

Being responsible and rational: help students develop desirable personal ethics and
behaviour to face life events (including personal, family, social, national and global

ones) actively and positively and react to them rationally and responsibly.

1.3 Positioning of MNE in school curriculum

The MNE subject is based on the existing curriculum of different KLLAs at primary
and secondary levels and the curriculum framework of Moral and Civic Education. It
aims at further enhancing moral, civic and national education and providing a

systematic but flexible curriculum to develop students’ moral and national qualities.



This subject emphasises the development of values and attitudes. The content of the
subject complements those in the existing KLLAs and subjects (e.g. General Studies,
Chinese Language and Liberal Studies) as well as Life and Society to be
implemented in 2012, providing foundation on knowledge, skills and values.
Matching life experiences gained from relevant learning experiences (e.g. mainland
exchange programmes, project learning and community service) (Figure 2), positive
values and attitudes of students towards different domains and identity recognition

can be built to ensure the enhancement of their moral and national qualities.

Various
KLAs
and
subjects

Relevant
learning
experience

Figure 2: Close linkage with different KLAs and learning experiences

Moral education and national education are integrated into one subject as they both
aim at developing national qualities and the values involved are closely connected to
each other. In particular, the positive values and attitudes towards individual, family
and society developed in moral education, such as sense of responsibility and respect
for others, are desirable qualities as nationals, and coincide with the values of

national identity and commitment promoted in national education.

The objectives of MNE are to develop students’ moral and national qualities and
help them develop positive values and attitudes. This subject is intended to
consolidate and strengthen the relevant basic knowledge, skills and values related to
the individual, family, society, nation and the world in various KLAs and subjects.
It is not intended to replace other subjects and relevant learning experiences. In
doing so, it helps students develop positive values, attitudes, nurture affection and
recognize their identities in family, society and nation, and take up the responsibility
as world citizens. To ensure that students can receive MNE in a comprehensive and

systematic manner, they should study this subject at every Key Stage (Figure 3).
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Figure 3: Implementing MNE at different Key Stages

MNE has been actively promoted in primary and secondary schools in Hong Kong.

On this basis, it is further strengthened as a subject due to the following reasons:

¢ Providing organised learning objectives based on development of student’s
positive values and attitudes as the framework to ensure they can have
comprehensive and sufficient learning experiences so as to develop moral

qualities, nurture affection, enhance knowledge and skills.

¢ Stressing the continuity and consistency of learning to ensure that every student
receives learning experiences in MNE for the development of moral and
national qualities at each Key Stage from junior primary to senior secondary

levels.

¢ Connecting the learning elements of MNE and related learning experiences in
various KLAs and making use of the development of moral and national

qualities to further enhance learning effectiveness.

The curriculum framework and contents of this subject are based on the Revised
Moral and Civic Education Curriculum Framework (2008) to further refine and
implement MNE in schools in an organised way. (For information about the

differences between the present Moral and Civic Education and MNE, please refer to



“Appendix I”).

Implementing MNE
Experience and Strengths of Schools

Key Task with priority accorded
* The curricula of Hong Kong have always placed emphasis on MNE.
Moral and Civic Education is one of the Four Key Tasks under the

curriculum reform. It stresses the development of students’ positive
values and attitudes in order to achieve whole-person education

* According to the “Survey on the Reform of the School Curriculum and
the Implementation of Key Learning Area Curricula in Schools” (2004),
over 90% of primary and 80% of secondary schools used Moral and
Civic Education as the entry point to enhance learning and teaching
effectiveness

* The Revised Moral and Civic Education Curriculum Framework in 2008
better accommodated the needs for student development and responded
to the demands of the society

* The Chief Executive also mentioned in his four Policy Addresses from
2007 to 2010 that the government would further promote national
education. It can be seen that both the schools and the society place
emphasis on MNE, and schools have accumulated valuable experiences
which formed a solid basis for MNE




Ample learning opportunities

* Primary and secondary schools have placed emphasis on MNE and
managed to implement it with the participation of the whole school
across groups and subjects. Lesson time is also adjusted accordingly

* Schools are accustomed to making use of various learning opportunities
such as morning assemblies, school assemblies, class teacher periods,
experiential activities, service learning, visits and exchanges to develop

in students values like perseverance, responsibility, care and respect for
others, so that students can contribute to their family, society, nation and
the world

* Relevant government departments and non-governmental organisations
strengthen the implementation of MNE by providing various learning
programmes, supporting services at schools and different kinds of local
and mainland visits and exchange programmes to strengthen the
implementation of MNE

Quality resources and professional teams

e The EDB has been actively working with schools and various
organisations to design rich and quality learning and teaching resources
on MNE, such as teaching kits, resources websites and multimedia
audio visual resources. Schools are able to make use of the resources

in light of their own situations. School sponsoring bodies and schools
themselves are also developing their own resources to suit the needs of
students and the school context to enhance learning effectiveness

e The EDB have been consistently organising various thematic
professional development programmes for school heads/principals and
teachers, including curriculum leadership and enrichment programmes
conducted by local and mainland experts to enable their professional
teams to keep abreast of the latest developments

* Extensive experiences in implementing moral, civic and national
education accumulated by school heads/principals, middle management
personnel and frontline teachers of primary and secondary schools
constitute a favourable environment for the introduction of the MNE

subject




1.4 Principles and directions

The curriculum is developed based on the following principles and directions:

1.4.1 Identity-building

The focuses of the subject are on cultivating students’ moral and national qualities as
well as identity-building in different domains. The curriculum is designed to meet the
features and developmental needs of students at different Key Stages. Through
developing their moral qualities and establishing their identity in the domains of
family, society (including friends, school, society and work), nation and the world,
students will be able to lay a solid foundation for their growth and development.
With enhanced understanding of the country and her culture together with a
heightened sense of belonging to the country, students will be well prepared to
practise what they believe and enthusiastically contribute to the future development of

Hong Kong, nation and the world (Figure 4).

Civic
qualities

Nationa
qualities
Cultivating
values

Including family,

SOCiety friends, school,
society and work

Firgure 4: Cultivating values and identity building in different domains

1.4.2 Cultivating positive values

* Values are the indicator of what is attributed to an object by individuals. Though

hard to realise by our own selves, it directs the way we think and behave (Baier,



19695; Rokeach, 19736). We tend to use our own values as the criteria and basis

for judgment in the decision-making process.

Positive values such as caring for others, pursuing justice and assuming
responsibility not only comply with moral principles, legal provisions and social
norms, but are recognised and supported by the general public. They are also the
foundation of personal growth and the basis for the development of a sense of
belonging in different social groups. Persons with positive values tend to consider
factors beneficial to personal growth and the community interests as basis for

making decisions.

Dewey’, an American educational philosopher suggests that the establishment of
values is the outcome of one’s interaction with others and environment. As such,
in order to develop positive values, not only do we need to help students obtain a
good grasp of different values so that they can make reasonable value judgment
(cognition), but we also need to help them learn to be steadfast in upholding their
belief in positive values (affection) when facing different circumstances (action)

(see Figure 5).

Cognition

-
-

Cultivate moral and national character

Figure 5: Holistic learning experience and cultivation of moral and national
character

Following the direction of the curriculum reform in 2001, the positive values and

> Baier, K. (1969) What is value? An analysis of the concept. In K. Baier and N. Rescher (eds) Value

and the Future. New York: The Free Press, pp 33-67.

6 Rokeach, M. (1973), The Nature of Human Values. New York: The Free Press.
" Dewey, J. (1939). Theory of Valuation. Chicago: University of Chicago Press.
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attitudes promoted in this subject, including the core values (i.e. perseverance,
respect for others, responsibility, national identity, commitment, care for others
and integrity) and sustaining values embedded in different domains®, the subject
MNE emphasises the cultivation of students’ perseverance in upholding positive
values and attitudes and applying them in different life events (see Figure 6 for the

positive values and attitudes suggested to be cultivated in various domains).

¥ In the curriculum document “Learning to Learn — Life-long Learning and Whole-person
Development” issued by the Curriculum Development Council in 2001, certain “core values” and
“sustaining values” are suggested to be included in school curriculum. Please refer to “Appendix II”
for the “core values” and “sustaining values”.

11



Cultivation of positive values and attitudes

Core values Sustaining values and attitudes (examples)*
accepting
Cultivating optimistic
personal qualities | enterprise
Personal through self-discipline
domain cognition, honesty
affection, health | modesty
and morality integrity
cautious when being alone
Building identity | filial piety
as family member | trust
through the solidarity
PO, values of rights mutuality
respect for Family and forgiveness
others, domain responsit.)ilit@es, appreciative
communication positive
responsibility, and concern and optimistic
. responsibility
national .
undertaking
identity, forgiveness
commitment, Building civic plurality
. . open-minded
care for others . identity through -
Social equality
and integrity domain th.e context  of altruism
friends, school, -
society and work SCIVICES
law-abiding
mutuality
Building national | appreciative
identity through | rationality
respective  areas | solidarity
National about natural broa.d.mindedness
domain resources, participatory
humanities, culture heritage
history and [ sense of belonging
contemporary patriotism
development
Building peace
world-citizenship | freedom
through universal | democracy
Global values, concern | human rights
domain for universal | plurality
issues and | mutually beneficial
world-citizen sustainable development
obligations betterment of human kind

Figure 6: Suggested positive values and attitudes to be cultivated in various domains

* The values suggested to be cultivated in various domains are not limited to the given domains.
Instead, they can be applied to other domains and exist in appropriate learning scenarios. In addition to
the above values and attitudes, teachers can also arrange to cultivate other related values flexibly
according to different learning content such as justice, simplicity and trust to achieve more focused
learning that caters for students’ needs.
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» Take cultivating students to respect others as an example, teachers should focus on
helping students learn how to apply and realise the positive values of “respect for

others” in different domains:

+ keep one’s word and respect other’s feelings (moral education)

¢ treat the growth changes and changes arising from physiological growth with
respect (sex education)

+ respect one’s own body, not to do things that are harmful to one’s health and
stay away from smoking, gambling and drug taking (health education)

¢ abide by the law, respect other’s rights and undertake civic responsibilities
(civic education)

* respect the environment and the ecological balance of nature (environmental
education)

+ respect and cherish the sanctity and uniqueness of life (life education)

¢ be a person with principles and integrity, and be consistent in words and
deeds (personal domain)

+ respectfully and whole-heartedly take care of the senior family members
(family domain)

+ speak cautiously, exert self-discipline and get along with others in a rational
and respectful manner (social domain)

¢ cultivate national identity through understanding and respecting the emblems
of the country such as the National Day, national flag, national emblem and
national anthem (national domain)

+ respect different cultures and their peoples and nurture the spirit of inclusion

(world domain)

» MNE also emphasises the enhancement of generic skills throughout different Key
Stages, including collaboration skills, critical thinking skills, problem-solving
skills and self-management skills, so that students know how to make judgment

and put them into practice while upholding positive values.

+ The above curriculum objectives are transformed into learning goals of various
Key Stages according to students’ developmental features and needs at different
stages to help teachers plan a holistic and structured MNE curriculum so that
integrated and effective learning experience can be delivered to students (see

“Chapter II: Curriculum Framework” for the learning goals of each Key Stage).
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1.4.3 Catering for developmental needs

MNE emphasises the balanced development of students in various aspects.
Besides cultivating their qualities in different domains, the curriculum also
develops students’ abilities in objective thinking, deepens their understanding of
family, social, national and global issues, establishes their identity in the family,
society, nation and the world, and teaches them to be willing to make commitment
and contribution. This subject makes reference to theories relating to youth
development to provide a solid foundation for the curriculum framework and

learning content, including:

¢ Bandura’s’ social learning theory which points out that parents, teachers and
the society can be role models for students to understand the society and

establish values

+ Erikson’s'” Stages of psychosocial development theory which describes the

identity crisis faced by the youth in the course of growth

+ Gilligan’s'' theory of moral development which points out the importance of
“caring” and “human relationships” in moral development

+ Kohlberg’s'? theory of moral development which points out the changes in
moral judgment competency at different developmental stages

¢ Marcia’s" theory of identity formation which points out that young people
hope and actively explore and commit to an identity in different life domains
during identity development

¢ Maslow’s'* theory of hierarchy of needs which points out that throughout

different stages, young people hope to be loved and respected. They also long

for a sense of belonging and self-actualisation

® Bandura, A. (1977) Social Learning Theory. New Jersey: Prentice Hall.

' Erikson, E. H. (1982) The Life Cycle Completed. New York: Norton.

""" Gilligan, C. (1982) In a Different Voice. Cambridge: Harvard University Press.

"2 Kohlberg, L. (1969) Stage and Sequence. In D.A. Goslin (Ed.), Handbook of Socialization Theory

13

and Research. Chicago: Rand-McNally, pp.347-480.
Marcia, J.E. (1966) Development and validation of ego identity status. Journal of Personality and
Social Psychology 3, pp.551-558.

' Maslow, A. H. (1970) Motivation and Personality (2™ ed). New York: Harper & Row.
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+ Rest’s"” theory of moral development which points out the importance of
“context”, “cognition”, “judgment” and “courage” to the practice of moral
actions

18 social identity theory which points out that the building of identity

¢ Taylor’s
of individuals in a community can constitute their orientations towards the
society and the world, and form their moral views and criteria to distinguish

between right and wrong

+ Ma’s'" theory of Chinese perspectives on moral development which points

out the importance of “altruism” and “human relationships” in moral judgment

* In formulating the direction and implementation strategies of MNE, reference has
been made to relevant literature (see ‘“References” for details) in various countries
and regions (including the mainland, Taiwan and Hong Kong) to understand the
experience of the implementation of moral and national education in these places,
so that the MNE curriculum can cater for the society of Hong Kong and the needs

of students.

1.4.4 Covering various domains

» In preparing the curriculum framework of MNE, reference has been made to the
Revised Moral and Civic Education Curriculum Framework (2008). The subject
aims at cultivating students’ positive values and attitudes and identity recognition
in different domains (i.e. personal, family, social, national and the global domains)
(Figure 7) according to their development and competencies at different Key

Stages.

'3 Rest, J. R. (1986) Moral Development: Advances in Research and Theory. New York: Praeger.

16 Taylor, C. (1989) Sources of the Self: The Making of Modern Identity. Cambridge, Mass: Harvard

University Press.

7 Ma, H.K. (EEBE54). (1988) The Chinese perspectives on moral judgment development.
International Journal of Psychology, 23, 201-227.
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Personal Family Social National Global
domain domain domain domain domain
(including
school, -
friends and
society) ’\“\‘_

Developing students’ moral and national qualities through
establishing positive values and attitudes and identity recognition

|
Personal || Identity || Identity ||Identityas|| Identity + |
Qualities | | as family | | as social || national as world
member citizen citizen

Developing moral and national character

Figure 7: Developing students’ moral and national qualities through establishing

positive values and attitudes and identity recognition

For example, with respect to the national domain at Key Stage One, students are
suggested to “trace traditional Chinese customs and one’s ancestral home, and
foster a sense of belonging towards the country and one’s ancestral home”. This is
to arouse students’ interest in learning with understanding their own ancestral
home as an entry point. As for the national domain at Key Stage Four, students
are suggested to “understand the major contemporary achievements in the country
in areas such as economy, diplomatic relations and technology to explore the role
one can play in the development of the country, to strive for the well-being of the
country and its people, and strengthen national unity and develop affection for the
country”. This is to encourage students to think about their future career and life,
so that they would plan for their own future and contribute to the development of

the country.

1.4.5 Relation between moral education and national education

The subject emphasises the establishment of students’ identity in different
domains (including family, society, nation and the world) and focuses on the
development of their moral and national qualities. Moral education and national
education are closely related. Moral education cultivates and fosters students’
moral and national qualities while national education gives students the
opportunities to learn about the country and establish their national identity to

further enhance their national qualities.

Personal and national developments are not two independent concepts. People are
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important assets of the country and desirable personal qualities help promote the
country’s advancement and development, which are, in turn, beneficial to the
people themselves. Moral qualities and national qualities are closely related in that
they both are people-centred. Desirable personal qualities are the cornerstone of
national qualities. Enhancing national qualities can promote whole-person
development, so that individuals can make contribution to family, social, national

and global domains.

As stated in “Mencius, Li Lou”, “The Empire has its basis in the state, the state in
the family, and the family in one’s own self.” Mencius concluded, “The principles
an honourable man upholds are those of personal cultivation and Empire
tranquility,” and suggested a people-centred approach that begins with the
cultivation of personal qualities, then the enhancement of national qualities and
establishment of global connection to embody the stages of whole-person
development. Similarly, through the integration of moral and national education,
this subject delivers a systematic and structured learning experience to enhance

students’ moral and national qualities.

1.4.6 Relation between national education and civic education

In the report issued by the Task Group on National Education of the Commission
on Strategic Development, HKSAR Government in April 2008'%, a number of
suggestions were proposed for the implementation of national education along
with examples from France, the US and Australia. Generally speaking, these
countries focus on the cultivation of national identity and civic values among the
youth when implementing national education. For instance, the French
government places emphasis on deepening students’ understanding of the country
and affirming their national identity to develop the youth into citizens who are
equipped with a sense of responsibility, are familiar with the situations of the
country and love their own country. The US government raises its nationals’
recognition and support for core values such as freedom, equality, democracy and
justice through promoting civic knowledge and encouraging citizens to participate.
The Australian government deepens students’ understanding of the country as well
as fosters the development of its nationals into responsible citizens and world

citizens.

' Task Group on National Education of the Commission on Strategic Development (2008):

“Promotion of National Education in Hong Kong — Current Situation, Challenges and Way
Forward”. Hong Kong: Commission on Strategic Development, HKSAR Government. 24
November 2010 <http://www.cpu.gov.hk/english/documents/csd/csd_2_2008.pdf>.
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The direction of national education in Hong Kong is similar to those in other
countries and regions. National education covers the learning elements of civic
education. In addition to deepening students’ understanding of and sense of
belonging to the country, it focuses on heightening their sense of responsibility as
citizens, nationals and world citizens and developing their generic skills so that
they can understand social, national and global issues from multiple perspectives

and make rational analysis and objective judgment.

1.4.7 Learning materials from life events

The curriculum of this subject is based on the existing Moral and Civic Education
Curriculum Framework for primary and secondary levels. Learning and teaching
resources of MNE are readily available in schools, school sponsoring bodies,
various government departments and non-governmental organisations.
Considering the fact that personal qualities and identity building are cultivated
imperceptibly, it is suggested that schools adopt different learning strategies and
select learning content from life events to provide authentic learning contexts for

the development of moral and national qualities.

Teachers can also make use of the learning resources provided by the EDB and
other organisations as supplementary teaching materials and collaborate with
families, the community and the society to enhance the effectiveness of learning
and teaching (please see “Chapter IV: Learning and Teaching” and “Chapter VI:
Learning and Teaching Resources” for suggestions on learning and teaching

strategies and the use of resources of this subject).

1.4.8 Diversified assessment strategies

Diversified assessment strategies such as questioning, observation, self/peer
assessment and project learning are suggested in order to understand students’
learning performance and outcomes. Teachers can also modify their teaching
strategies based on the assessment and provide timely and appropriate feedback to
students to encourage reflection and growth to enhance learning and teaching

effectiveness.

Regarding the assessment of national education, school examinations of KLAs
and subjects and relevant public examination questions can be used to assess
students’ knowledge about the country. The assessment of students’ values and

attitudes is included in the “Assessment Program for Affective and Social
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Outcomes” (APASO) which has all along been used in schools.

MNE subject is about enhancing students’ moral and national qualities. The
curriculum covers the cultivation of individuals’ values and attitudes, knowledge
and skills in the domains of family, society, nation and the world. It is difficult to
use traditional tests and examinations to fully reflect students’ performance in this
subject. It is suggested that schools adopt diversified assessment strategies and
invite different stakeholders (e.g. teachers, peers and parents) to participate in the
assessment so that students’ learning outcomes can be fully reflected and positive
feedback provided to enhance learning effectiveness (please see “Chapter V:

Assessment” for suggestions on assessment of this subject).
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Chapter II Curriculum Framework

This chapter elucidates the curriculum framework of MNE (P1-S6), including design

principles, learning content of each Key Stage, the linkage between MNE and various

Key Learning Areas (KLAs) and subjects, as well as suggested modes of curriculum

time arrangement. It aims at providing schools with the direction and framework for

the implementation of this subject and assisting teachers in curriculum planning and

the development of related learning activities, to ensure that students can achieve the

curriculum aims.

2.1 Design principles

The curriculum framework of MNE is in line with the direction of existing moral
and civic education in schools to provide a student-centred curriculum that helps
students develop positive values and attitudes through different learning contexts
such as life events and topical issues. It also provides coherent and systematic
learning experiences to students by making reference to the Revised Moral and

Civic Education Curriculum Framework (2008).

Although part of its learning objectives and contents are being covered in other
KLAs and subjects as well as relevant learning experiences, this subject is not
meant to replace any existing KLLAs/subjects nor any relevant learning experiences
at primary and secondary levels. Instead, it aims to establish a closer connection
among the learning elements of MNE embedded in different KLLAs, subjects and
relevant learning experiences by providing a systematic and sustainable
curriculum framework and a learning platform to further strengthen moral and

national education in schools.

The design principles of this curriculum framework are as follows:

+ To provide sustainable and holistic learning experiences across the four Key
Stages in cultivating students’ positive values and attitudes, and passion to
facilitate identity-building in different domains and to enhance their moral and

national qualities

¢ To integrate the learning elements of MNE in various KLAs and subjects as

well as related learning experiences in a systematic manner
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¢ To enhance moral and national qualities in five domains, namely personal,

family, social, national and global

¢ To help students to review, judge and handle life events related to themselves,

their family, society, nation and the world with positive values and attitudes

¢ To provide a flexible curriculum framework that can cater for the school
contexts and students’ needs and provide students with curriculum relevant to

their daily life and developmental needs

2.2 Curriculum framework

*  MNE covers four Key Stages from P1 to S6 across primary and secondary levels.
Each Key Stage comprises five domains, namely personal, family, social, national
and global, with a view to promoting the development of positive values and
attitudes as well as identity-building in students.

» Each domain consists of “learning objectives”, “examples of learning content”,
“examples of related skills” and “examples of extended learning content”. Positive
values as well as essential knowledge and skills in relation to identity-building are
covered under “learning objectives” and ‘“‘examples of learning content” while
“examples of extended learning content” offers extensive coverage of life events
and social issues which cater for students’ differences in needs and interests,
enabling them to enhance, in depth and breadth, their knowledge, skills as well as
values and attitudes as specified under the “learning objectives” and “learning

content”.

» Schools may make reference to the learning objectives and content of the MNE
curriculum while taking into consideration the school contexts and the needs of
students in designing the implementation modes for MNE. Care should be taken to
ensure that students are provided with related learning opportunities, e.g. regular
lesson time designated for MNE; or regular MNE lessons complementing the class
teacher periods, religious education lessons or personal growth programmes; or
covering the learning objectives and learning content in the class teacher
periods/activities. School should complement MNE with learning opportunities

provided by different KLLAs, subjects and life-wide learning activities under the
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School Curriculum Annual Plan and maintain good coordination among all these

learning activities to strengthen learning effectiveness.

2.2.1 Learning objectives in the personal domain

» To cultivate students’ positive values and attitudes based on their developmental

needs, thus enabling them to become an individual with self-love, self-confidence,

autonomy, self-discipline, be able to differentiate the right from the wrong,

overcome difficulties, make decisions with autonomy, uphold the good, make

reasonable judgment even when in doubts and dilemmas of conflicting values, and

be committed to upholding and living out positive values.

» The learning objectives of different Key Stages in the personal domain are as

follows:
. Key . _—
Domain Learning Objectives
Stage
Appreciate oneself, accept one’s differences from others, learn
KS1 Chinese virtues and enhance moral and national qualities
(P1-P3) Differentiate the right from the wrong, uphold the good and
detest the evil, and preserve integrity
Accept with optimism both the physical and mental changes in
KS 2 the course of their growth
(P4-P6) Develop a healthy lifestyle, resist temptation, and not commit
any inappropriate behaviour like smoking, gambling, drinking,
Personal )
. taking drugs, etc.
Domain — - — -
KS 3 Adopt a positive attitude and face adversities with
broadmindedness
(S1-S3) )
Uphold the good and make reasonable judgments even when
caught in dilemmas of conflicting values
Develop one’s interests, build up strengths, establish objectives
KS 4 and expectations for one’s life, and strive for the future
(S4-S6) Be a person with principles and integrity, and be consistent in
words and deeds

2.2.2 Learning objectives in the family domain

+ Family as one of the main institutions where children and youngsters learn and

grow up exerts profound impact on their development of the sense of security and
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self-image. In the family domain, emphasis is placed on cultivating students’
positive attitudes towards their family such as care, sincerity and mutual respect,
and enhancing their commitment to taking on responsibilities as members of the
family. In addition, it is also important to help students develop positive family
values, maintain good relationships with family members, and establish and

maintain a harmonious family.

The learning objectives of different Key Stages in the family domain are as

follows:
Domain | Key Stage Learning Objectives
* Recognise the responsibility as a son/daughter and
KS1 younger generation to foster family harmony
(P1-P3) + Show love and concern for family members, and
establish and maintain harmonious relationships
» Show concern for the feelings and needs of family
KS 2 members and be willing to shoulder the responsibilities
as a member of the family
(P4-P6) .
* Respectfully and whole-heartedly take care of the senior
Family family members
Domain » Actively share responsibilities to take care of senior and
KS 3 junior family members
(S1-S3) + Be able to face family changes and challenges with
perseverance and optimism
+ Be willing to communicate with family members in a
KS 4 rational, respectful and caring manner
(S4-56) » Strengthen family ties and foster family harmony;
Bravely undertake responsibilities to solve problems
when the family is in adversity

2.2.3 Learning objectives in the social domain

As students are growing up, they start building identities and interpersonal
relationships and social networks in different social domains including friends,
school, society and work. Students are encouraged to cultivate positive values and
attitudes such as forgiveness, plurality, open-minded, equality, altruism, services,
law-abiding and mutuality on the basis of identity and self-image building.
Students are expected to actively understand society and be committed to

developing the well-being of society, thus becoming informed citizens with
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independent thinking.

» The learning objectives of different Key Stages in the social domain are as

follows:

. Key : I
Domain Learning Objectives
Stage

» Establish a loving and inviting campus and learn actively

KS 1 * Respect others and be able to demonstrate the right

etiquette on different occasions
(P1-P3)

» Take on responsibilities towards the society, e.g. cherishing

public property, obeying rules and abiding by the law

» Be willing to take on responsibilities as a student through
proactively serving schoolmates and the school, thus
showing a sense of belonging to the school, and
establishing good teacher-student relationships

KS 2 * Speak cautiously, exert self-discipline and get along with

(P4-P6) others in a rational and respectful manner

e Understand the “Basic Law” and the essence of "One
Country, Two Systems", and respect the emblems of Hong

Social Kong such as the regional flag, regional emblem, Hong

Domain Kong Special Administrative Region Establishment Day

» Discuss varied social issues in a rational and reasonable
manner and show concern for the well-being of Hong Kong
KS3 * Learn to deal with peer pressure and resist having any
(S1-S3) inappropriate behaviour
* Recognise the importance of the “Basic Law”, and respect

the essence of “Rule of Law” and “Human Rights”

» Develop an acute sense and discern the values embedded in
social issues

KS 4 » Undertake civic responsibilities and be willing to improve

the well-being of Hong Kon
(S4-56) g g hong

» Actively cultivate the attitude required for working in the

society, such as punctuality, honesty, responsibility, and

acquire the skills to get along with colleagues

2.2.4 Learning objectives in the national domain

+ To develop students’ affection for the country and help them understand the

national situations in four dimensions covering natural resources, humanities,
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history and contemporary development. Through systematic learning about the

situations of the country, students are encouraged to explore the opportunities and

challenges and make informed decisions in a passionate and rational manner.

Students’ national qualities are developed and their national identity enhanced. In

parallel, students are enabled to appreciate Chinese cultural heritage, be committed

to the well-being of the country and its people, enhance national unity and

harmony, and foster a sense of affection for the country.

» The learning objectives of different Key Stages in the national domain are as

follows:

Domain

Key
Stage

Learning Objectives

National

Domain

KS'1
(P1-P3)

Appreciate the richness and beauty of the country through
observing its landscape and antiquities

Cultivate national identity through understanding and
respecting the emblems of the country such as the National
Day, national flag, national emblem and national anthem
Trace traditional Chinese customs and one’s ancestral
home, and foster a sense of belonging towards the country
and one’s ancestral home

Learn the admirable qualities and virtues of outstanding
figures from various fields such as politics, technology,

culture, art and academic studies in the country

KS 2
(P4-P6)

Develop an awareness and concern towards the nature and
environment conservation through caring about changes in
climate, use of natural resources and environment
conservation in the country

Acknowledge the close relationships in the development
between our country and Hong Kong, and care about our
counterparts, reflecting that we are of the same family
Capture the essence of the Chinese culture, practise virtues
such as love, filial piety, integrity and thrift

Trace the development of the Chinese race, understand,
respect and appreciate the cultures of ethnic minorities, and
foster an open attitude to promote national unity

Acquire a better understanding of the situations of the
country from a historical perspective and broaden horizons

to affirm national identity
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Domain

Key
Stage

Learning Objectives

KS3
(S1-S3)

Understand the country’s achievements and efforts made in
natural resources conservation, and care about the way
forward of the country’s sustainable development

Explore the relationship between the constitution of the
country and its important government organisations and the
Hong Kong Special Administrative Region, and enhance
understanding of the concepts of the state and “One
Country, Two Systems”

Understand the opportunities and challenges facing the
country through rendering concern for its important
developments and plans

Learn to appreciate the Chinese culture and understand the
interest and essence embedded therein to enhance national
qualities

Understand the development of the country from a
historical perspective and commit to taking up one’s

responsibilities for the country

KS 4
(S4-S6)

Explore the relationship between the use of resources and
development of the country, understand one’s
responsibilities for the sustainable development of the
country, and enhance awareness of protecting natural
resources

Care about the development of people’s livelihood, take
the initiative to understand the significance of the social
and economic development and its impact on the
improvement of people’s livelihood, be willing to render
support to social and economic development, and cultivate
care and concern for the people and their livelihood
Understand the major contemporary achievements in the
country in areas such as economy, diplomatic relations and
technology to explore the role one can play in the
development of the country, be willing to strive for the
well-being of the country and its people, and strengthen
national unity and develop affection for the country
Explore traditional thinking and beliefs that shed light on a

positive lifestyle and enrich the very essence of life, and
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Domain

Key
Stage

Learning Objectives

exemplify the traditional wisdom and virtues in daily life

Gain a deeper understanding of the essence of the Chinese
culture such as harmony and peace embedded in areas such
as architecture, literature, music and art, be proud of being
a member of the country and enhance the national qualities
Probe into significant historical events in the country from
a holistic perspective and draw comparison with major
world events of the age, understand the course of the
internal hardships and external challenges facing the
country prior to its reform and opening-up, and realise the
adversities, struggles, development and accomplishments

during the course

2.2.5 Learning objectives in the global domain

+ In the global domain, it aims to guide students to recognise their roles as members

of the world with a view to enabling students to think globally, respect diverse

cultures, show concern for universal issues, and actively commit to fostering

world peace, justice and sustainable development. Students will also be equipped

with critical thinking skills and be able to interpret controversial global issues and

make sound judgment in a rational and passionate manner by adopting a global

perspective and having a good grasp of the situations of the country.

+ The learning objectives of different Key Stages in the global domain are as

follows:

Domain

Key Stage

Learning Objectives

Global

Domain

KS'1
(P1-P3)

Get along with peoples of different cultures with sincerity,
acceptance and a liberal attitude
Develop an awareness of sustainability and an

environmentally-friendly lifestyle

KS 2
(P4-P6)

Get to know the issues of global concern so as to gain a
global perspective and embody the spirit of
humanitarianism

Acknowledge and support core values of the age such as
equality, respect, democracy, freedom, rule of law and
human rights, and develop an awareness of
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Domain

Key Stage Learning Objectives

world-citizenship. Promote integration of these values with

the Chinese culture

* Broaden horizons of the world, understand the interplay

between the development of Hong Kong, the country and

KS 3
the world
(S1-S3) . .
» Respect different cultures and their peoples, and embody
the spirit of inclusion
e Understand the meaning of world citizenship, show
concern for the well-being of people at large, and respect
KS 4 for the rule of law, human rights, equality, democracy and
freedom
(S4-S6)

* Build up the identity of a global citizen with good grasp of

the situations of the country, and be able to make rational

decisions on global issues

2.3 Linkage between MNE and KL As/subjects

Core learning elements under different KLLAs/subjects are complementary to those
of the MNE in terms of values, attitudes, knowledge and skills.

Schools may make reference to the learning objectives and content of the MNE
curriculum, while taking into consideration the school mission and contexts when
planning the objectives, content and teaching arrangements between MNE and
different KLLAs/subjects, and make adequate adaptation to cater for the students’

needs.

MNE has a clear position and curriculum objectives. The subject is not to replace
the roles of other subjects in moral and national education, but to further
strengthen moral and national education. Therefore, teachers should focus on the
learning objectives of this subject, and in planning MNE curriculum to provide
students with a learning platform which allows integration of MNE-related values
and attitudes, knowledge and skills students acquired in different subjects. This
helps reinforce cultivation of moral and national qualities with learning content
adopted from life events that suit their developmental needs (for suggestions for

curriculum planning of MNE, please refer to Chapter III: Curriculum Planning).
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2.4 Connections among various domains

Cultivating desirable personal ethics lays the foundation for shaping desirable
national qualities. As family is the first place a person learns social norms,
wholesome and cohesive families form the pillar of a harmonious and stable
society. The country is a part of the world and its development is essential to foster
the development of the world. Therefore, five domains covered in MNE are not

standalone but connected with each other (Figure 8).

Personal

Family

National

Global Social

Figure 8: Connections among various domains

In the course of learning, in addition to the emphasis on the importance of
developing personal ethics and qualities, the message that various domains are
interconnected should also be brought out during discussions on specific topics or
learning activities as appropriate to provide students with new insights and
perspectives. Students can learn to reflect positive values and attitudes, as well as

their identity in cross-domain life events. For example:

¢ Personal domain€<—>Family domain: When individuals need to make choices,
would they consider the impact of their choices on their family members and
their responsibilities in the family? How can we help in the difficulties of their

families?

¢ Personal domain€<->Social domain: When we need to plan for our future, will

the well-being of other people or society be taken into consideration?
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L 4

Social domain€—>National domain: When the country's stability and security

is under threat, how should we, as members of society, respond?

¢ National domain€->Global domain: With a growing economy, how should the

country respond to demands from different countries, regions or organisations?

¢ Personal domain<&->Global domain: Under globalisation, how should an

individual understand, identify and judge views of different cultural

backgrounds and values?

2.5 Curriculum content of different Key Stages

The following curriculum content (including learning objectives, examples of
learning content, examples of related skills, values and attitudes, and examples of
extended learning content) are to provide teachers with better understanding of the
relevant topics and possible aspects and perspectives for teaching. Teachers may
make appropriate adjustment and enrichment by taking into consideration the

school contexts and the interests and needs of students.
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2.5.1 Key Stage One

(a) Personal domain

Learning Objectives

Examples of Learning Content

Examples of Related Skills

Values and
Attitudes

» Appreciate  oneself, accept
one’s differences from others,
learn Chinese virtues and
enhance moral and national

qualities

« Identify one’s personal characteristics such as
appearance, body size and shape, and ability.
Reflect on the meaning of personal appearance
to oneself and others

* Learn Chinese traditional virtues of modesty and
thriftiness; abstain from bad traits such as

arrogance and improvidence

« Abilities of self-care,
self-management, and self-

control; good living habits

« Differentiate the right from the
wrong, uphold the good and
detest the evil, and preserve

integrity

 Learn the importance of virtues (e.g. pursuit of
goodness and beauty, integrity, resistance to
indulgence in comfort and pleasure, be honest to
others and prudence) and the importance of
one’s virtues to oneself and others

* Discuss how to deal with evil intention such as

laziness, idleness or greediness

* Critical thinking
* Ability of moral judgment
* Ability of self-reflection

» Accepting

* Respect for
others

* Modesty

* Integrity

* Honesty

* Righteousness

Examples of extended learning content

» To become an individual with self-love and self-discipline who appreciates, respects and treasures life and has good living habits

* Understand and accept changes at the start of primary education. Appreciate one’s growth and develop courage for trying and pursuing




improvement

» Discuss how inappropriate behaviours such as bad manners, lying and vandalism affect oneself and others through historical events, stories

of famous people, current issues or life events

(b) Family domain

. L. . . Values and
Learning Objectives Examples of Learning Content Examples of Related Skills .
Attitudes
* Recognise the responsibility | « Understand and perform in daily life, the roles and | « Identify = the role and |  Sense of
as a son/daughter and | responsibilities of a son/daughter and younger | responsibility of a | responsibility
younger generation to foster | generation in a family. For example, learn to take care of | son/daughter and younger | ¢ Care for others
family harmony oneself, be receptive to parents’ and seniors’ advice, | generation « Filial piety

address parents and seniors properly, speak to parents
and seniors with courtesy and greet parents when you
leave or return home

 Understand the concept of the five cardinal relationships
in Chinese culture and traditional family values such as
filial piety and the importance of respect for ancestry in

the support of modern families

*« Show love and concern for

family members, and
establish

harmonious relationships

and maintain

eLearn and put into practice the ways to promote
communication and support among family members,
e.g. consider more the position and feeling of family

members, be willing to share items with them, be

* Be able to communicate and
live with family members
appropriately. Show care and

support to family members

« Commitment
« Solidarity
* Mutuality
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Learning Objectives

Examples of Learning Content

Examples of Related SKkills

Values and
Attitudes

courteous to each other, comfort and take care of family
members in illnesses, help siblings with their study,
encourage family members with unsatisfactory
academic performance, and console family members

who face difficulties in their work

Examples of extended learning content
» Learn Chinese virtues through stories reflecting virtues of family ethics found in traditional literature and modern society. Some examples of

stories relating to family ethics and virtues are about upbringing (e.g. Mencius' Mother Moving House Three Times), and love and respect

between siblings (e.g. Kong Rong giving up pears)

(¢) Social domain

Learning Objectives

Examples of Learning Content

Examples of Related
Skills

Values and
Attitudes

* Establish a loving and
inviting campus and

learn actively

* Learn how to adapt to a new environment and join a new learning | « Acquire the skills of

environment with an optimistic and positive attitude

collaborative learning,

» Explore the benefits and methods of cooperative learning. Care about | cooperation and

the classmates, help each other and be willing to learn together

complementing each

* Learn how to deal with the challenge of learning and actively seek | other

ways to overcome related difficulties

* Grasp the methods to

* Perseverance

* Care for others

» Law-abiding

* Respect for
others

* Mutuality
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Learning Objectives

Examples of Learning Content

Examples of Related
Skills

Values and
Attitudes

 Understand the importance of respect for teachers and seniors and put
it into practice, e.g. follow their advice, be disciplined and pay
attention in class

* Understand the spirit, principles and importance of school rules and
become an obedient student, e.g. respect each other and go with order

when participating in group activities

overcome difficulties
in studies

* Develop respect for
and
the

teachers
principles, and
ability to comply with

school rules

* Respect others and be
able to demonstrate the
right  etiquette  on

different occasions

e Learn how to make new friends and build friendships, e.g. treating
others with an active, friendly and caring attitude

 Learn the right etiquette on different occasions, e.g. showing respect
to others when they are expressing opinions, and maintaining good
grooming manner in classroom and in line to show courtesy

» Learn how to resolve conflicts between their peers and friends, e.g.
mutual understanding, considering others' feelings or interests, and

learning to handle one’s own emotions

» Acquire social skills

of making new friends

and building
friendships
*Be able to

demonstrate the right
etiquette on different

occasions

* Take on
responsibilities
towards society, e.g.
cherishing public

property, obeying rules

» Understand the roles and responsibilities of an individual in society,
e.g. through understanding current issues or participating in simple
services, taking the initiative to care about society, enhancing
recognition of citizenship

 Learn the importance and the ways of getting along with neighbours

* Acquire social skills
of living amicably
with their neighbours

* Use

facilities properly

community

* Forgiveness

 Commitment
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Learning Objectives

Examples of Learning Content

Examples of Related
Skills

Values and
Attitudes

and abiding by laws

amicably, e.g. showing courtesy and offering timely help

* Understand the basic facilities of a community and the ways of
making good use of them, and care about the community, e.g. cherish
and make good use of public facilities, observe public order, and
maintain environmental hygiene in the community

 Understand how the HKSAR government maintains law and order and

how individuals should work with the government to maintain social

order

 Develop the ability of
abiding by laws

» Acquire the skills of
collecting information

on current issues

Examples of extended learning content

» Learn Chinese virtues through stories reflecting virtues of friendships found in traditional literature and modern society. Some examples of

stories relating to friendship and virtues are the friendship between Yu Boya and Zhong Ziqi and the friendship between Guan Zhong and

Bao Shuya. They well illustrate the admirable virtues of friendship valued in Chinese culture

(d) National domain

Learning Objectives

Examples of Learning Content

Examples of Related

Skills

Values and
Attitudes

 Appreciate the
richness and beauty

of  the country

 Understand the features of the country's landscape, feel the richness | « Identify the locations of

and beauty of the vast territory and foster appreciation and gratitude
towards them

China, provinces,

autonomous regions,

» Appreciative

« Rationality
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Learning Objectives

Examples of Learning Content

Examples of Related
Skills

Values and
Attitudes

through observing its

* Get to know the country's geographical location and appreciate the

the capital, major cities,

landscape and | natural beauty of the country such as its location on the world map | and important
antiquities and the locations, full names and abbreviations of provinces or | landscapes and
autonomous regions attractions and
» Appreciate major landscapes of the country, e.g. the Five Great | antiquities on the map
Mountains, the Three Great Rivers, as well as the attractions and | * Obtain the basic data of
antiquities they bear, including the natural and cultural heritages; | population  of  the
develop conservation awareness and gratitude for the natural | country
heritage
« Study the country's population structure and development; develop a
sense of gender equality and respect for the elderly and care for the
young. Cultivate love and care for all people
» Learn the name of the People's Republic of China, its major cities
such as the capital, provincial capitals, municipalities and special
economic zones; understand the importance of division of regions to
land management
* Cultivate national | » Understand that the contemporary national development advances | « Identify the
identity through | with the times, keep abreast of international development and | contemporary national
understanding  and | significant progress made in different areas to meet the needs of | leaders
respecting the | people and the society. Individuals should strive to contribute to the | * Identify the emblems of

* Solidarity
* Tolerance
« Patriotism
 Sense of
belonging

¢ Culture heritage
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Learning Objectives

Examples of Learning Content

Examples of Related
Skills

Values and
Attitudes

emblems of the
country such as the
National Day,
national flag,
national emblem and

national anthem

country

« Identify current national leaders (such as the President, Premier of
the State Council); understand the challenges and opportunities
facing them, as well as their efforts and contributions to improve the

livelihood of the people

L]

Learn about the establishment and the emblems of the country,
including the date and significance of the National Day; the design
and meaning of the national flag and national emblem as well as the
occasions and regulations regarding their use; the etiquette of raising
the national flag and hanging the national emblem; the name,
melody, lyrics and meaning of the national anthem as well as the
occasions it is to play and relevant etiquettes

Understand the

L]

contemporary scientific and technological
developments and its significance in improving people's livelihood,
including the establishment of transportation systems (e.g. express
rail link and construction of large bridges); achievements in space
technology (e.g. the manned space flight projects and the lunar
These will that

technological advancement is favourable for further and continuous

exploration programmes). help understand

development of the country enhancing national pride

the country

elLearn to sing the
national anthem and the

etiquette of raising the

national flag and
hanging national
emblem

« Identify major
contemporary

achievements in science

and technology
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Learning Objectives

Examples of Learning Content

Examples of Related
Skills

Values and
Attitudes

* Trace traditional
Chinese customs and
one’s ancestral home,
and foster a sense of
belonging  towards
the country and one’s

ancestral home

« Search for the racial origin, appreciate different local customs and
cultivate an inclusive mind

« Starting from family, learn about major family relationships and
family history, ancestral home, its location, the local products and
culture, as well as its current development in order to develop an
attachment and a sense of belonging to the ancestral home

» Understand the customs of traditional festivals and their meanings.
Among the festivals, for example, the Mid-Autumn Festival as a
symbol of family reunion; the Dragon Boat Festival praising the
patriotism of Qu Yuan; customs like Chinese New Year visits
reflecting harmony among people; land worshipping placing
emphasis on agriculture and earth. These give an understanding of
the characteristics and inheritance of Chinese culture

 Study the relationship between festive customs and geographical
locations, starting from one’s students’ ancestral home. For example,
ingredients and flavours of moon cakes vary in different regions,
reflecting features of local food cultures. Embrace the diversified
Chinese culture through studying the characteristics of festive

customs of different regions

» Show the relationship
among major family
members with a chart

* Identify the location of

ancestral home on the

map
» Compare different
Chinese traditional

festive customs

e Learn the admirable

* Understand that history comes from the past and extends to the

« Identify the
characteristics of
Chinese culture

» Collect information
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Learning Objectives

Examples of Learning Content

Examples of Related
Skills

Values and
Attitudes

qualities and virtues
of outstanding
figures from various
fields

politics,

such as
technology,
culture, art and
academic studies in

the country

future. Achievements in innovation are evolving results of past
experience

« Identify current national leaders (such as the President, Premier of
the State Council); understand the challenges and opportunities
facing them, as well as their efforts and contributions to improve the
livelihood of the people

* Select historical events that illustrate the evolution of continuation
into innovation, e.g. the overland and maritime routes of the Silk
Road had been explored by people of different eras. An order was
gradually formed and it finally became a major route for travel and
communication between the East and the West

« Select outstanding historical figures from various fields (e.g. politics,
military, science and technology, culture, art and academic studies)
that illustrate the evolution of continuation into innovation. Get to

know their virtues and contributions through their stories

from different sources
to identify a number of
important historical
events, and understand
the significance of the

relevant events

Examples of extended learning content

L]

Study the developments of different regions, landscapes, provinces or autonomous regions and cities from different perspectives. For

example, to know about the prosperity of Bianliang (known as Kaifeng today) from the famous North Sung Dynasty drawing “Along the

River During the Qingming Festival”; to learn the relationship between the Yellow River and people’s livelihood from the story “Great Yu

Controls the Water”; to know the scenery of northern Shaanxi Province from the modern song “Nanniwan”
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» Discuss the efforts and contributions that political leaders of different times to improve people's livelihood according to the backgrounds and

needs of their times

» Look into different aspects of various festive customs for deeper understanding. For example, to understand the inheritance and changes of

festivals in modern society through food production (e.g. numerous types of modern moon cakes for the Mid-Autumn Festival are produced

to meet the needs of varied customers), to learn festive customs from literature (e.g. Double Ninth, Missing My Shandong Brothers — Wang
Wei (Tang Dynasty) that describes the custom of planting cornel during Chung Yeung Festival). In addition, a comparison can be made

between Chinese and foreign festivals that are similar in nature, e.g. to compare the customs of the Chinese Yu Lan Festival and the Western

Halloween

» Study the course of development of historic cities such as Xi'an, Nanjing and Beijing. Understand that re-planning has been made to meet

the needs of modern society and the characteristics of continuation and innovation

(e) Global domain

Learning Objectives

Examples of Learning Content

Examples of Related
Skills

Values and
Attitudes

* Get along with peoples of
different with
sincerity, acceptance and a
liberal attitude

cultures

» Acknowledge their identity as part of the world and that
human beings are interdependent and influential on each
other

» Develop learning interests in different countries and cultures
of our global family and show friendliness and respect for

people from different cultural backgrounds

* Develop an awareness of

sustainability and an

» Acquire an initial understanding of sustainable development

and be willing to start practising it from lifestyle and

* Collect pictures, stamps,
and other

that

postcards
items reflect
different

practices.

their

cultural
Appreciate
diversity  and
essence
* Suggest ways to solve

environmental problems

* Diversity

» Mutual benefit

* Sustainable
development

* Sense of
responsibility to
protect the

environment
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Learning Objectives

Examples of Learning Content

Examples of Related
Skills

Values and
Attitudes

environmentally-friendly
lifestyle

consumption habits, e.g. practising low carbon living and

energy saving in order to contribute to environment

protection

Examples of extended learning content

* List examples of world natural hazards, and select and study one of them in which assistance and relief were provided by our community to

the affected countries/regions and its meaning behind. Reflect on how individuals can practise the concept of “Think Globally, Act Locally” in

their daily lives, i.e. to think from a global perspective, and practise it in their communities
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2.5.2 Key Stage Two
(@)

Personal domain

Learning Objectives

Examples of Learning Content

Examples of Related Skills

Values and
Attitudes

 Accept with optimism
both the physical and
mental changes in the

course of their growth

* Understand personal growth and its resulting
changes in life and to learn the values of
self-love, self-acceptance and self-affirmation

* Analyse the sources of stress in daily life and

deal with stress with a positive attitude

 Self-care
« Self-reflection

« Stress management strategy

*Develop a healthy
lifestyle, resist
temptation, and not
commit any
inappropriate
behaviour like
smoking,  gambling,

drinking, taking drugs,

etc.

e Learn to live a healthy lifestyle, reflect on the
effect of personal consumption attitudes on
oneself and others and learn to appreciate a
simple lifestyle

* Understand the harmful impact of tobacco,
alcohol, drugs and gambling. Learn how to resist
temptation and to deal with related matters in

daily life in a responsible manner

» Analytical skill and the ability to identify
issues rationally
* Critical thinking

« Skills to resist temptation

« Care for others

* Optimistic

« Identity-building

« Self-discipline

* Simplicity

* Integrity

* Righteousness

* Sense of

responsibility

Examples of extended learning content

» Discuss the ways of solving learning problems, managing time, developing interest, equipping oneself and broadening one’s horizon in an
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active manner

» Understand one’s ability through reflecting on and learning from failures and improve thereafter

+ Avoid being egocentric and learn to appreciate and adopt the right behaviour in the process of becoming independent

» Reflect on what they have and what they want to have in their life , the phenomenon about people’s never-ending materialistic desire and the

limited resources (including life) and the effect of materialism has on life

(b) Family domain

Learning . . Values and
L Examples of Learning Content Examples of Related Skills .
objectives Attitudes
* Show concern | « Understand the important role of family in Chinese culture, | * Identify the roles and responsibilities of
for the feelings | and the roles and responsibilities of family members, e.g. | family members * Sense of
and needs of | sharing of housework and being supportive to each other  Grasp the ways of maintaining family | responsibility

family

members and
be willing to
shoulder  the
responsibilities

as a member

elLearn to show concern to each other and reinforce
communication within the family to contribute to family

harmony

harmony

of the family
* Respectfully e Learn how to concern for the elders to maintain good | « Show concern for the elders in proper
and whole- communication, e.g. proper use of language with courtesy and | ways

heartedly take

respect their opinions

* Learn to deal with family conflicts

« Commitment

* Care for others
« Filial piety
* Trust

« Solidarity
* Mutuality
* Respect for
others

 Appreciative
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Learning . . Values and
L Examples of Learning Content Examples of Related Skills .
objectives Attitudes
care of the | « Understand the causes of conflict and acquire the effective
senior family | ways of dealing with contention and conflicts, e.g. express
members views calmly, analyse the situation objectively and discuss

possible solutions

Examples of extended learning content

» By different means, learn the venues(e.g. ancestral and study halls) or activities (e.g. worship customs, festivals and ceremonies) related to

kinships and families to understand the importance of family relationships in Chinese culture

(¢) Social domain

. L. . Examples of Related Values and
Learning Objectives Examples of Learning Content . .
Skills Attitudes

*Be willing to take on | « Understand the roles and responsibilities of students, and the | « Set practical learning | « Sense of
responsibilities as a | meanings of taking initiatives to serve their school and | objectives responsibility
student through | schoolmates, e.g. cleaning the classrooms and the school, | « Grasp skills of | « Commitment
proactively serving | cherishing school properties, and maintaining environmental | self-reflection and | * Services
schoolmates and the | hygiene of the school solving learning | « Mutuality
school, thus showing a | « Learn how to face frustration in the course of learning and | difficulties * Respect  for
sense of belonging to the | improve learning effectiveness, e.g. learning to reflect on past others
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. L. . Examples of Related Values and
Learning Objectives Examples of Learning Content . .
Skills Attitudes
school, and establishing | experiences, and willing to learn and ask questions
good teacher-student | « Understand how to establish a good teacher-student
relationships relationship, e.g. being aware of the proper etiquette and attitude
in classroom and paying respect and showing gratitude to
teachers
» Speak cautiously, exert | « Learn to get along with peers and develop friendship, e.g. being | « Develop interpersonal

self-discipline and get
along with others in a
rational and respectful

manner

polite, treating others with sincerity, care and friendliness,
showing respect for friends and people’s feelings, and being

considerate

skills

L]

Understand the ‘“Basic
Law” and the essence of
“One

Systems”,

Country, Two
and respect
the emblems of Hong
such the

Kong as

regional flag, regional
emblem, Hong Kong
Administrative

Establishment

Special

Region

* Understand the principles of “Basic Law” and the essence of
“One Country, Two Systems” and their importance to Hong
Kong

 Understand and respect the regional flag and regional emblem of
Hong Kong and Hong Kong Special Administrative Region
Establishment Day to enhance recognition of Hong Kong

citizens’ identity

* Understand the ‘“Basic
Law” and the essence
of “One Country, Two
Systems”

* Identify the emblems of
Hong Kong Special

Administrative Region

* Care for others

* Forgiveness

« National
Identity

» Law-abiding
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Learning Objectives

Examples of Learning Content

Examples of Related
Skills

Values and
Attitudes

Day

Examples of extended learning content

» Understand the structure and functions of the HKSAR Government, including the composition and function of major departments as well as

the roles of Chief Executive, the Executive Council, the Legislative Council and regional organisations

« Take initiatives to learn civil rights and responsibilities, show concern about social issues in Hong Kong, e.g. showing respect for the law,

realising the importance of fairness, observing public order and making comments on social policies

» Learn cultures of different races in Hong Kong, appreciate and accept the plurality of Hong Kong community, e.g. religion, race, language,

ideology, culture and living habits
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(d)

National domain

Learning . Examples of Values and
Examples of Learning Content
Objectives Related Skills Attitudes
 Develop an | *Develop an awareness and concern towards nature and environment conservation | ®Identify  the | ®* Appreciative
awareness and | through understanding the climate, natural resources and environmental ecology in the | types, *Tolerance
concern country and showing an appreciation for the diversified resources of the country distribution *Sense of
towards the | * Develop an understanding of the climate, e.g. temperature distribution, the condition of | and usage of | belonging
nature and | different thermal belts, variation in precipitation in different seasons and locations, and | important *Patriotism
environment monsoon system activities and the affected areas national *Rationality
conservation * Develop an understanding of land resources, e.g. treasuring land resources through | natural *Solidarity
through caring | understanding the situation of the agricultural land and the availability of land resources  of | *Cultural
about changes | ®* Develop an understanding of water resources and marine resources, e.g. treasuring | the country heritage
in climate, use | resources through understanding the distribution of water resources and aquatic | ® Understand *Participatory
of natural | resources how different
resources and | ® Develop an understanding of the abundant animal resources of the country, including | natural
environment rare species, and the relationship between animal resources and environment/ecology | resources and
conservation in | and develop love and care for animals human
the country *Develop an understanding of the tourism resources, including well-known natural | activities can
tourist spots and attractions, so as to enhance the awareness of ecological protection shape the
characteristics
of a region
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Learning . Examples of Values and
L. Examples of Learning Content ) )
Objectives Related Skills Attitudes
e Acknowledge | ®Learn about the cooperation between our country and Hong Kong in joint constructions | ® Collect ~ and
the close | and improvements, and understand the close relationship that we are of the same family | select the

relationships in
the
development
between  our
country and
Hong  Kong,
and care about
our
counterparts,
reflecting that
we are of the

same family

and the joint efforts for prosperity
* Understand the current cooperation projects developed between the country and Hong
Kong such as:
- infrastructure, e.g. energy, water supply, transportation and communications
- economy and livelihood, e.g. finance, trade, logistics and tourism
- education and culture, e.g. training, exchanges, film and media
* Understand the important role and contributions of Hong Kong in the current
development of the country (e.g. Hong Kong's geographical advantage and international
connections) as well as the connection between the mainland and the world, and
understand the bond between the two places
* Pay attention to the current issues of the country and be able to show concern for our

counterparts on the motherland through appropriate channels

information to
study the
current
cooperation
projects

developed by

the country
and Hong
Kong

* Understand
the
relationship
between  our
country  and
Hong Kong,
and learn
about the
opportunities

and challenges
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Learning . Examples of Values and
Examples of Learning Content
Objectives Related Skills Attitudes
created in
future
development
between  our
country  and
Hong Kong
* Trace the | * Trace the development of the Chinese race, appreciate the cultures of different regions | ® Identify  the
development of | and foster an open attitude cultural
the Chinese | ® Realise the long history of Chinese through understanding the development of the | difference
race, Chinese race and the distribution of different races between  the
understand, * Understand the cultures of ethnic minorities, e.g. architecture, clothing, arts and | ethnic
respect and | customs to realise their distinct ethnicity and to foster an open attitude as well as the | minorities and
appreciate the | virtue of seeking common ground while allowing differences the Han
cultures of * Understand
ethnic that different

minorities, and
foster an open
attitude to
promote

national unity

ethnic groups
have their own
customs,
habits

traditions

and
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Learning . Examples of Values and
Examples of Learning Content
Objectives Related Skills Attitudes
* Develop study
plans to collect
information
about the
cultural
features of
ethnics
minorities
* Capture the | ® Capture the wisdom in classics, develop virtues and elegance, and put them into | ® Identify  the
essence of the | practice in daily life traditional
Chinese *To develop virtues by capturing the wisdom in materials such as the 24 solar terms, | virtues and
culture, practise | stories and Chinese proverbs, for example: wisdom in
virtues such as - the 24 solar terms, e.g. keeping body temperature carefully when “light snow” | Chinese
love, filial and “heavy snow” come, which also reminds us of coping with adversity with | culture as
piety, integrity perseverance, lives begin anew in ‘“the beginning of spring” and “spring | shown in solar
and thrift shower”, which encourage people to seize their opportunities terms,
- Stories, e.g. “Nuwa created human beings” that shows care and love, “Shennong | proverbs and
Tasting Herbs” that advocates real practice and some stories in ‘“The | stories
Twenty-four Filial Exemplars” ( —.-fPU2%) that promotes filial piety * Demonstrate
- Proverbs, e.g. virtues of love, filial piety, integrity and thrift from “Three | Chinese
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Learning . Examples of Values and
L. Examples of Learning Content ) )
Objectives Related Skills Attitudes
Character Classic” { =Z¢4% ), “Standards for Students” { 55T-#4 Yand “Wisdom | virtues and

(HEEESD)

* Understand what virtues in Chinese culture mean in modern society and practise the

in Chinese Proverbs”

virtues in different aspects, e.g. family life, school life and friendship

applying them
in daily life
*Be aware of
current issues
and news.
Show concern
and participate
in relief
activities

organised by

various
organisations
for  disasters
on the
mainland

* Acquire a better | ® Understand that historical development evolves continuously and its sequence through | ® Grasp the

understanding
of the situations

of the country

exploration. Learn about the country and broaden horizons in different ways
* Learn the important periods in Chinese history and appreciate the long and profound

history and culture

knowledge of
the important

periods in
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Learning . Examples of Values and
L. Examples of Learning Content ) )
Objectives Related Skills Attitudes
from a | *Select and study historical events that reflect the process from exploration to | Chinese
historical establishment of orders, for example: history
perspective and - Voyages of Zheng He's in the Ming Dynasty to navigate and explore have | ¢ Collect
broaden achieved progress in the development of foreign affairs, trades and cultural | information
horizons to dissemination, etc. from various

affirm national

identity

- Reform suggestions proposed in the late Qing Dynasty and the 1911 Revolution
that set the new order for the country and became the pioneer of social reform
* Identify the outstanding historical figures who demonstrated spirits of exploring and
establishing orders from various fields such as politics, military, technology, culture, art
and academic studies and learn their admirable qualities and contributions through
stories
* Learn the important inventions in Chinese history such as compass, paper, printing and
gunpowder, which contribute to the progress of world civilisation through continuous
exploration and modification so as to enhance national pride
* Actively participate in learning experiences to understand our country in various ways
such as reading materials, participating in competitions, participating in exchange
programmes on the mainland, service learning experiences to broaden horizons, and to

be ready to share with others their learning experiences of national education

sources to
identify
certain
outstanding
historical
figures and
understand the
reasons for
winning our
admiration

* Collect
information
from various
sources to
identify

important
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Learning . Examples of Values and
L. Examples of Learning Content ) )
Objectives Related Skills Attitudes
historical
events and

understand the
meanings of
these events

* Make good
use of various
sources to
broaden the
knowledge
about the
country

* Share with
others the
learning
outcomes and
experiences of
national
education in
appropriate

ways
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Examples of extended learning content

Further understand the condition of the country's natural resources, including vegetation resources such as different types of vegetation,
cultivated plants and crops, as well as mineral resources such as precious metals, nonferrous metals, coal and rare earth and study the
relationship between the vegetation and mineral resources and the environmental ecology

Understand the crucial role the country is playing in the current development of Hong Kong, e.g. the opportunities for sustainable
development of Hong Kong brought by the potential of and the demand for services in the mainland’s market

Learn the traditional toys and entertainment for children such as kites, spinning tops, windmills, tangram, etc. together with the study of
Chinese ethnics and customs as well as virtues and teaching, and appreciate the long history of the Chinese

Starting from a neighboring region, study the connection of historical figures, events and venues in Guangdong with Hong Kong to deepen

the understanding that Guangdong and Hong Kong are of the same family
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Global domain

(e)

Learning Objectives

Examples of Learning Content

Examples of Related Skills

Values and Attitudes

*Get to know the

issues of  global
concern so as to gain

a global perspective

and embody the
spirit of
humanitarianism

» Acknowledge and

support core values

of the age such as

equality, respect,
democracy, freedom,
rule of law and
human rights, and
develop an
awareness of

world-citizenship.
Promote integration
of these values with

the Chinese culture

* Get to know the issues of global concern and

their impacts, and understand that active
communications and cooperation are the best
way to promote peaceful development of the
world to promote the awareness that human
beings should be united and should help each
other and seek common development

* Learn the spirit behind international cooperation
to address common issues of concern, e.g.
mutual benefit, the phenomenon that human
beings are born equal and are born with basic
rights, and to learn to live harmoniously with
others with universal values

 Understand that universal values are compatible
with Chinese culture, e.g. the concept of “love
for others” is complementary to the concept of
love for one another in traditional Chinese

culture

« List the types or examples of issues of
global concern

« Identify major international cooperative
organisations with brief descriptions of
their characteristics and contributions

o Identify universal values and list the
universal values that are compatible with

Chinese culture

* Human rights

* Freedom

* Rule of law

* Democracy

* Plurality

* Mutually
beneficial

* Responsibility  for

cultural

conservation and
inheritance

« Commitments to
solidarity, mutuality
and harmony of

human beings
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Examples of extended learning content
» Carry out a case study for the disasters in a specific country/region (e.g. the Great East Japan Earthquake, the tsunami in South East Asia,
and the Chile Mine disaster), study how contributions are made to the rescue through international cooperation and communications with a

view to facilitating the betterment of human kind
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2.5.3 Key Stage Three
(@)

Personal domain

Learning Objectives

Examples of Learning Content

Examples of Related Skills

Values and
Attitudes

*Adopt a
attitude

positive
face
with

and
adversities

broadmindedness

* Understand that difficulties and adversities are
parts of life, explore the possible outcomes arising
from adopting various attitudes of treating others
and handling issues, learn to adjust the attitudes
when facing adversities

* Understand the establishment of personal values,
reflect on the implications of money, material,

idols and other’s comments

clothing, on

themselves

skills: the

abilities to solve problems and establish

* Problem-solving improve
emotional support based on their own
interest and strength

* Creativity: explore the meaning of life, life

the

step by

goals, expectations as well as

strategies to achieve the goals

step

* Uphold the good and
make

judgments

reasonable
even
in
of

when  caught
dilemmas

conflicting values

* Reflect on what it takes to respect life, the
preciousness and noble value of life, to live with
dignity, not to objectify oneself to trade for other
things

* Discuss the possible impact of every decision in
life, learn to “think before you act” and have the
courage to take the consequences of their own

actions

* Problem-solving skills: how to keep away
from going astray and protect themselves
even in adverse conditions

* Critical thinking: analyse the implications
of each decision and consider both sides of
the matter to develop the ability of making

logical judgments based on positive values

* Perseverance

* Enterprise

* Self-
determination

« National
Identity

* Rationality

* Self-love

* Sense

responsibility

of
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Examples of extended learning content

» Reflect on the values other than money and compare them with human dignity, explore how to enhance self-esteem and protect it from being

hurt through enhancing personal quality

» Understand the physical and mental health conditions, working and resting times, abilities to manage time and money, check if there is any

tendency to be indulged; cultivate the attitude of self-reflection and self-discipline in daily life, and uphold these attitudes all the time even

when being alone

+ Understand the damage brought by undesirable information, e.g. distorted values and addiction, review and reject undesirable information

with an open yet critical attitude

» Discuss the common marketing strategies adopted by the media to mislead the consumers, pay attention to objective evidence to decide what

is believable and develop a prudent consumption pattern

(b) Family domain

. L. . . Values and
Learning Objectives Examples of Learning Content Examples of Related Skills .
Attitudes
* Actively share | « Understand the importance of actively share | « Be able to take care of basic needs of | » Sense of
responsibilities to | responsibilities in family and cooperation with family | senior and junior family members | responsibility

take care of senior

and junior family

members as well as practise it in the family

* Practise the Chinese virtues of filial piety and taking care

including their living and health

members of junior family members by taking care of senior and
junior family members in daily life
*Be .able to face | «Be able to seek advice from family members when | « Learn about the ways of dealing with
(f:irzrllllllg/n;::nges \jﬂﬁ encountering difficulties and setbacks family changes and adversities

« Commitment
« Filial piety

« Solidarity

* Mutuality

* Perseverance
* Trust

« Tolerance
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Learning Objectives

Examples of Learning Content

Examples of Related SKkills

Values and
Attitudes

perseverance  and | « Understand the ways of dealing with family changes and

optimism

* Be able to resolve the conflicts with family members with a

* Get to know family support services and actively seek help

adversities, e.g. know how to reduce the burden on family | members

members when facing financial difficulties

caring and considerate attitude

to solve problems with a rational attitude

e Learn about the channels available for

family support services

* Be able to resolve conflicts with family | ¢ Positive

* Optimistic

Examples of extended learning content

» Explore the wisdom in the Chinese family motto, select appropriate materials (e.g. family rules, clan rules and poems/stories for children)
for discussion and apply the wisdom in daily life

(¢) Social domain

Learning Objectives

Examples of Learning Content

Examples of Related SKkills

Values and
Attitudes

* Recognise the
importance  of  the
“Basic Law” to the
prosperity and stability
of Hong Kong, and

* Understand the main principles of the “Basic Law” and its
importance to Hong Kong

 Understand the rights and obligations of nationals, safeguard the
peace of the living environment, maintain public safety and

order, be aware of the law and law-abiding; be able to strike a

+ Understand the main
principles of the “Basic Law”
and its importance to Hong
Kong

 Exercise rights and perform

* Respect for
others

* Sense of
responsibility

 Equality
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Learning Objectives

Examples of Learning Content

Examples of Related Skills

Values and
Attitudes

respect the essence of
“Rule of Law”

“Human Rights”

and

balance between the rights and obligations

obligations properly under
different circumstances and

through different ways

* Learn to deal with peer

pressure and  resist
having any
inappropriate
behaviour

* Learn the skills of dealing with peer pressure

* Learn to affirm and express oneself appropriately
* Know the priority of sticking to principles over peer
recognition, e.g. do not commit any inappropriate behaviour like

smoking and gambling even when under peer pressure

* Know the skills of
self-affirmation,
self-expression  and  not
committing inappropriate
behaviour

» Discuss varied social
issues in a rational and
reasonable manner and
show concern for the
well-being of Hong
Kong

» Understand the varied ways of community participation (e.g.

District  Council, street associations and community

organisations) to develop a positive attitude towards
participation in community activities

* Know how to care about the issues in their community and be
willing to make improvement

* Learn how to develop the awareness of social issues in Hong
Kong and know the ways to care about the long-term well-being
of Hong Kong, hold a sense of belonging and responsibility

towards the society, and recognise one’s identity as a citizen

» Learn about various ways of
social participation

« Care about the social issues in
Hong Kong through various
channels

e Learn about the ways of
performing civic obligations
with a positive and rational
attitude

» Law-abiding

* Perseverance

* Integrity

* Forgiveness

« Commitment

* Care for others
* Altruism

* Services

* Mutuality

Examples of extended learning content

» Understand the importance of listening and empathy as well as the basic skills; develop the abilities of putting themselves in other people’s
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shoes, understanding other people’s thoughts and feelings and responding to others so as to enhance interpersonal relationship and

communication skills

» Develop positive attitudes towards dating relationship and sex, learn to develop healthy dating relationships and know how to deal with

issues related to sex with positive values and attitudes

» Understand their own expectations for further studies and employment, work towards the goals and make preparation for further studies and

employment

» Learn Chinese virtues from the stories that show respect for teachers in traditional literature and modern society so as to develop the proper

attitudes towards teachers and express gratitude to them

(d) National domain

Learning Objectives

Examples of Learning Content

Examples of Related SKkills

Values and
Attitudes

* Understand the
country’s
achievements and
efforts made in
natural resources
conservation, and

care about the way
forward of  the
country’s sustainable

development

* Understand the country’s achievements and efforts made in
natural resources conservation in accordance with the features
of different regions as well as the developments of green
industries and environmental industries

* Understand  the and

developments of renewable

non-renewable energy (e.g. wind power, solar power,
hydro-electric power and nuclear power), explore its
challenges and opportunities as well as the impacts on the
environment and ecology so as to consider the development of
energy and sustainable environmental development from

different perspectives

¢ Consider the balance
between industrial
development and

environmental conservation
from different perspectives

e I[dentify  the
different

views of
groups on
environmental conservation
establish

nowadays and

their own standpoint

* Participatory

* Patriotism

* Rationality

* Solidarity

* Broadmindedness

* Sense of
belonging

* Appreciative

* Culture heritage
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Learning Objectives

Examples of Learning Content

Examples of Related SKkills

Values and
Attitudes

* Understand pollution control measures such as sewage and
waste disposal, energy conservation and carbon reduction
measures, reflect on their own responsibilities for

environmental protection through understanding the country’s

pollution control measures

* Explore the
relationship between
the constitution of the
country and  its
important
government
organisations and the
Hong Kong Special
Administrative
Region, and enhance
understanding of the
concepts of the state
and “One Country,

Two Systems”

* Appreciate the contemporary national development based on
Chinese cultural tradition with emphasis on peace and
integration as well as seeking common ground while allowing
differences

* Understand the implementation of the Constitution and the
functions of important government agencies (e.g. the State
Council, Congress and Chinese

People’s Political Consultative Conference (CPPCC)) and

their relationship with the Hong Kong Special Administrative

the National People’s

Region so as to enhance understanding of the concepts of the
state and “One Country, Two Systems”

* Understand political organisations such as the National
People’s Congress and CPPCC with members coming from
different regions and sectors that facilitate acceptance of

different opinions and reflect the cooperative political culture

*Be able

structure and functions of

to explain the

important agencies of the

Central and regional
governments with charts

* Understand the relationship
between the Central

government and the Special

Administrative Regions
under “One Country, Two
Systems”

* Understand the relationship
between local identity and

national identity
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Learning Objectives

Examples of Learning Content

Examples of Related SKkills

Values and
Attitudes

* Understand the

opportunities and
challenges facing the
country through

rendering concern for

its important
developments and
plans

* Discuss the impacts of important contemporary national plans

on social development, understand the process from
formulation of concepts, planning and to implementation as
well as the opportunities and challenges encountered

* Understand the important contemporary national plans such as
reform and opening up, the Twelfth Five-Year Plan as well as
the impacts on the livelihood of the community so as to
understand the opportunities and challenges facing the country
nowadays

* Understand the important development philosophy and

projects in various areas including education (e.g. the
University Town), environmental protection (e.g. green and
low carbon life), transport (e.g. the four vertical and four
horizontal transport networks) and technology (e.g. satellite
technology) to show concern about the contemporary

achievements and development of the country

* Collect and select
information to explain the
major state policies and the
current development

projects

*Learn to appreciate
the Chinese culture
and understand the

interest and essence

* Understand that literature and art were originated from life,
appreciate the interest and essence embedded therein to
enhance national qualities

* Appreciate the rich meanings and touching sentiments in

¢ Identify the types, works
and authors of important
literatures and art

* Appreciate literature and art
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Learning Objectives

Examples of Learning Content

Examples of Related SKkills

Values and
Attitudes

embedded therein to

enhance national
qualities
e Understand the

development of the
country from a
historical perspective
and commit to taking
up one’s
responsibilities  for

the country

literature, such as poems that carry deep sentimental meanings
in short sentences and classic novels that carry living images
and attractive plot, and understand the interest embedded
therein through looking at the Chinese literature

* Appreciate the uniqueness and greatness of art and craft to
enhance interest in life and experience the heritage of Chinese
culture. Take architecture as an example, the decorations of
roof ridge imply expectations and the design of buildings
reflects human relationships. Another example is Chinese
opera that centres around singing, speech delivering, acting
and acrobatic fighting and blends with other skills of art such
as mask make-up, costume design, music and rhythm, etc.

* Understand the diverse and integrated features of historical
development and the coexistence of various cultures to
appreciate the concept of seeking common ground while
allowing differences

* Select and study certain historical events that show the spirits
of diversity and integration, e.g. the coexistence of various
schools and theories during the Spring and Autumn Periods,
and the Warring States Period

*Select certain outstanding historical figures who show the

¢ Collect information from

various sources, identify
certain important historical
events and understand the
meanings of these events

¢ Collect information from

various sources, identify
certain outstanding
historical figures and

understand why they win
our admiration

* Make good use of various
ways to enhance
understanding of the
country

* Share with others learning
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Values and

Learning Objectives Examples of Learning Content Examples of Related Skills .
Attitudes

spirits of diversity and integration from various fields such as | outcomes of  national
politics, military, science and technology, arts and culture and | education and experiences
academic studies, and explore their qualities and contributions | in appropriate ways

* Reflect on their responsibilities as nationals with broadminded

and rational attitudes

Examples of extended learning content

» Select a specific topic and compare the situations in different regions, provinces or autonomous regions and cities, e.g. compare the
geographical environment of coastal and inland areas, compare the products from different provinces or autonomous regions, and compare
population growth of different cities, so as to understand the elegance and magnificence of the landscape and the abundance of resources

» Explore the basic principles of the country’s diplomatic development such as safeguarding sovereignty, safeguarding world peace,
respecting peaceful coexistence, developing new international political and economic order, to show concern about the achievements and
developments of the country in the area of foreign affairs, to further understand the features of broadmindedness and acceptance in the
contemporary diplomatic policy of the country

» Understand the features and contributions of Chinese characters as a carrier of the Chinese culture, e.g. some ethnic minorities in China and
neighboring countries borrowed the Chinese characters for their use, which shows the contributions of Chinese characters to the
developments of different civilisations

+ Understand the diverse and integrated features of historical development from the geographical perspective. For example, compare the
territory of China in different eras and discuss the changes shown such as shift of the political or economic focus and ethnic migration and
fusion so as to understand the historical development from diversification to integration. Besides, cities that are known for Chinese and

foreign cultural exchanges, such as Xi’an and Dunhuang, the major cities along the overland Silk Road, or Quanzhou and Guangzhou, the
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hubs of Maritime Silk Road, can be chosen to understand the features of diverse cultures in the development of history

(e) Global domain

Learning . . Values and
L Examples of Learning Content Examples of Related Skills .
Objectives Attitudes
* Broaden e Understand the interplay between  global | < List the topics and concerns faced by the world | « Human rights
horizons of | environmental = problems, poverty, resource | and suggest action plans that help solve the |  Plurality
the world, | contention and other issues and their impacts on | problems for individual issues; compare the | « Mutually
understand Hong Kong, China and the world; find a mutually | different ways to solve problems and identify the | beneficial

the interplay
between the
development
of Hong
Kong, the

country and

beneficial solution for joint development from a

global perspective.

» Think about the relationship between global issues

and individuals; be willing to contribute to

environmental protection by changing lifestyles;

the world care for the disadvantaged; promote social justice
and equality through social participation

* Respect  Understand that every ethnic and culture have their

different unique features and values in the global family; be

cultures and
their

peoples, and

willing to get along with people from different
cultural backgrounds with an open-minded and

tolerant attitude for seeking common ground to

key factors that affect the decision

* Understand the situation of uneven distribution
of resources throughout the world and the
responsibilities of developed countries for
assisting developing countries

* Promote the

messages of obligations of

world-citizenship such as  environmental
protection, poverty relief, donation, rescue, care
for the disadvantaged

* Respect cultural differences and be able to get
along with people from different cultural

backgrounds peacefully

* Sustainable
development

* Environmental
protection

 Upholding
social justice
and peace

* Promotion of
global
sustainable

development
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Learning

. . Values and
L Examples of Learning Content Examples of Related Skills .
Objectives Attitudes
embody the | promote the peaceful and joint development of all

spirit of | parts of the world

inclusion

Examples of extended learning content

L]

Investigate the uneven distribution of global resources (e.g. the uneven distribution of water resources or food) and the resulting shortage of

these resources in poor countries, collect data relating to the crisis of one of the above shortage; show concern about the crisis faced by the
poor and think about their own responsibilities in respect of the use of resources and care for the disadvantaged
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2.54 Key Stage Four

(a) Personal domain

Learning Values and
L. Examples of Learning Content Examples of Related Skills

Objectives Attitudes

* Develop * Investigate the importance of a life with vision and | * Be able to make long-term planning for their | » Care for others
one’s plan to self-fulfillment; explore and develop plans of | life * Enterprise
interests, self-transcendence such as self-enhancement, | « Explore their uniqueness, interests, |  Self-determination
build up | helping the disadvantaged and contributing to the | potentials, strengths and achievements * Honesty
strengths, country and the world, and put them into practice * Reflect on one’s roles and responsibilities as | ¢ National identity
establish * Review one’s responsibilities as a member of the | a member of different aspects of life « Commitment
objectives family, society, country and the world and try to * Rationality
and make commitments in all these aspects * Righteousness
expectations * Integrity
for one’s
life, and

strive for the

future

* Be a person
with
principles
and integrity,

and be

» Understand how to uphold positive values under
different types of pressure

» Understand the expectations that the community
may have on the conducts of people of different

positions or roles; investigate how to realise the

* Develop rational thinking and
decision-making skills
* Develop the ability to make moral judgment

* Develop self-discipline and self-regulation
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Learnin
£ Examples of Learning Content

Objectives

Examples of Related SKkills

Values and
Attitudes

consistent in | positive values and attitudes in dilemmas of
words and | conflicting values
deeds

Examples of extended learning content
Reflect on what virtues an individual should possess to win appreciation and admiration and how to enhance personal qualities to further

L]

recognise one’s own value

Investigate how to face the challenges of issues such as high demands and new lifestyle with a positive and active attitude; understand the
expectations of others; strengthen the ability of facing adversity; promise not to escape from reality by drug abuse or self-injury
Understand “pathological addiction” (e.g. addiction to Internet and slimming) that is common among the youth in Hong Kong and its

harmful effects and treatments; and investigate how to uphold principles of self-regard and self-discipline when facing choices and

temptations
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(b) Family domain

. L. . . Values and
Learning Objectives Examples of Learning Content Examples of Related Skills .
Attitudes
*Be willing to | « Understand the ways of strengthening | « Grasp and strengthen the skills of | « Respect for
communicate with | effective = communications with family | maintaining family harmony others
family members in a| members to enhance family relationships, e.g. | « Learn to strike a balance between social, | « Responsibility

rational, respectful and

caring manner

courtesy, respect for opinions of family

members and expressing opinions
appropriately

Grasp how to actively maintain relationships
e.g.

participate in community activities, social

with family members, to actively
service or volunteer work with family
members

Learn how to strike a balance between social,
family and school life; be able to maintain a
close relationship with family members and
respect family members apart from learning
to be independent and extending social
network

Always be grateful to the family members
who brought them up; learn how to express

love and gratitude to family members

family and school life

« Commitment

* Care for others
« Filial piety

* Trust

« Solidarity

* Perseverance

» Mutuality

* Positive

* Optimistic
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Learning Objectives

Examples of Learning Content

Examples of Related SKkills

Values and
Attitudes

« Strengthen family ties
and  foster  family
harmony; bravely
undertake
responsibilities to solve
problems when the
family is in adversity

» Understand common family issues and their
causes and impacts; understand that all family
members bear responsibilities for promoting
family harmony

 Undertake responsibilities in the family; learn
the ways of easing and solving family
problems such as actively expressing opinions

on important family decisions

* Get to know common family issues and

their causes and impacts

e Learn

issues

the skills of dealing with family

Examples of extended learning content

+ Understand the different reactions when facing conflicts and know how to deal with conflicts properly (including mediation skills);

strengthen interpersonal relationships and communication skills to foster harmonious family life

» Understand that the relationship between husband and wife and the meaning of commitment, family and marriage system are of great

importance in Chinese culture and investigate the elements of building a harmonious marriage life

(¢) Social domain

Learning Objectives

Examples of Learning Content

Examples of Related SKkills

Values and
Attitudes

* Develop an acute sense and

discern the values embedded

» Understand and recognise the importance of rule of | « Actively observe and get to

law, human rights, democracy, equality, freedom and | know  universal values

o Commitment

* Responsibility
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Learning Objectives

Examples of Learning Content

Examples of Related SKkills

Values and
Attitudes

in social issues

justice to the society, e.g. be able to analyse
controversial issues objectively with various principles
of universal values

 Understand different ways of showing concern about
social issues; actively care about the social problems in
Hong Kong

* Learn how to discern the values embedded in social

issues with critical thinking

through various means

* Grasp how to show concern
about social issues with a
positive and rational
attitude

e Acquire an acute social

sense and critical thinking

* Undertake civic
responsibilities and be willing
to improve the well-being of

Hong Kong

« Understand civic participation and put it into practice to
develop social recognition, e.g. taking part in mock
service in

elections, learning and participating

community activities

* Grasp how to perform civic
participation with a rational
attitude

* Actively cultivate the attitude
required for working in the
society, such as punctuality,
honesty, responsibility, and
acquire the skills to get along

with colleagues

* Grasp how to equip oneself for employment and the
preparatory work, such as actively understanding the
requirements for their ideal jobs and striving for their
goals

* Actively learn the attitude and etiquette required for
working in the society, such as punctuality, honesty and
responsibility

* Understand the importance of upholding personal

* Grasp how to equip oneself
for employment and the
preparatory work

« Set practicable goals

e Acquire positive working
attitude and the skills to get

along with colleagues

» Open-minded

+ Equality

¢ Altruism

* Services

* Mutuality

* Respect
others

* Integrity

» Forgiveness

for
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Learning Objectives

Examples of Learning Content

Examples of Related SKkills

Values and
Attitudes

society

integrity and professional ethics; recognise integrity as

an important cornerstone for the development of the

Examples of extended learning content

L]

Be able to solve learning problems and understand the ways to cope with pressure from study. Cope with the pressure arising from public

examinations and further studies with an optimistic and positive attitude

Understand one’s own aptitude; know the factors that affect the plans of further studies and employment; know the preparatory work for

leaving school and working in the society (e.g. job-seeking channels and the related skills) as well as broaden horizons and develop potentials;

prepare and plan for the desired life in the future

(d) National domain

Learning Objectives

Examples of Learning Content

Examples of Related SKkills

Values and
Attitudes

* Explore the relationship

of
and
the

between the use

resources
of

understand

development
country,

one’s responsibilities for

* Understand the relationship between the use of resources and

development

protecting natural

development

of the country, enhance the awareness of

resources and promote sustainable

* Understand how the country regulates the mining industries

and balances

market demand and environmental needs, such

*Give examples on the
country’s  solutions  to
improve production and

operation or land wuse in
recent years
e State  the

impacts  of

* Rationality

* Sense
belonging

* Patriotism

* Appreciative

* Participatory

of
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Learning Objectives

Examples of Learning Content

Examples of Related SKkills

Values and
Attitudes

the sustainable | as fostering rare tree species, converting farmland back to | unfavourable natural
development of the | woodland, fish moratorium and mining of rare-earth | environment on people’s
country, and enhance | resources, to enhance awareness of protecting natural | livelihood and comment on
the awareness of | resources the national strategies to
protecting natural | * Pay attention to the use of natural resources through | tackle the challenges from
resources understanding how the country makes use of the resources in | natural environment
different regions for its development, such as South to North
Water Diversion Project, West-East Gas Transmission Project
and West-East Electricity Transmission Project
* Investigate the relationship between Chinese culture and
sustainable development, such as harmony but not uniformity,
biodiversity and respect for nature and ecological balance;
understand the spirits of Chinese culture embedded in the
country’s policies and measures for sustainable development
* Care about the | ®* Understand the basic economic environment and system of | ® Understand  the  major
development of people’s | the country and investigate their impacts on people’s | economic  systems and

livelihood, take the

initiative to understand
the significance of the
economic

social and

livelihood
* Understand the change of consumption pattern of nationals
and the rise of living standard since the reform and

opening-up, appreciate the devotion of the country in

measures of the country
* Collect
different

information about
regions and

compare the changes in the

* Culture heritage
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Learning Objectives

Examples of Learning Content

Examples of Related SKkills

Values and
Attitudes

development and its
impact on the
improvement of

people’s livelihood, be
willing to render
support to social and
economic development,
and cultivate care and
concern for the people

and their livelihood

improving the financial status of nationals

* Understand the important economic systems and measures of
the country such as finance, trade, real estate; investigate the
impacts on the society and people’s livelihood, and be aware

of the development of people’s livelihood

society and livelihood
before and after the reform

and opening-up

* Understand the major
contemporary
achievements in the

country in areas such as

economy, diplomatic
relations and technology
to explore the role one
the

the

can play in
development  of

country, be willing to

* Investigate the development of livelihood centred around the
people and the related policies and measures to achieve this
goal

* Understand the major contemporary achievements in the
country in areas such as economy, diplomatic relations and
technology. For example,

- Understand the development and achievements of the
country in technology, such as agriculture, aerospace,
energy, water resources, environmental protection and

express rail link

*Understand  the  major
contemporary achievements
of the country in the society
and livelihood and get to
related

know some

examples and data
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Learning Objectives

Examples of Learning Content

Examples of Related SKkills

Values and
Attitudes

strive for the well-being
of the country and its
people, and strengthen
national  unity and
develop affection for the

country

- Understand the development and achievements of the
country in diplomatic relations such as its role and
participation in international organisations and

conferences

* Understand the development of people’s livelihood such as

the significance of the Twelfth Five-Year Plan in improving
people’s livelihood in aspects of education, healthcare,
welfare, etc.

* Investigate the opportunities and challenges encountered in

the development of the country; think about the role one can
play therein; be willing to strive for the well-being of the

country and its people

* Explore traditional
thinking and beliefs that
shed light on a positive
life

enrich the very essence

outlook on and
of life, and exemplify
the traditional wisdom

and virtues in daily life

* Investigate the inspiration of traditional thinking and beliefs to
life to enhance personal qualities

* Investigate the philosophy of life of Confucianism, Buddhism,
Taoism, Mohism and Legalism, such as the “four origins” and
“five relationships” in Confucianism, “non-interfering” and
“all beings are the same” in Taoism, “universal love” and “not
attacking others” in Mohism and “save all beings from

suffering” in Buddhism, and apply the wisdom of Chinese

* I[dentify the

traditional

major
thinking and
beliefs and the profound
impacts on the sociality and
culture
*Encourage  self-reflection
through traditional thinking

and beliefs, learn to respect
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Learning Objectives

Examples of Learning Content

Examples of Related SKkills

Values and
Attitudes

culture in daily life

* Understand the social and cultural meaning reflected in
folklore beliefs, e.g. worshipping the Wen Chang Di Jun
implies the importance of knowledge, the belief of Guan Di
praises loyalty and integrity, and the belief of Tian Hou shows

the care about the livelihood of fishermen

life and establish a positive

mind

* Gain a deeper

understanding of the
essence of the Chinese
culture such as harmony
and peace embedded in
areas such as
architecture, literature,

music and art, be proud

of being a member of

the country and enhance

the national qualities

* Understand that literature and art come from life; appreciate
the joy and cultural spirits embedded within; and enrich
personal qualities

* Study the relationship between different forms of culture such
as architecture, literature, music and art. For example, the
poetry in literary works can be blended with music and
dancing so that the joy of literature and art can be felt

* Understand the underlying meaning and spirits of Chinese
culture embedded in different forms of culture such as

calligraphy, architecture, literature, music, drawings and

landscape architecture. For example, literature, drawings,
music and landscape architecture usually use natural sceneries
as subjects, together with the creativity of the authors, the

spirit of blending the nature with art is expressed

e Identify the types, works
and authors of important
literate and art

* Appreciate literature and art
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Learning Objectives

Examples of Learning Content

Examples of Related SKkills

Values and
Attitudes

* Probe

historical events in the

into significant
country from a holistic
perspective and draw
comparison with major
world events of the age,
understand the course of
the internal hardships
and external challenges
facing the country prior
and

to its reform

opening-up, and realise

the adversities,
struggles, development
and  accomplishments

during the course

* Understand how the history developed from

idea to

implementation so that the unification of one’s knowledge and

behaviour could be exemplified

* Choose and study historical events that can show the process

from idea generation to actual implementation, including

Reform movement (such as Shang Yang’s Reform in
the Warring States Period, Wang Mang’s Reform in
Xin Dynasty, Emperor Xiao-Wen’s Han Movement in
North Wei Dynasty, Self-strengthening Movement in
Qing Dynasty and the Reform and Opening-up in
present days) for predicting the future by reviewing
the past

Development process (for example, the 100-year
process from Zheng Guanying and Liang Qichao, the
scholars in late Qing Dynasty, proposing to hold a
world exposition to Expo 2010 Shanghai China, and
the 100-year process from the magazine of “Tianjin
Youth” raising 3 questions of Olympic Games in
1908
understanding that implementation is as important as

to Beijing 2008 Olympic Games) for

ideas

e Collect information from

different sources, identify

important historical events

and understand their
significance

* Collect information from
books and other sources,
identify outstanding
historical figures and

understand why they are
respected

* Recognise the differences
between historical facts and
understanding

» Analyse the causality of

historical events from
different dimensions and
perspectives
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Values and

Learning Objectives Examples of Learning Content Examples of Related Skills .
Attitudes

* Choose some outstanding historical figures who can show that
implementation is as important as ideas (from areas such as
politics, military, technology, literature and art and academic
studies) and study their qualities and contribution

* Probe into the causes and consequences of major historical
events from different perspectives and understand the impacts

on the development of the country to foster the attitudes of

concerning the development of history

Examples of extended learning content

L]

Understand the natural disasters in the country (such as rainstorm, flooding, snow disaster, sand storm, drought and earthquake) and the
efforts of relieving the disasters from the central and local governments, military and police, non-governmental organisations and local
residents in order to understand the solidarity, perseverance and morale when facing adversity

Understand contemporary urban development of the country, such as Pearl River Delta Urban Agglomeration, Yangtze Delta Urban
Agglomeration, Bohai Rim Urban Agglomeration, and probe into the significance of urban agglomeration development in promoting the
overall development of the country

In accordance with the conditions of schools and interests and abilities of teachers and students, design related learning experiences such as
works appreciation, experiential creation and learning day/week to promote the learning of literature and art. Schools can also set up different
organisations for promotion such as literature studies club, calligraphy club, Cantonese opera club and Chinese music club, or arrange
exchange programmes in or outside Hong Kong to foster students’ interests in literature and art and let them experience the diversity of

Chinese culture
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» Probe into the development of history from a holistic perspective, choose some important Chinese historical events or figures and draw

comparison with the historical events of the similar ages

(e) Global Domain
Learning . Examples of Related Values and
L. Examples of Learning Content ) )
Objectives Skills Attitudes
* Understand  the | « Recognise the characteristics and implications of globalisation, various | ¢ Grasp various | « Peace
meaning of world | perspectives and different interpretations of the idea of globalisation, | perspectives of | « Rule of law
citizenship, show | and relationship between globalisation and Hong Kong implications of | » Democracy
concern for the | « With the country rising in peace, investigate what contribution the | globalisation * Equality
well-being of | country, as a member of the global village, could make to the world on | « Identify the “interest of | « Human rights
people at large, | global issues. For example, through learning about UNESCO CHINA, | the country” and the |  Plurality
and respect for | understand the efforts and contribution of the country in promoting | “interest of the earth” | « Mutually
the rule of law, | sustainable development of the society, economy and environment, and be able to tell | beneficial

human rights,
equality,
democracy and
freedom

e Build up the

identity of a
global citizen
with a good grasp

of the situations

and the exchange and inheritance of cultures in different regions

« Identify oneself as a member of the global village and think about the
qualities that a global citizen should possess. Establish a faith of “I can
make a difference too” and be willing to promote the betterment of
human kind through participation

* Develop the skills required for undertaking the responsibilities of a
global citizen, including rational analysis and critical thinking,
communication and problem-solving skills in order to enquire global

issues from different perspectives

whether they constitute a
“causality” or
“interaction” relationship
or both

L]

State the qualities that a
global citizen should
possess and its
importance to the

development of

* Sustainable
development

* Betterment  of
human kind

» Maintenance of
peace

e Creation of a
sustainable

world
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Learning

Objectives

Examples of Learning Content

Examples of Related
Skills

Values and
Attitudes

of the country,
and be able to
make rational
decisions on

global issues

» Understand the interaction between the development of the country
and the world. Building the identity of a global citizen with a good
grasp of the situations of the country to understand and consider
controversial issues, and be able to make rational decisions and
strengthen the communication and cooperation between the country

and the global family

individuals, Hong Kong,
the country and the
world

» Grasp the situations of
the country, together
with a global citizen’s
perspectives and critical
thinking to  analyse
controversial issues

rationally

» Promotion of
betterment of

human kind

Examples of extended learning content

+ Investigate how to help mediate and solve problems for the sustainable development of the world through negotiation and agreement by

governments in international conference and the participation and action of international bodies or non-governmental organisations by

studying a case of international conflict over environmental preservation and economic development
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2.6 Suggestions on curriculum time arrangement

Different countries and regions may have their own arrangements in respect of

the curriculum time of Moral and National/Civic Education. For example,

¢+ Two sessions of “Moral Thinking” (junior secondary level) and “Political

Thoughts™ (senior secondary level) curricula per week are arranged on the

mainland;

+ About two to three sessions per week are arranged for the “Civics and Moral

Education” curriculum in Singapore;

¢ About one to two sessions of “Moral Education” per week are arranged in

South Korea;

¢ About two to three sessions of “Social Studies” (junior secondary level) and

“Citizens and Society” (senior secondary level) per week are arranged in

Taiwan;

¢ One session of “Moral Education” (lower primary to junior secondary levels)

per week is arranged in Japan;

¢ One session of “Civic Education” (senior secondary level) per week is

arranged in Italy;

¢ One session of “Civic Education” (upper primary level) per week is arranged

in Belgium;

¢ About one hour of “Civic Education” (senior secondary level) per week is

arranged in France;

¢ About 70 hours of “Civic, Social and Political Education” (junior secondary

level) per academic year are arranged in Ireland;

¢ About one to two sessions of “Social and Civic Education” (upper primary

and junior secondary levels) per week are arranged in Greece;

¢ One session of “Civic Education” (primary and junior secondary levels) per

week is arranged in Portugal.

In general, one to two regular sessions per week are arranged to promote Moral
and National/Civic Education in different parts of the world. Meanwhile, most
primary and secondary schools in Hong Kong arrange regular lessons to promote
MNE under the school-based curriculum through class teacher periods, school

assemblies, life education lessons, moral education lessons, etc.

According to the Basic Education Curriculum Guide (2002) and the Senior
Secondary Curriculum Guide (2009) issued by the Curriculum Development

Council, schools have set aside curriculum time for their flexible use for moral
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and national education, reading, and counselling programmes:

¢ Approximately 19% of the curriculum time (around 902 hours in 6 years)
during Key Stages One & Two (Primary One to Primary Six)"’

¢ Approximately 8% of the curriculum time (around 220 hours in 3 years)
during Key Stage Three (Secondary One to Secondary Three)"

¢ Approximately 5% of the curriculum time (around 135 hours in 3 years)

during Key Stage Four (Secondary Four to Secondary Six)*

* In this connection, appropriate allocation of curriculum time in different modes is
available for schools to promote Moral and National Education. Schools should
flexibly arrange 1 to 2 sessions per week (around 25-50 hours per academic year,
on the basis of 190 days per academic year, 5 days per cycle and about 40
minutes per session) for this subject. Moral and National Education could also
cover related learning elements under Religious Education, big projects such as
P.A.T.H.S. and Healthy Schools.

* Since every KLA and subject (such as General Studies, Chinese Language,
Chinese History, Liberal Studies, and Life and Society) has covered some
learning elements of MNE, schools should use this curriculum guide as guidance
to adjust and optimise the MNE curriculum in the light of the conditions of

implementation.

* Schools may also actively provide appropriate enrichment learning opportunities
based on the existing cross-subjects and life-wide learning experiences (such as
community service, mainland exchange programmes, flag raising training
programmes, co-curricular activities and project learning). Apart from making
use of the curriculum time more flexibly and efficiently, this arrangement can
enrich students’ learning experiences and cultivate them to be active and

responsible social citizens, nationals and global citizens (Figure 9).

" Including (i) promoting Moral and Civic Education; or conduct counselling to complement values
education in cross-KLAs; (ii) adding more common reading time; (iii) promoting values education in
cross-KLAs through school assembly or class period; (iv) providing counselling or enrichment
programmes for every KLA or cross-KLAs; and (v) developing other learning experiences such as
community service, co-curricular activities and sports and art activities for life-wide learning.

0 The Senior Secondary Curriculum Guide suggests allocating at least 5% of the total curriculum
time (or equivalent learning hours), or approximately 135 hours, for “Moral and Civic Education”,
“Community Service”, and “Career-related Experiences” under “Other Learning Experiences”.
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National
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Learning objectives of Moral and

National Education

Figure 9: Flexible curriculum time arrangement
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Benefits of implementing ‘“Moral and National Education”

Adding value to learning and teaching

 Primary and secondary schools have accumulated extensive
experience in implementing MNE. The introduction of Moral and
National Education subject is to strengthen the structure and continuity
of the contents of moral, civic and national education curriculum based

on the existing foundation by adopting a subject approach.

» This curriculum is not to deny the effective implementation strategies
adopted and the strength of schools, but to closely connect moral
education and national education to further strengthen and optimise the

implementation of MNE.

» This curriculum, covering personal, family, social, national and global
domains, provides structured learning objectives centred on cultivating
students’ positive values and attitudes. It complements the existing
curriculum and knowledge, skills, attitudes and values in relevant

learning experiences across primary and secondary levels.

Establishing a learning platform

* MNE establishes a learning and teaching platform on a common basis
and connects and matches the curriculum and learning experiences
inside and outside the classrooms to enhance the effectiveness of

learning and teaching.

Focusing on learning and teaching

+ The establishment of this subject encourages the continuation of
experience and achievements of schools acquired in cultivating
students’ moral and national qualities and the application of such
experience and achievements to subject learning. Through systematic
curriculum planning, the learning and teaching of MNE is more

focused, leading to better learning outcome.
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Chapter III Curriculum Planning

This chapter aims to present the principles for the planning of the MNE curriculum,

and provide suggestions on the implementation modes and the curriculum

framework, with a view to helping schools develop comprehensive, structured and

sustainable plans based on their existing strengths. In addition, this chapter specifies

each stakeholder’s unique role in promoting the curriculum and calls for joint efforts

among all parties involved to create a favourable learning environment for the

cultivation of students’ moral and national qualities.

3.1 Principles for planning

Based on the existing foundation and achievements, the MNE subject offers

schools a comprehensive and structured curriculum framework, and integrates

relevant learning elements of the various Key Learning Areas (KLAs)/subjects

and other learning experiences, to reinforce the cultivation of students’ moral and

national qualities. Set out below are some principles for curriculum planning:

*

The MNE subject, together with other KLAs/subjects and other learning
experiences, should be viewed as a single entity for developing students’
moral and national qualities. Therefore, schools should enhance the
coordination between the MNE subject and relevant knowledge, skills,
values and attitudes covered in other KLAs/subjects when planning the
MNE curriculum, and make appropriate adjustments according to the

arrangements for life-wide learning experiences.

The MNE subject aims to enhance students’ identity in various domains and
help students develop positive values and attitudes through structured and
sustainable learning for whole-person development. Schools are advised to
make reference to this curriculum framework to ensure that students are

provided with comprehensive and sufficient learning experiences.

Schools should set a framework which aims to help students develop
positive values and attitudes when planning the MNE curriculum. Schools
should also make adaptation and design flexible modes of implementation
and learning contents by taking into account the school contexts (e.g. the
philosophy, history and strengths of the school) and the student needs (e.g.

the background, life experience, ability and interests of students).
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¢ The MNE subject focuses on developing students’ moral and national
qualities from three perspectives, i.e. “cognition”, “affection” and “action”.
For this purpose, in addition to classroom teaching, schools should also
consider using other learning experiences such as service learning, visits
and field study, to help students build their personal qualities and aspiration,
enhance their national identity and sense of belonging and put the same into

practice.

3.2 Planning strategies

The MNE subject covers four Key Learning Stages and each Key Stage
comprises five domains, namely the personal, family, social, national and global
domains, with two to six learning objectives set for each domain. When planning
the curriculum, teachers should ensure that every objective is sufficiently
addressed, and should make flexible arrangements and adaptation, taking into
account both the school contexts and the student needs, so that the weighting of
each domain reflects the content of the existing curricula and relevant learning

experiences.

Schools can implement the MNE subject flexibly by, for example,
+ regular lesson time designated for the MNE subject;
¢ regular MNE lessons complementing class teacher periods, religious
education lessons or personal growth programmes; and
¢ having the MNE learning objectives and learning content covered in class

teacher periods and related learning activities.

3.2.1 Close connection between MNE and KLAs/subjects

The MNE subject aims to provide a comprehensive and complete framework to
develop students’ moral and national qualities. KLLAs and subjects such as
General Studies for the primary level, Life and Society for the junior secondary
level, and Liberal Studies for the senior secondary level provide the foundation
of knowledge, skills and attitudes to achieve related learning objectives. In the
MNE subject, teachers may help students apply relevant knowledge, skills and
attitudes acquired from these KLAs and subjects to enhance the discussion on
and exploration of relevant values and improve the development of students’

moral and national qualities (Figure 10).
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MNE subject
Learning Objectives

Key Learning MNE
Areas and Subjects subject
L Discussion
Providing relevant on and
learning contents exploration
of values

Figure 10: Close connection between the MNE subject and other Key Learning

Areas/subjects

» The following are some examples of implementation modes:

Connection with General Studies for primary schools

Through the learning and teaching of “Learning Domain 1: Health and Life” in
General Studies for primary schools, students are able to achieve the learning
objectives of “Appreciate oneself, accept one’s differences from others, learn
Chinese virtues and enhance personal and national qualities” in the “Personal
Domain” of the MNE. In a General Studies or MNE class, the teacher may guide
students to discuss related issues by applying what they have learnt in General
Studies. By doing so, students will understand how to deal with the differences
between themselves and others in appearance and ability through upholding positive

bhl (13 2 (13

values and attitudes, including “accepting”, “respect for others”, “understanding”

and “equality”.

3.2.2 Coordination with other learning experiences and life-wide learning

« Over the years, primary and secondary schools in Hong Kong have adopted
diversified strategies to develop students’ personal qualities. To build upon the
existing strengths, it is recommended that, apart from classroom learning, regular
cross-curricular or life-wide learning experiences such as school assemblies,
class teacher periods, exchange programmes, and service learning, can be
incorporated into the MNE subject, with a view to reinforcing and consolidating

the learning effectiveness and accomplishing the learning objectives of the MNE
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subject (Figure 11).

MNE subject

Learning Objectives

Life-wide learning

MNE
experience subject
Providing practice Enrichment

in learning

opportunities

Figure 11: Coordination between the MNE subject and life-wide learning

experiences

» The following are some suggestions on the implementation strategies:

Coordination with the learning experiences in the school assemblies/class
teacher periods

The content and forms of the school assemblies and class teacher periods are so
flexible that they can respond promptly to current social and national issues or hot
topics. Therefore, schools are encouraged to make the most of the school assemblies
or class teacher periods to discuss or share with students some current issues
relevant to the MNE subject. In addition to responding to the expectations of
students and society, this practice also provides students with suitable learning
experiences at appropriate times to help them accomplish relevant learning
objectives.

Coordination with learning experiences in mainland exchange programmes

Classroom learning is important for forging in students a sense of identity and
belonging to the country as well as fostering their commitment to the future of the
country and the well-being of the people. Nonetheless, learning experiences in

authentic contexts is equally important in enabling students to understand and

experience Chinese culture and the national situations, and to build their national
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identity. For this purpose, it is recommended that every student should participate in
at least one mainland exchange programme sponsored by the Government at
primary or secondary level. Such activities will enhance their understanding of the
Chinese culture and the latest development of the country. These will also enable
them to integrate these real-life learning experiences with the content of the MNE
subject. By doing so, relevant learning objectives can be accomplished and the

implementation of national education further enhanced.

Coordination with service learning experiences

Student learning in the MNE subject could be further consolidated and enhanced if
it can be coordinated with service learning, which has long been implemented in
schools. For example, students may serve as monitors, student leaders or members
of the executive committee of the student union, and participate in voluntary
services or community services. By doing so, students can learn relevant values,

attitudes, knowledge and skills from the MNE subject and practise them in daily life

contexts through service learning.

3.2.3 Value-based learning experiences

« The MNE subject provides students with learning experiences based on the
cultivation of values, and helps them build their moral and national qualities.
Curriculum planning should focus on helping students know how to realise and

practise positive values in various domains.

» However, the MNE subject is not intended to “instil” in students certain values,
nor is it meant to require students to memorise the definitions of specific values.
Instead, the MNE subject provides students with life events of various domains
as learning materials. The purpose is to enable students to uphold positive values
and attitudes in addition to understanding the events themselves, and more
importantly, to use positive values as the basis for judgement so as to accomplish

the learning objectives of the MNE subject.

3.24 “Student-centred” and ‘“‘school-based” curriculum planning

» The MNE subject provides a flexible curriculum framework for schools to adjust
the learning content by taking into account both the school contexts and the
student needs so as to accomplish the learning objectives more effectively. The

following are some suggested implementation strategies:
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“Student-centred” adaptation

If the school consists of students from different types of families, e.g. families
with divorced parents, or families with parents separated geographically, or
families that leave children in the care of relatives, teachers may adjust the

learning content of the “Family Domain” according to students’ circumstances.

If most students of the school come from families that hire foreign domestic
helpers, teachers may include discussions on relevant topics when planning the
“Global Domain”. This will enable students to develop positive values and

attitudes, including “care for others”, “equality” and “respect for others” towards
people of diverse ethnic groups.

If the school consists of many new arrivals from mainland China, when planning
the “National Domain”, the school may include student-led learning activities or
activities which involve students providing information. In addition to keeping
track of the latest national development, the MNE subject can also provide
students with lively and authentic learning experiences, enabling them to learn
from one another. By doing so, the implementation of national education can

take into account both passion and reason.
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L 4

“School-based” adaptation

For schools with a long history, the varied life experiences of their alumni, who
have worked in different sectors of society for a long time, may serve as learning
resources for the MNE subject. For example, when planning the “Social
Domain”, the school may arrange some exchange programmes or work
placements to enhance students’ understanding of the positive values and

attitudes towards “working life”.

Schools with a religious background have always emphasised the spiritual
development of students as the main basis for cultivating their personal qualities
and positive values. Such schools may combine their mission with the learning
objectives of the MNE subject and design MNE curriculum content with

school-based characteristics.

Some schools may offer school-based curricula such as “Personal Growth”,
“Life Education”, “Moral Education” and “Service Learning” to cater for the
needs of both the school and students. The school may consider integrating these
school-based curricula with the MNE subject for better coordination and for
more flexible and efficient timetabling and use of manpower and learning

resources.

Primary and secondary schools that have allocated a slot for the MNE subject in
their timetables may choose an implementation mode for the subject in response
to their existing circumstances. For example, schools may (i) set regular lesson
time for the MNE subject; (ii) integrate the MNE subject with some other
learning experiences (such as morning assemblies and class teacher periods) and
relevant school-based curricula (such as Life Education and Moral Education);
(ii1) integrate and coordinate the MNE subject with life-wide learning
experiences (such as service learning and mainland exchange programmes). The
following modes may serve as references for the implementation of the MNE

subject:
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Converting some of the morning reading sessions to the MNE subject
Primary/secondary schools may replace two morning reading sessions with

Suggested Implementation Mode 1

MNE sessions:
Period Monday Tuesday | Wednesday | Thursday Friday
Morning Assembly
MNE Morning | Morning | Morning MNE
subject reading reading reading subject
1 sgeskesk sksksk sksksk geskosk sgeskeosk
2 ke ksksk sksksk ks ek

*** Lessons for Key Learning Areas and subjects

Figure 12: Suggested Implementation Mode 1
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Making flexible timetabling arrangements to make time for the MNE

Suggested Implementation Mode 2

subject

Primary/secondary schools may reduce the duration of every session by

five minutes two days each week and include an MNE session on these

two days:

Period | Monday | Tuesday Period | Wednesday | Thursday | Friday
1 kskok Hskok 1 skskok kskok ks
2 wkE Rk 2 ek ek e
3 kskok Hskok

3 Hskock kskok Kok
Recess R
ecess
4 skskeok skskok
4 skskok kskeok skskok
skskeok kskok
5 kskok skskek skskok
6 skskesk skskok
unc
7 ek ek Lunch
8 sk ek 7 Hskok kskok Hskok
9 MNE MNE 8 stk foksk Hkok
subject subject

***]_essons for Key Learning Areas and subjects

Figure 13: Suggested Implementation Mode 2
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Primary/secondary schools may replace the existing two-session Life
Education Lesson (LEL) with the MNE subject, or link the MNE subject

Suggested Implementation Mode 3

Coordination with relevant school-based curricula

with LEL and teach MNE subject in LEL sessions:

Period Monday Tuesday | Wednesday | Thursday Friday
1_6 sksksk geskosk sgekosk sgeskosk geskosk
Lunch
7 sksksk ek ks ks ks

9 sksksk ks ke ks Subject

*** Lessons for Key Learning Areas and subjects

Figure 14: Suggested Implementation Mode 3

Suggested Implementation Mode 4

Coordination with the class teacher periods

Primary/secondary schools may convert two class teacher periods in the morning

into MNE sessions; or link the MNE subject with the class teacher periods:

Period Monday Tuesday Wednesday Thursday Friday
Morning Assembly
Class Class
| Class teacher | Class teacher teacher teacher Class teacher
period period period/MNE | period/MNE period
subject subject
2 skskek skskok skskeok skskek skskok
Morning Break
3_6 kskok Hskok kskok kskek Kok
Lunch Break

*#** Key Learning Areas and subjects

Figure 15: Suggested Implementation Mode 4
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Suggested Implementation Mode 5

Coordination with the life-wide learning curriculum
Primary/secondary schools may convert the two sessions of Life-wide
Learning each week to Life-wide Learning/MNE sessions:

Period Monday | Tuesday Wednesday | Thursday Friday
1_6 Hskok kskek Hskock kskok kskok
Lunch Break
7 Hskok kskek kskok kskok Life_Wide
Learning
8 skskok skskek skskeok sk skskek
9 Life-wide Life-wide
ok wkE Learning/MNE wkE Learning/MNE
subject subject
*#** Key Learning Areas and subjects

Figure 16: Suggested Implementation Mode 5

« In addition, schools may adopt a “mixed mode” by using a combination of the
above arrangements based on the school contexts so that the lesson time can be
arranged more efficiently. For example, schools may appoint a few teachers to
implement the MNE subject to make timetabling more flexible and to allow
better concentration of resources to facilitate the implementation of the MNE

subject.

3.2.5 Dealing with differences in races and cultural backgrounds among

students

e In line with the multicultural characteristic of the Hong Kong society, the
implementation of the MNE subject should start with the development of
students’ personal qualities, and gradually extend to their understanding of
different communities, and finally to the fostering of the qualities of world

citizenship, including understanding of universal values.
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* Through the MNE subject, students in Hong Kong, regardless of their ethnic or
cultural backgrounds, can further understand the diverse cultures of Hong Kong
and learn to avoid conflicts or misunderstandings resulted from such differences.
They will learn to seek common ground while respecting differences and

appreciate one another for the purpose of social harmony.

+ The Hong Kong Special Administrative Region is an integral part of the People’s
Republic of China. Any student who lives and receives education in Hong Kong,
regardless of their ethnic or cultural backgrounds, should learn to first
understand the Hong Kong society and then develop an understanding of the
national situations of China. By doing so, they will become more open-minded
and learn to accept, appreciate and understand different countries or regions.

This will enhance their identity as modern citizens.

3.2.6 Integrating learning with assessment

It is not advisable to compare or assess student performance in MNE, particularly in
the areas of values and national qualities separately. Curriculum planning and
assessment in the MNE subject should be carried out concurrently. The assessment
strategies suggested in this Curriculum Guide aim to encourage teachers to record
systematically students’ learning, the data of which will help to further improve
teaching. With the help of effective assessment strategies, students can understand
what they should do to make progress (For assessment strategies for the MNE

curriculum, refer to “Chapter 5 Assessment” hereof).

3.3 Curriculum design

» National education has been offered in primary and secondary schools since the
return of Hong Kong to China and the implementation of moral education can be
traced back long ago. Schools have, over the years, accumulated plenty of
successful experiences and strategies in relation to curriculum planning, which
are worthy of extension and promotion. The MNE subject is not intended as a
call for schools to abandon their existing effective implementation modes, but

rather to further reinforce moral and national education.

e The curriculum framework and learning objectives suggested herein for the
MNE subject may help schools carry out holistic and systematic curriculum
planning. Taking an overview of the content and learning experiences as

specified in the existing curricula related to moral and national education, we can
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review whether they cover all the learning objectives of the MNE subject or not,
and make enrichment and improvement through the implementation of the MNE
subject. The ultimate goal is to offer students a complete, comprehensive and
sustainable moral and national education curriculum. Schools may refer to the
following mode when planning the MNE subject (Figure 17):
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Set learning objectives
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Take an overview of the
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content of Key Learning
Areas/subjects/other
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experiences
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»|  Plan the content of the

curriculum

v

Introduce supporting

resources where

A\ 4

appropriate

~_~

Understand learning

\4

effectiveness through
diversified assessment

strategies

Set learning objectives for each
level with reference to the
learning objectives of the MNE
curriculum for each Key Stage

Find out whether they have
covered elements of MNE subject
and consider whether further
reinforcement or enrichment is
necessary

Focus on the development of
students’ positive values and
attitudes and coordinate with
KLAs and subjects, and other
learning  experiences, = when
planning the MNE curriculum

Choose appropriate daily life topics
and current issues, introduce various
learning resources and make
appropriate adaptation to address the
learning objectives of the MNE
curriculum and the needs of the
school and students

Find out students’ changes and gains
by benchmarking their performance
against the learning objectives
through  diversified  assessment
strategies, and use the assessment
results as reference for optimising
the curriculum

Figure 17: Suggested Mode for the Planning of the MNE Subject

All KLAs and subjects (e.g. General Studies, Chinese Language, Chinese

History, Liberal Studies and Life and Society) can readily complement with

MNE because they contain learning elements of MNE. Schools should plan the
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learning sessions for each domain of the MNE subject in a flexible manner. (For
example, if the learning content of the Personal Domain has been covered in
other subjects, and the National Domain requires additional sessions, the school

may re-allocate sessions accordingly.)

» Schools are advised to use curriculum audit tools to plan the learning content of
the MNE subject (please refer to “Appendix II” for details of the curriculum
review tools for the MNE subject) so as to ensure comprehensive and sufficient

. . 21
learning experiences for students”™ .

3.4 Roles of stakeholders

3.4.1 School heads/principals

 To lead all teachers, students and stakeholders to set the overall direction and
mode of implementation according to the learning objectives of the MNE subject,
taking into consideration the school context, including the philosophy of the
school and the conditions of the school, and the student needs, with a view to

driving stakeholders towards the common goals.

» To select, appoint or authorise a teacher to take charge of the planning and
implementation of the MNE subject. The teacher appointed should report
regularly to the school heads/principal on the implementation of the MNE

subject and the students’ learning outcomes.

+ To encourage teachers to take part in professional development programmes
related to the MNE curriculum; to promote a culture of lesson observation and
exchange, both within school and outside school, to enhance teachers’

professionalism.

» To model desirable personal and national qualities and integrate the learning
objectives of the MNE subject with the daily operation and arrangements of the
school, creating a favourable environment for students to develop positive values

and attitudes.

» To keep in close contact with different community organisations, government

departments and relevant organisations; to coordinate the participation of

! The content of Key Learning Areas/subjects related to the learning objectives of the MNE
curriculum will be provided in future professional training programmes for teachers to facilitate
professional exchange.
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different stakeholders, and to introduce various kinds of resources and support to
drive forward the implementation of the MNE subject, enhancing the

effectiveness of their efforts.

3.4.2 Curriculum coordinator

To understand fully the rationale, curriculum framework and implementation
strategies of the MNE subject, enabling all stakeholders to understand the
significance of the implementation of the MNE subject; to lead MNE teachers; to
coordinate all KLAs, subjects and learning experiences to cultivate students’

moral and national qualities.

To communicate and collaborate with subject coordinators and relevant
administration committees (e.g. Discipline Committee, Counselling Unit, and
Student Growth Unit). For example, they may work together to set relevant
learning and teaching strategies, arrange cross-curricular learning experiences

and coordinate the use of resources to increase the overall learning effectiveness.

To keep a close watch on the current issues and life events; to arrange the
learning content of the MNE subject flexibly in response to the ever-changing
social environment in order to provide students with authentic learning

experiences.

To lead MNE teachers to work out the learning objectives, learning content and
learning, teaching and assessment strategies for the MNE subject; to encourage
active participation and allocate teaching tasks based on their personality,

interests and capability.

To arrange for the cooperation between teachers of the MNE subject and
teachers of other KLAs/subjects; to facilitate the discussion, planning and
implementation of cross-curricular assignments, learning activities, workshops
and other learning experiences at all levels for the purpose of cultivating positive

values in students.

To promote a culture of professional exchange; to encourage teachers of the
MNE subject to observe and learn from one another, prepare for lessons together,
assess students’ learning regularly, and use the information as the basis for future
curricular planning; to request additional resources from the school head/

principal when needed.
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 To lead teachers of the MNE subject to set up a comprehensive subject
assessment system which records and provides feedback on the learning
outcomes of students in the MNE subject and serves as a reference for the

enhancement of learning and teaching.

* To conduct search for learning and teaching resources and training materials for
the MNE curriculum; to create opportunities for professional development
including training and exchanges, and to encourage teachers to make good use of

the resources and participate in training and exchanges.

3.4.3 MNE teachers

» To understand the rationale, objectives and curriculum framework of the MNE
subject; to understand the relationship between the MNE subject and other
KLAs/subjects and related learning experiences; to take an active part in the
preparation of the curriculum content and strategies for learning, teaching and

assessment; to develop identity and a sense of belonging to the MNE subject.

» To share experiences and resources with one another, discuss and design learning
activities, and produce and prepare all necessary learning and teaching materials

in subject meetings or collaborative lesson planning sessions.

+ To show concern about the growth and needs of students; to pay attention to
current issues and life events; to adapt the content of the MNE subject for the

implementation of the curriculum in a close-to-life manner.

» To participate actively in training and exchange programmes related to the MNE
subject, put into practice what have been learnt, to enable teaching to meet the
needs of students, to be in line with social changes and to meet the expectations
of different stakeholders, with a view to enhancing the effectiveness of learning

and teaching.

3.4.4 Other teachers
» To understand the objectives and strategies for the implementation of the MNE
subject, and recognise that it is the mission and shared responsibility of all

teachers of the school to cultivate students’ positive values and attitudes.

+ To complement “teaching in words” with “action” and set a good example to
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students.

» To think about how to capitalise on various learning opportunities and (e.g. visits
and exchanges, community services and workshops) to help students practise
those positive values and attitudes that reflect the learning objectives of the MNE
subject; to encourage students to enhance their learning effectiveness through

discussion and sharing after such activities.

3.4.5 Parents
* To understand the learning objectives and content of the MNE subject and

consider what they can do to complement the curriculum in the family setting.

» To recognise the importance of close school-family cooperation, keep in touch
and maintain good communication with the school, and work with the school to
create a holistic learning and living environment for the cultivation of their

children’s moral and national qualities.

» To support the school in its learning activities to promote MNE and take an
active part in these activities, e.g. participating in mainland exchange
programmes or voluntary services together with their children, with the aim of
widening the vision of their children and building their personal qualities and

national identity.
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*

Considerations in the planning of the MNE subject

Team building
How to build a team of core members to plan and implement the
MNE subject collaboratively
How to encourage colleagues to participate in professional
development programmes actively to enhance their understanding of
the MNE subject and their mastery of the teaching strategy

System optimisation
How to plan an efficient workflow to facilitate the implementation
How to build a learning resource platform to collect, compile and
update the relevant learning resources
How to keep the content of the MNE curriculum updated in line with
changes in society and responsive to the needs of students
How to achieve systematic development and continuity for the MNE
curriculum to ensure a sustainable development of learning
effectiveness
How to set up an effective assessment mechanism to keep track of
students’ learning in a comprehensive and systematic manner

Synergy
How to liaise with the coordinators of KLLAs and related learning
activities to integrate the content of the MNE curriculum into all
learning experiences
How to encourage all teachers to model desirable moral and national
qualities to set good examples to students and create a favourable
environment for learning
How to liaise with different stakeholders and invite relevant external
support to further enhance the effectiveness of the learning and
teaching of the MNE subject
How to enhance stakeholders’ understanding of the learning content of
the MNE curriculum and collaborate to promote its implementation

Exchange and promotion
How to promote a culture of collaboration and sharing to disseminate
effective experiences or strategies to teachers of the same school or
other schools so as to enhance students’ learning effectiveness
How to present to stakeholders the information about the learning of
students in a clear and systematic manner
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Chapter IV  Learning and Teaching

The learning and teaching of the MNE subject is student-centred. It encourages
students to explore, think about and judge different life events, and to learn to
uphold positive values and attitudes. By doing so, students will develop personal
qualities, build solid identity (including their identity in family, society, nation

and the world), and demonstrate desirable moral and national qualities.

The guiding principles and strategic suggestions in relation to the learning and
teaching of the MNE subject in this chapter aim to assist teachers in planning for
the implementation of MNE. Owing to the differences in learning objectives and
content under the different domains of MNE, there is no single learning strategy

that meets all needs.

This guide aims at providing some commonly adopted learning strategies for
teachers’ reference. They are not the only approaches set for the teaching of
MNE. Teachers should choose and use different learning strategies as appropriate
for the learning objectives and content of this subject and take into account the
needs and ability of students so as to enhance the effectiveness of learning and
teaching MNE.

4.1 Developing moral and national qualities by building up values

MNE aims at enhancing students’ moral and national qualities by cultivating
their positive values and attitudes. Regarding the learning and teaching process,
we suggest working on the following three aspects: (i) in respect of cognition, to
deepen students’ understanding of positive values, attitudes and identity building
(including their identity in family, society, nation and the world) ; (ii) in respect
of affection, to foster students’ affection for upholding positive values and
attitudes and identity building; (iii) in respect of action, to encourage students to
put positive values and desirable national qualities into practice under the
different domains of life; to accomplish the learning objectives of the MNE

subject.

MNE puts emphasis on the provision of learning opportunities for students to
comprehend, analyse and judge events with positive values and attitudes they
uphold to enable them to make reasonable decisions. This direction is in line
with the ever-changing living environment of today, and will enable students to

demonstrate personal moral and national qualities in face of different life events
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at different ages of life.

4.2 Guiding principles

Primary and secondary schools in Hong Kong have been actively promoting
moral and national education. Effective learning and teaching strategies and
implementation experiences have been accumulated and should be retained. The
learning and teaching strategies for MNE as presented in this chapter are not
models intended to replace the existing learning strategies of moral and national
education implemented by schools. Instead, by listing some feasible strategies
for learning and teaching, adaptation and improvement of existing learning
strategies can be made by schools according to their own circumstances and
strengths in order to instil positive values and attitudes in students and develop

students’ moral and national qualities more effectively.

4.3 Suggested strategies for building up positive values and attitudes

Based on the guiding principles for the learning and teaching of MNE, we have
the following six suggestions for the cultivation of positive values and attitudes:
¢ valuing school-based practical experience
¢ promoting “student-centred” learning experiences
¢ adopting learning materials that relate to daily life and interest
¢ creating a favourable learning atmosphere
+ providing learning experiences that integrate both experience and action

+ expanding understanding of various life domains in diversified ways

4.3.1 Valuing “school-based’ practical experience

The implementation of moral and national education has a long history. In
primary and secondary schools, there is a team of experienced teachers who are
skilled in cultivating students’ positive values and attitudes and national qualities
effectively. The unique strengths of some schools, e.g. Cantonese opera, Chinese
painting, Chinese music, debating and community service can be used to
demonstrate school-based characteristics. Against such a background, the MNE
subject applies these effective learning and teaching strategies in an appropriate
and systematic manner in order to provide students with diversified learning

experiences to meet their needs and develop their moral and national qualities.
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* One school makes great efforts to promote traditional Chinese culture
and has set up various interest clubs such as a Chinese orchestra, a lion
dance group, a dragon boat team and a Chinese martial arts club.
Teachers may capitalise on such strengths and invite members of these
interest clubs to share their learning experiences and knowledge in
classes that touch on the MNE content related to Chinese culture so as

to increase students’ interest in Chinese culture.

» Another school has formed a sister-school relationship with a special
school. The two schools organise frequent exchange learning activities.
Such an arrangement allows teachers to hold discussions and
simulations during class time and enhance students’ knowledge about

government policies on helping the disadvantaged integrate into the

society. This cultivates students respect and care for people of different
abilities.

» Schools may take the initiative to find out if their staff possess any unique
knowledge, skills, experiences or talents that are related to MNE, and invite them
to share them with MNE teachers and even students. This will enhance students’

knowledge of relevant domains and increase their learning interest.

4.3.2 Promoting “student-centred’’ learning experiences
» Rather than simply delivering knowledge to students, the MNE curriculum aims

at allowing students to understand more deeply about positive values and
attitudes. Moreover, it aims to help them recognise their identities and put
positive values and attitudes into practice at different stages of their life.
Therefore, the MNE subject advocates learning and teaching that emphasises
both “affection” and “rationality” to help students develop the determination in
upholding positive values (“affection”) and the ability to discern positive values

in life events (“rationality”).

* The learning and teaching of the MNE subject should be student-centred.
Students should be encouraged to explore, think about and judge different life
events, and instil positive values that are sustainable, so that desirable moral and

national qualities can be well demonstrated. Therefore, the role of teachers is not
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instilling in students a set of designated values to replace the existing ones but to

guide students in achieving the following objectives:

¢ enhancing students’ sensitivity to life events related to moral and national
education

¢ guiding students to identify the values embedded in life events

¢ helping students master the skills of using positive values as standards to
comprehend, discern and judge matters

¢ encouraging students to uphold and put positive values and attitudes into

practice
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How to develop positive values in students through the discussion of

controversial life events

Encourage students to search for information about different views and standpoints,
and discover and identify the different values and attitudes underlying them

Value the thinking and judgment process experienced by students. Provide them with a
conceptual framework, discussion skills, analytical perspectives and decision-making
models, etc.

Emphasise the importance of independent thinking to avoid thoughtlessly taking the
side which happens to be the view more accepted by the public. Take different
perspectives into consideration and embrace “independent thinking” as the principle of
judgment and understand the values behind these perspectives and avoid following
suit.

Teachers may have their own standpoints and views, but they need to create an open
ambience and make sure that students holding different views are treated equally
without bias and given equal opportunities for expression throughout the discussion.
Teachers should not play the expert, conclude a discussion by accepting opinion from a
single perspective, or suppress diverse opinion through the use of public pressure.

The focus of a discussion should be the promotion of thinking and differentiation of
the right from the wrong, instead of winning a debate or instilling teachers’ own views
and values in students.

During discussion, if the class is indifferent to the subject of discussion or come to a
thoughtless or unjustified consensus on a topic, teachers may play the devil’s advocate
and challenge students’ opinion or point out the contradictions in their opinion. It can
stimulate thinking and raise their learning incentive.

During discussions, teachers may act as a facilitator for learning through questions and
simulation activities. This helps students analyse a topic from multiple perspectives,
and make decisions by incorporating positive values to the topic discussed.

For example, when discussing the topic “Shall we report to the teacher if we find our
good friend cheating in an exam?”, we hope answers that our students would go
beyond individual-oriented answers such as “His parents will punish him hard if they
find out.” or relationship-oriented answers such as “He is my good friend. I am not
going to turn him in.” We want students to provide answers based on the judgment of
values, such as justice and honesty, and agree that “If everybody cheats, the exam will
become meaningless.”, or “Being his good friend, I cannot allow him to continue
making the same mistake. It will do greater harm to him if he is “bankrupt of honesty”

in future.”




» The learning experience should help students make reasonable judgment when
they face the ever-changing events at different stages of their life and uphold
positive values and attitudes as the basis for their judgment and action. Therefore,
the learning experience must be enlightening and students’ prior knowledge and
values should, to a certain degree, be challenged so that students are driven to
make attempts to find new knowledge and perspectives to adjust their own
values, and strengthen their competence in moral judgment as the foundation for

future judgment to make.

4.3.3 Adopting learning materials that relate to daily life and interest
» In general, people have different interpretations of values, but they all believe

that positive values are precious and worth upholding. In real situations, however,
positive values could hardly be put into practice because of different constraints.
Therefore, daily life experiences of students form an ideal platform to explore

values.

« It is essential to develop students’ desirable moral and national qualities, and
enable them to practise these personality traits. Commendation or punishment of
their behaviour can only help students distinguish the right from the wrong
within certain scenarios, but cannot help them cope with the ever-changing

society.

» In the design of learning activities for MNE, schools should help students learn
and develop positive values while providing learning experiences that teach
students to identify and practise positive values in different life situations. For
this reason, MNE encourages teachers to adapt learning materials from current
affairs, life events, and interesting topics for analysis and discussion with
students so that students can learn how to uphold and practise positive values and

make rational decisions in different life situations.

4.3.4 Creating a favourable learning atmosphere
« MNE aims to enhance students’ moral and national qualities by developing their

positive values and attitudes. In comparison with other knowledge-based
subjects, MNE emphasises creating an effective learning environment to achieve

the learning objectives of MNE. Wilson (1993) %, a moral psychologist, clearly

2 Wilson, J.O. (1993). The Moral Sense. New York: Free Press.

110



points out that increasing the knowledge of positive values alone is not enough to
cultivate desirable moral qualities in young people. Environment factors such as
schools, peers, families and the society play a more important role in helping
them feel and experience the practice of desirable moral qualities such as
self-discipline, honesty and courtesy, so they will recognise and continue to

uphold these personality traits.

» Teachers play a key role in schools. Besides providing instruction in the lessons,
teachers display their values and attitudes towards life through their manner,
classroom management, daily interaction with students, etc. All these have
profound impact on students’ values development. According to Bandura’s
Social Learning Theory (1977) *, children and teenagers acquire social norms
by observing the speech and behaviour of adults. Students regard teachers as
their role models in thinking and behaviour, and they follow how their teachers
speak and behave. Therefore, “explaining” and “teaching by example” are
equally important in creating a favourable learning environment and cultivating

students’ moral qualities.

» Support from the family members is also influential in the effectiveness of MNE.
It is proposed that schools involve parents’ participation in designing the learning
activities and worksheets for MNE in addition to informing parents of the
learning objectives and content. By encouraging the active participation of
parents, a holistic and favourable learning environment can be provided for

students to cultivate moral and national qualities.

4.3.5 Providing learning experiences that integrate both experience and action
* Although the learning and teaching of MNE takes place in the classroom,

students can obtain unique learning experience if it is integrated with life-wide
learning, e.g. on-site visit and study, mainland exchange programmes, and

service learning.

« In an MNE classroom, students may enhance their understanding of the
discussion content from the macro perspective and in different aspects. Learning
that combines both experience and action can provide rich learning content
consisting of elements such as time, scenes, characters and events. Furthermore,
it provides plenty of authentic contexts for learning that allow students to learn

how to deal with problems and make decisions in real-life situations. More

» Bandura, A. (1977) Social Learning Theory. New Jersey: Prentice Hall.
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importantly, it cultivates the affection in students and allows the learning

effectiveness to sustain.

Take service learning as an example, students may gain experience and reflect on
their social service so as to cultivate their moral qualities and sense of civic
responsibility, and enhance their national qualities. There is a wide range of
targets covering individuals, groups, institutions and organisations as well as
monuments and antiquities for students to choose from and serve. By integrating
services and learning, students can understand other people or social affairs, care
for others or the society, and make contributions accordingly. The learning

objective of integrating cognition, affection and action is thus achieved.
Service learning is applicable to learning objectives and content which can be

translated into first-hand experience and action, with an aim to build up a

learning attitude integrating cognition, affection and action.
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Cultivating a sense of belonging to the community through heritage

conservation service learning

Service learning may be introduced in the Social Domain of the MNE
curriculum at Key Stage Four. It provides students with authentic daily
learning experiences and cultivates a sense of care and belonging within

the community.

Learning Objective:
¢ To perform civic responsibility, show concern and actively explore
these directions that contribute to the long-term well-being of the

society.

Learning Content:
* Understanding and taking part in civic participation, such as mock
elections, service learning and community activities, so as to build

students’ identity within the society.

Suggested Teaching Procedures

1. Students collect information about those monuments and antiquities
near their school or home.

2. Teachers design classroom learning about the conservation of
monuments and antiquities to raise students’ awareness of heritage
conservation.

3. In groups, students take part in service learning activities that involve
monuments and antiquities conservation. They pay regular visits to
the locations of these monuments and antiquities and carry out such
activities as inspection and recording, tidying up and cleaning, tourist
interview and voluntary guided tours. They may even write to the
District Councillors and relevant authorities to express their opinions
on the conservation of monuments and antiquities.

4. Teachers arrange sharing sessions for students to share their

experiences based on what they have learnt in order to enhance their

sense of belonging within the community.
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4.3.6 Expanding understanding of various life domains in diversified ways

MNE covers a range of domains and rich learning content. Students’ prior
knowledge of MNE may vary due to different backgrounds and life experiences.
Teachers can make use of different ways (such as giving direct instructions,
reading textbooks and references, and watching videos), together with effective
questioning techniques, to deliver knowledge and information which is new to

students.

Teachers can discuss with students topics of their concern, e.g. interpersonal
relationships, attitudes towards romantic love, career planning, etc, and give
feedback according to the viewpoints expressed by students and lead them to
reflect on the thinking and values underlying their viewpoints. Teachers can
further encourage students to practise self-reflection, providing them with a
learning framework through questions. This is to guide them to develop positive

values and attitudes so as to achieve the desired learning objectives.
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Expanding students’ knowledge of the family domain with the use of
authentic contexts

Situated learning mode can be adopted in delivering the learning content
of the Family Domain of MNE. Students may be given different roles
and identities to think of effective strategies to solve problems and deal
with conflicts, and cultivate the value of “care for family” .

Learning Objective:
* To face changes and challenges within the family with perseverance

and optimism.

Learning Content:
* Resolving conflicts among family members with a caring and

understanding attitude.

Suggested Teaching Procedures

1. Students form groups to discuss family conflicts they have
experienced, or come up with a case of family conflict.

2. Each group creates a short drama out of a case of family conflict.
Select a key scene and dramatise it in a freeze-frame format.

3. Each group performs the short drama in turns. Actors and actresses
freeze at the key scene to allow students to discuss the scene and
propose solutions to the family conflict.

4. Teachers lead students to examine how to avoid conflicts among
family members, and discuss means to maintain and foster a

harmonious relationship within the family.
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Expanding students’ knowledge of the social domain through the use
of debates

Debates can be organised in the learning and teaching of the Social
Domain of MNE at Key Stage Two. Debates deepen students’ knowledge
of a topic by providing opportunities for them to analyse it from multiple
perspectives and express their opinions. Students can make use of their
thinking skills independently and from different perspectives to make

reasonable judgments.

Learning Objective:
« To speak cautiously, exercise self-discipline and learn to get along with

others as rational and respectful individuals

Learning Content:
* Learning interpersonal skills and friendship-building techniques, such
as being courteous, showing sincerity, care and friendliness, expressing

respect for friends, and being considerate and thoughtful of others.

Suggested Teaching Procedures:

1. Set as a debate topic “Nick-naming does no harm to others” and allow
students to choose their stance. Both the affirmative and opposition
teams present their points of views first and then take turns to present
their arguments.

2. Let students share their experiences of nick-naming others or being
nick-named in groups. This allows students to reflect on the
motivation and intention behind such a behaviour, and understand the
possible consequence of nick-naming others.

3. Provide feedback on the reflection. Point out that tolerance of nick
names vary from person to person. One cannot assume that because
one is tolerant, the same will hold time for others. Every one should

respect others’ wishes and feelings.

4. Duly emphasise the importance of the values of “be respectful” and

“speak cautiously” and “exercise self-discipline” in class.
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4.4 Strategy suggestions for the learning and teaching of national education
» Based on the guiding principles for the learning and teaching of MNE, there are
three suggested learning and teaching strategies for national education:
¢ The basis for the learning and teaching of national education: to be
triggered by “passion”
¢ Lesson organisation for national education: the APET national situations
learning model and multiple-perspectival learning approach
¢ Promotion of national education: complementing classroom learning with

visits, exchange programmes and learning activities

4.4.1 The basis for the learning and teaching of national education: to be
triggered by ‘“Passion”

* Learning in the national domain of MNE is more than about the growth of
knowledge in students. Learning should be triggered by “passion” so that students
can understand the four dimensions of “national situations”, “affection”, “feeling”
and “emotion”. The relationship among these four aspects are shown in the figure

below:

Emotion

National

Situations

Affection Feeling

—

Fig.18: “Passion-based” national situations learning

* As for the learning in the National Domain, students should first establish an
understanding of “national situations”. It refers to the country’s conditions in
various areas including politics, economy and culture. It is an integrated and
dynamic rather than a static and unchanging concept. The essence of national
situations can be classified into four learning themes, including natural resources,
history, humanities and contemporary development. Under natural resources, the

aim is to let students understand the exploitation and use of natural resources by
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the country, the potentials of the country and the opportunities and challenges
facing the country. Under history, students are encouraged to study the important
eras, figures, events and regions in the history of the country as well as the pulses
of major developments. Under humanities, the learning of the country’s cultural
achievements and of its fine heritage is covered. Under contemporary
development, the topics cover politics, economy, diplomatic relations and
technology, enabling students to study and explore the current national situations,
and look into the future of the country. With the four themes forming a framework
and the addition of relevant learning content, students can have a better grasp of

the major concepts and achieve systematic learning.

The learning of the national situations attaches great importance to “affection”,
which is derived from the emotional connection between an individual and their
country. Teachers should develop students’ affection for the country. The
cultivation of national identity cannot be separated from the development of
affection for the country. Memorising information alone cannot animate the
learning of our country’s situations. Human emotion should be emphasised to
enliven learning. Teachers should enable students to understand that they share the
same root with our country and we are closely linked to our country in history,

race and culture.

The learning of the national situations focuses on “feeling”. Teachers should help
students appreciate their affection for the country through access to information
related to the national situations, so that they will be moved by the strong feelings
behind the information. At the same time, the learning of the national situations
emphasises genuine communication between one another. A thorough
understanding of the development of our country does not rely solely on
information from books or the media. Apart from classroom learning, students
should pay visits to the motherland and participate in exchange programmes to

learn more about the development of our country with all their senses.

The learning of the national situations should originate from “emotion”. To
implement the learning of the national situations, teachers and students should
show equal devotion and engage in mutual encouragement. To successfully
promote national education, teachers should devote themselves to moving their
students if their attempts are to be affecting. National education is not simply
about the accumulation of knowledge. It is through interactions between teachers

and students and mutual encouragement that true emotions can be nurtured to
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become the impetus behind national education.

The “human” factor in the learning and teaching process of this subject should not

be underestimated. Affection, feeling and emotion can be traced back to human’s

understanding of the national situations. A human-centred and emotion-based

national education can therefore be carried out at both rational and emotional

levels.

Exploring Chinese culture through rational and emotional way

* The learning objectives for the National Domain of the MNE
curriculum at Key Stage Three include appreciation of the Chinese
culture and understanding of the interest and essence embedded
therein. Students can focus on the roof ridge decorations of traditional

architecture and explore them at the rational or emotional levels.

* Using rational thinking as the starting point, students can study roof
ridge decorations in an objective manner and then examine the
relationship between the decoration on the one hand, and architecture
and life on the other. They then express their feelings through

emotional ways like drawing and clay work.

* Students can also make speculations on the expectations behind the
roof ridge decorations after looking at relevant pictures, drawings, etc.
They then collect information on the designs and styles of roof ridge
decorations and the impact on the manufacturer. For example,
Shiwan, a town in Foshan in the Guangdong province, is well known
for its pottery and clay is widely-used in roof ridge decorations.
Students can explore the impact of Foshan’s pottery industry on the

local economy, society and people’s livelihood.

* The rational and emotional levels are complementary to each other
during the learning process. They motivate students to appreciate the

Chinese culture from various perspectives.
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4.4.2 Lesson organisation for national education: the APET national

situations learning model and multiple-perspectival learning approach

4.4.2.1 The APET national situations learning model

A learning model (the APET national situations learning model) for teachers to
adopt is proposed for the learning and teaching of the National Domain of the
MNE Curriculum in the classroom. The learning model comprises four
perspectives, namely Actor, Place, Event and Time. Through analysing from the
political, social, humanities and technological perspectives, students will be able
to think from multiple perspectives and arrive at a multi-dimensional

understanding of the development of the country.

The details of the four perspectives, i.e. Actor, Place, Event and Time, included in

the APET national situations learning model are as follows:

¢ Actor - People who have made tremendous contributions to the country
from the perspectives of politics, military, economy, culture, art and
technology and the people involved in the course of the development of the

country

¢ Place - Places of great significance to the development of our country such

as economic development zones, congress venues and industrial centres

+ Event - Events of great significance to the development of our country such
as system reform, promulgation of policies or regulations, innovations and

inventions, and technological breakthroughs

¢ Time - Eras of great significance to the development of our country such as
philosophical movements, research, backgrounds of cultural exchanges and

important dates.

Four entry points, i.e. time, place, actor and event, are identified in the APET
national situations learning model. They represent four analytical angles, namely
political, social, humanities and technological, which improve classroom learning
effectiveness and build a clear and mutli-dimensional picture of learning that
students experience during the process of observation, questioning, discussion,

analysis and thinking in class. Details of the four analytical angles are as follows:

120



Political - Study the country’s decision-making and management system
such as formulation of state policy, policy implementation, law
establishment and system operation.

Social - Show concerns over the development of people’s livelihood such

as housing, education, medical care and welfare.

Humanities - Appreciate cultural development originating from daily life
such as language and literature, ideology and religious beliefs, etiquette,
customs, skills and traditions.

Technological - Think about the direction for the country’s technological

development such as scientific ideology, technological development,

application of achievement and sustainable innovations.
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Promoting the learning of contemporary national situations with the
APET national situations learning model

As for the National Domain at Key Stage Three, teachers can choose

“Guangzhou-Shenzhen-Hong Kong Express Rail Link™ as the focus and

adopt the APET national situations learning model to improve learning

effectiveness.

Learning objectives:

* To understand the opportunities and challenges facing the country
through raising concerns for its developments and important plans

Learning content:

* Exploring the opportunities and challenges facing the
Guangzhou-Shenzhen-Hong Kong Express Rail Link

Suggested teaching procedures

1. Teachers take actor, place, time and event as the entry points to

propose the four learning focuses of “Guangzhou-Shenzhen-Hong

Kong Express Rail Link™ below:

Actor - People living along the Guangzhou-Shenzhen-Hong Kong

Express Rail Link

Place - The terminal locations of the Guangzhou-Shenzhen-Hong
Kong Express Rail Link

Event - Construction of and discussion about the

Guangzhou-Shenzhen-Hong Kong Express Rail Link
Time — 2005 (construction of the Guangzhou-Shenzhen section when
the Guangzhou-Shenzhen-Hong Kong Express Rail Link
commenced)
2. Teachers guide students’ to use the four analytical angles as follows
during their studies:
Political — The co-ordination between the Guangzhou-Shenzhen-Hong
Kong Express Rail Link and the country’s rail transport policies
Social — Considerations for and impacts of site selection for the
terminals of the Guangzhou-Shenzhen-Hong Kong Express Rail Link
Humanities - The impact of the Guangzhou-Shenzhen-Hong Kong
Express Rail Link on people’s livelihood
Technological - The co-ordination between the
Guangzhou-Shenzhen-Hong Kong Express Rail Link and scientific
development, industrial manufacturing and urban planning

3. Teachers may guide students to compare the
Guangzhou-Shenzhen-Hong Kong Express Rail Link with the national
high-speed rail network development, e.g. the operation of the
Zhengzhou-Xi'an High-speed Rail Link which commenced in 2010. In
addition, students can explore the Ministry of Railways’ Medium- and
Long-term Railway Network Plan, which proposes the construction of
the four vertical and four horizontal high-speed rail networks planning
in order to understand the country's long-term development of
high-speed railway.

In addition, students can compare the high-speed rail link development of
our country with those in other countries or regions such as Japan, South
Korea, Turkey, France, Germany and United States in terms of network
planning, technology application, considerations for site selection, impact
on the local economy and people’s livelihood during construction and after
opening to traffic so as to further understand the railway development of
our country.
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4.4.2.2 A multiple-perspectival learning approach

* A multiple-perspectival learning approach is suggested for the learning and
teaching of the National Domain in the MNE curriculum. Classroom learning
design based on the multiple-perspectival learning approach comprises learning
at four levels, namely, cognition, affection, practice, problem-solving and
creativity levels. Visits to the mainland and exchange programmes are also
complementary to achieving systematic learning of the national situations.

* Learning at the cognitive level aims to develop students’ understanding of the
national situations and to help them grasp the basic facts of our country. Apart
from gaining an understanding of the current situations of the country, students
should analyse the national situations through multiple-perspectival thinking and

with an inquisitive attitude for knowledge and truth.

Promoting the learning of the national situations in natural resources

at cognitive level

- The learning of the national situations in natural resources is the focus of all
four Key Stages in the National Domain of the MNE curriculum. Take land
resources, included in the learning theme of natural resources, as an
example. In learning at cognitive level, students will understand that land
resources are closely related to the concept of a country’s geographical
boundaries. Apart from understanding the country’s territory from the
narrow geographical sense and admiring the vast territory of our country,
students can take into account the population development and civil land
use situation. In this way, other than knowing about our country’s famous
vastness of territory and richness of resources, students can learn that land
resources are not inexhaustible when we compare the continuous

population growth against the actual available land and they have to think

of ways to cope with the opportunities and challenges the country faces

during the development and application of land.

* Learning at the affective level aims to develop students’ affection for the country
and enable them to connect their personal emotions to the country’s development
by learning the true side of the country situation and empathises with the state of
its situation. It aims at enabling students to care about our compatriots and be

proud of the country’s rapid development so as to achieve the goal that “students
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being proud of the country today will be the pride of the country in the future”

and connect students to the state.

Promoting the learning of contemporary national situations at
affective level

The learning of contemporary national situations is a major focus of the
National Domain of the MNE curriculum at all four Key Stages. The
learning and teaching of contemporary national situations can take place at
the affective level to explore the achievements of our country in various
areas, e.g. diplomatic development, aerospace science and technology,
infrastructure and economic development. This will enable students to take
pride on the country’s rapid development and connect their personal

emotions with the country’s development, making them more prepared to

make commitment and contribution to the country’s sustainable

development.

* The learning at practice level aims to foster in students a spirit of commitment to
the country and enable them to learn more about the national situations through
action. To start with, students, as individuals, should understand and experience
the country’s development via simple and practical steps in order to strengthen
the relationship between individual and the country, and subsequently build up

their sense of commitment to contribute to the country.
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Promoting the learning of historical national situations at the practice

level

The learning of historical national situations is a major focus of the National
Domain of the MNE curriculum at all four Key Stages. It encourages
teachers to use reference materials about historical figures who had made
great contribution in various areas and organise these materials for classroom
learning. Teachers can guide students to explore the contributions made by
the thinker Confucius and focus on the learning at the practice level. Apart
from guiding students to know about Confucius’ words and deeds, teachers

can also encourage students to put the Confucius teaching, including

benevolence, virtue, loyalty, forgiveness, etiquette and righteousness into

practice as a means to pass on and promote the Chinese culture.

The learning at the problem-solving and creativity levels aims to stimulate
students’ creative thinking on national situations so that their learning can
progress from the cognitive, affective and practice levels to problem-solving
through the study of the opportunities and challenges facing the country, related
reforms as well as ways to carry on the past and create a bright future. The
process of problem-solving should not be restricted by conventions. It
emphasises thinking and creativity to meet the ever-changing and

ever-innovating needs of the country.
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Promoting the learning of national situations in humanities at

problem-solving and creativity levels

Learning of the national situations in humanities is a major focus of the
MNE curriculum at four Key Stages. The New Year picture is a treasure of
traditional arts and craft. Teachers can use it as the learning material for the
learning of national situations in humanities at the problem-solving and
creativity levels. Apart from guiding students to know and appreciate the
characteristics of New Year pictures, teachers can also encourage students
to think about how New Year pictures can be interpreted with modern life
with innovative results. Students can be encouraged to put forward viable
strategies such as integrating New Year pictures into contemporary interior
design or developing them into various kinds of decorative accessories and
daily necessities. Students may also take the New Year picture as a starting

point and make feasible recommendations for how to tract issues found by

the declining traditional arts and crafts sector so as to learn more about

national situations in the process of creative thinking and practice.

Learning objective and learning content related to the national domain can be
organised and presented through systematic classroom learning which helps
enhance learning effectiveness.
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Enhancing national identity through focusing on emblems of the
country in classroom learning

The learning objective of the National Domain of the MNE curriculum
at Key Stage One includes understanding and respecting the national
symbols of the country. This learning objective can be achieved through
appropriate classroom learning activities designed to deepen students’
understanding of relevant topics and develop their national pride.

Learning objectives:

* To build national identity and develop the pride of being Chinese
through understanding and respecting the national symbols of the
country such as the National Day, national flag, national emblem and
national anthem.

Learning content:

* Knowing the symbols of the establishment of the nation and national
sovereignty, including the date and significance of the National Day;
the design and meaning of the national flag and emblem; regulations
governing when and where they can be used; the etiquette to observe
during the raising of the national flag and the display of the national
emblem; the name, melody, lyrics and meaning of the national anthem,
and when and where it is to be sung and the etiquette to observe when
it is sung.

Suggested teaching procedures:

1. Teachers guide students to discuss the importance of their birthdays.
Then, draw forth the meaning of the National Day and discuss ways
to celebrate the birthday of the country.

2. Teachers show the national flag of the People’s Republic of China
and introduce the concept underlying the design.

3. Teachers use pictures or videos (e.g. showing different national
teams parading into the stadium and holding up their national flags at
the opening ceremony of the Olympic Games); Chinese athletes
holding the national flag and circling around the field to
acknowledge the audience’s cheers after winning an event; the
national flag being raised while the national anthem being played in
the background when a Chinese athlete is awarded with a medal in
an international contest) to illustrate the occasions for the use and the
etiquette to observe, enabling students to understand that the national
flag is an emblem of the country and of great significance to national
unity.

4. Teachers play the national anthem and lead students in a discussion
of the occasions when it is sung and the etiquette to be observed.
Teachers then teach students to sing the national anthem to feel the
love for the country embedded in the rhythm and lyrics of the
national anthem.

5. Students can further understand and experience the significance of
the symbols of the country such as the National Day, national flag,
national emblem and national anthem through classroom learning
and revisit scenes recreated by different media. Hence, their national
identity will be enhanced and they will learn to respect the emblems
of the country and their significance better.
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Understanding the opportunities and challenges facing the country
through classroom learning of the contemporary national situations
In the national domain at Key Stage Three of MNE, students can deepen
the understanding of the contemporary development and explore the
country’s current situations and challenges from different perspectives

through the study of the automobile industry development.

Learning objectives:
¢ To understand the opportunities and challenges facing the country
through rendering concern for its developments and important plans

Learning content:

e  Exploring the impact of the country’s important contemporary plans
on social development. Learn about the process from conceptual
planning to real practice and the opportunities and challenges facing
the country.

Suggested teaching procedures:

1. Students split into groups and search for information in various fields
regarding the topic “automobile industry development of the country”.
Examples of fields and key study areas are as follows:

Policies and regulations: the relationship between relevant policies
and regulations and the development of the automobile industry such
as “The Twelfth Five-Year Plan” and automobile manufacturing
standards

Environmental protection: the efforts of the automobile industry to
keep in line with energy-saving, emission-reduction and green and
low-carbon agenda

Urban management: the impact of increasing use of automobile on
urban roads and license management

People’s livelihood: the relationship between the development of the
automobile industry and the growth of the economy and people’s
livelihood

The development of automobile industry: development direction of
the automobile industry (such as establishing Sino-foreign joint
ventures and its own brands)

Brand creation: promotion of automobile of national and foreign
brands in the mainland market

International trade: the significance of China’s entry into the WTO to
the development of the automobile industry

International cooperation: The contributions to the development of
automobile industry made by cooperation between Chinese and
foreign enterprises as well as cooperation in scientific research and
technology between China and foreign countries

2. Each group sets questions about the field it has worked on for other
groups to discuss. Each group is required to think about the
“automobile industry development of the country” from different
perspectives based on the information initially obtained.

3. Each group presents the results of the discussion. The group
responsible for setting the question will comment on and supply
further information to the discussion results to demonstrate the
effectiveness of cooperative learning.

4. Teachers guide students to summarise the learning outcomes of each
group to study the contemporary national situations from automobile
industry and learn the opportunities and challenges facing the country.
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4.4.3 Promotion of national education: complementing classroom learning with

visits, exchange programmes and learning activities

* Apart from achieving the learning objectives in the national domain of MNE
through classroom learning, teachers are also advised to organise visits,
exchange programmes and learning activities to promote national education and

improve the learning effectiveness.
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Promoting learning in the National Domain by complementing
classroom learning with visits, exchange programmes and learning
activities

One of the learning objectives in the National and Social Domains of the
MNE curriculum at Key Stage Three is to appreciate the Chinese culture
and understand the interest and essence embedded to enhance students’
national qualities. Teachers may plan a unit about Hakka culture and
complement classroom learning with visits, exchange programmes and
learning activities in order to help students appreciate the diversity of the
Chinese culture using Hakka culture as a gateway.

Learning objective:
* To learn to appreciate the Chinese culture and understand the interest
and essence embedded to enhance one’s national qualities

Suggested teaching procedures
Teachers set ‘“Hakka culture” as the topic for classroom learning.
Appropriate approaches can be used to guide students to know the
history and traditions of Hakka and the development of Hakka culture
in contemporary society. Teachers may also illustrate with examples
and cases, including those aspects of Hakka culture which are listed as
National Intangible Cultural Heritage (e.g. Hakka folk songs, Hakka
snacks, marriage customs, Guangdong Han Music, Hakka opera) and
Hakka groups or personalities who made significant contributions to
the society.

2. Teachers can complement the above classroom learning and teaching
with relevant local and mainland visits and exchange programmes.
Local visits to Sam Tung Uk Village in Tsuen Wan and Tsang Tai Uk
in Sha Tin, which show the architectural features of Hakka, could be
arranged. On the mainland, students may visit the Hakka districts to
visit and talk to the people there. They can learn how the local
government preserves the Hakka culture and helps in construction and
improvement works to promote sustainable development.

3. Teachers guide students to integrate their classroom learning with
learning from visits and exchange programmes to develop a thorough
understanding of the topic. Through acquaintance with the Hakka
culture, students can learn more about the close relationship between
the country and Hong Kong and understand the efforts made by each
other to contribute to the advancement and prosperity of our
contemporary society.

4. Students can extend their learning by consolidating their learning
outcomes through other learning experiences (e.g. project learning and
sharing sessions) and through reflection. This allows classroom
learning to be complemented with visits, exchange programmes and
learning activities for enhanced learning effectiveness.
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* The learning objectives and learning content in the National Domain can be
deepened and strengthened through systematically organised visits and exchange
programmes. Apart from reading materials, students also need to have their
classroom learning and other learning activities complemented with visits and
exchange programmes so as to understand the country’s development from
multiple perspectives. When arranging exchange and learning programmes,
teachers need to consider consolidating and extending learning before, during
and after the programmes.
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Promoting learning in the National Domain through systematically
organised visits and exchange programmes

* The learning objective of the National Domain of the MNE curriculum at
Key Stage Two is to build understanding of the close relationship between
the development of our country and Hong Kong. Teachers may arrange
visits and exchange programmes focusing on the architecture of ancestral
halls in the Guangdong Province and Hong Kong to complement
classroom learning. This would pave the way for exploring the cultural
heritage of the Guangdong Province and Hong Kong, and nurturing the
feeling that we are of the same lineage.

Learning objective:

*To understand the close connection between the development of our
country and Hong Kong, and to show care for our compatriots at
appropriate times, to reflect that we are of the same lineage

Suggested learning procedures:

1. Before the exchange programme:

* Students are required to conduct information search about the
architecture of ancestral halls and the relationship between the
Guangdong Province and Hong Kong, and set an investigation subject,
e.g. exploring the relationship between ancestral hall architecture and
the rise of the social status of clans.

* Students also determine the learning purposes and prepare a learning
scheme, approaches and steps according to the subject to be studied.

2. During the exchange programme:

Students are required to visit ancestral halls with distinguishing features

in the Guangdong Province and Hong Kong, conduct information search

and compare it with the information collected before the visit.

* Students can think about the symbolic meaning behind the crab-shaped
roof ridge during their visit. Crabs, a type of shellfish, reflect the wish to
come top in the imperial examination during the ancient times. It also
reflects the great importance attached by the clans to the imperial
examination, hoping that their descendants could obtain excellent results
and bring about a rise in the clans’ social status.

* Apart from observing, students can also interview people living near the
ancestral halls to gain an in-depth understanding of the impact of the
ancestral halls on improving the social status of the clan.

. After the exchange programme:

* Students are required to compile and analyse the information they
collected and present their learning in different ways, e.g. reports,
webpages, models, short films, role-play games or drama related to the
subject. They should share with teachers, classmates, parents and
different sectors in the society their learning experiences and knowledge
gained in a lively and interesting way, and build learning communities to
extend and deepen the effectiveness of their learning in the exchange
programme.

[98)
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As there is a wide range of visits, exchange programmes and learning activities
to complement classroom learning, teachers may design learning activities of
different forms such as project learning and campus activities according to the
needs of their students to enhance learning and teaching effectiveness of national

education.

Project learning can be carried out by individuals or in groups to complement
classroom learning, visits and exchange programmes. Students can demonstrate
their learning through words, images and other forms, e.g. contextual models,
video clips and e-books, to help consolidate and extend their learning. In
addition, students can share their projects through different channels, e.g.
websites, weblogs, publications, exhibitions, reporting sessions and campus TV

programmes, to promote national education.

Campus activities can also be promoted to be in line with classroom learning,
visits and exchange programmes. For example, competitions, drama
performances, lunch meetings and study day/week can help build learning
communities in the campus, enable students from different classes to exchange
their knowledge gained and expand the reach of national education, all of which

can enhance the teaching and learning effectiveness.
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5.1

Chapter V Assessment

The purpose of this chapter is to illustrate the important roles of effective
assessment strategies in the learning and teaching of the MNE subject. It
elaborates the importance, necessity and functions of diversified assessment
strategies in reflecting and enhancing students’ learning effectiveness. This
chapter also illustrates the ways to strike a balance among reliability, validity and
promotion of learning to maximise learning effectiveness. To enhance student
learning, schools should formulate the assessment strategies according to the
aims, learning objectives and learning contents of this subject, and refer to the

assessment principles proposed herein.

Aims of Assessment
Assessment as Learning: Encourage students to reflect on and evaluate their
performance in MNE so as to enhance their learning and seek ways to make

progress.

Assessment for Learning: Provide positive and specific feedback for students’
improvement and reflect their learning effectiveness. Help students build identity
and develop a sense of belonging of their multiple roles in family, society, nation

and the world through demonstrating their learning effectiveness.
Assessment of Learning: Provide information on students’ performance for
teachers and other stakeholders for curriculum adaptation and to make any

improvement in the implementation (Figure 19).

Assessment

Assessment of Learning Assessment for Learning

Curriculum . Learning and Teaching
Assessment as Learning

Figure 19: The functions of assessment in the course of learning
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5.2

Formative assessment and summative assessment

The curriculum reform recommends the use of assessment to improve student
learning. Today, teachers have generally had a good grasp on formative
assessment as shown in the on-going positive feedback given to students to
improve their learning. Teachers are also able to adopt summative assessment to
assess students’ learning outcomes and inform different stakeholders on students’
learning progress regularly. These serve as the basis for further development of
the curriculum (Figure 20).

Formative Assessment Summative Assessment
A Teaching
G
2
=]
L Assessment
&
=
Learning Assessment Learning
C-—-—-"

Teaching M

Learning objectives

Figure 20 - Formative Assessment and Summative Assessment

5.3

Relation between the characteristics of MNE and the assessment modes
MNE cultivates students’ positive values and attitudes so that they are equipped
with positive values and will be able to uphold them and put them into practice
when they are facing life events in different domains. For this reason, MNE
suggests schools adopt diversified assessment strategies (including formative
assessment and summative assessment) such as paper-and-pen test,
self-assessment, peer-assessment, teachers’ observation, etc., through which
students’ learning outcomes in MNE are fully revealed.

MNE stresses students' identity-building in different domains of their lives,
meeting their developmental needs. Assessment is primarily intended to promote
learning rather than to assess whether or not students’ values are ‘“correct” or
compare and decide who has “better or poorer” moral and national qualities. The
assessment strategies should be the ones that provide descriptive and
directional feedback to help students get a thorough understanding of their
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performance in the subject (descriptive) and a clear direction for improvement

(directional).

MNE provides students with systematic and ongoing learning experiences to
shape their moral and national qualities. The assessment should be carried out
at different stages of learning, which include daily classroom learning, at the
beginning and the end of semester, other related learning experiences, etc. It aims
to help understand students’ learning progress and provide them with guidance

so as to promote learning.
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Reflection on learning and teaching effectiveness (1)

Awareness of Values

e Does it raise students’ consciousness of the values attached to their words and
deeds, thoughts and habits in daily life? (e.g. teachers may help students realise
that being punctual means that one values the promises he makes and respects
rules.)

e Does it provoke students’ thinking and help them understand the importance of
personal, social and universal values? (e.g. teachers may inspire students to
develop respect over humanitarianism and respect life at the individual level, i.e.
not hurting oneself; while at the global level, to practise mutuality and offer
timely help regardless of territories and nationalities.)

Understanding of Values

e Does it enhance students’ understanding of the values embedded in classroom
learning or activities as well as the intrinsic and extended meaning of such
values? (e.g. appropriate activities (such as life experience and national
flag-raising ceremony, etc.) are arranged by teachers to help students grasp the
values embedded therein. For example, life experience programmes are
conducive to expanding students’ understanding of different ways of life,
displaying values of acceptance and inclusion; the respect for our country shown
in the national flag-raising ceremony displays values of unity and respect.
Meanwhile, teachers should help students understand such values.)

e Does it help students understand the ways in which values are presented and help
them build their identity in the related communities, and hence have a sense of
pride and belonging? (e.g. teachers help students build different identities of them
and make them proud of being a member of the community. For instance,
students develop a sense of belonging and pride to their family, school, society
and country, or feel proud of being a member of the related teams, such as the
flag-raising team or an exchange tour to the mainland.)

Conflict of Values

* Does it lead students to distinguish, compare and contrast different values? (e.g.
teachers design a dilemma in which there is a conflict between two values and
help students identify the conflict such as justice and compassion, freedom and
life in order to further clarify the meaning of different values and think deeper
about how to handle such kinds of conflicts between different values.)

* Does it encourage students to adopt rational thinking and multiple-perspectival
analysis when facing conflict of values and make sensible and reasonable
decisions? (e.g. teachers help students make diversified and multiple-perspectival
considerations, prioritising values and hence making fair and reasonable
decisions in situations of dilemma of values.)
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Reflection on learning and teaching effectiveness (2)

Fostering Affection

L]

Does it appeal to students’ affection and subsequently become the continued
drive for good deeds? (e.g. teachers, in an appropriate way, draw students’
attention to different issues in life, such as the uneven distribution of resources in
the world, the wealth gap in the society and thereby foster in them empathy,
compassion and care for others in the world.)

Does it appeal to students’ affection so that they will extend their care to others,
bringing about positive changes in their lives? (e.g. teachers can arrange
voluntary services for students to let them understand that it is more blessed to
give than to take, so that they will gain satisfaction by offering help to others in
daily life.)

Internalisation of Values

L]

Does it encourage students to consciously demonstrate virtues and related
universal values in daily life? (e.g. teachers create an ideal learning environment
to help students put into practice the virtues and related universal values, which
shall become part of their learning. For example, teachers can ask students to
work on group projects and arrange appropriate tasks according to each group
member’s interests and needs. Even without meeting to discuss the work every
day, students can adhere to the assigned tasks. They are willing to participate in
learning activities, share their experience and views with others, respect the
opinions of others, and join efforts to achieve the learning objectives of and
contributions to the team.)

Does it encourage students to willingly take responsibilities in different domains
of their lives? (e.g. teachers help students realise their respective responsibilities
in different domains, taking responsibilities willingly, and setting goals for
actions. For example, in the family domain, students should face and shoulder the
responsibilities as a member of the family, and commit themselves to promoting
harmony in their families. In the social domain, take the responsibilities as a
member of the society by respecting the law; in the national domain, take the
initiative to learn about the history, culture and contemporary developments of
their own country, and contribute to the sustainable development of the country
willingly; in the global domain, make good use of resources and contribute to the
protection of the ecological environment. )

Formation of Habits

Does it inspire students to consciously demonstrate virtues and related universal
values in daily life and form consistent habits on the basis of such values? (e.g.,
teachers help students in demonstrating virtues and related universal values in
daily life. For example, in the personal domain, act cautiously and introspectively
when browsing websites alone and using online message boards; in the social
domain, stay honest, keep promise, show respect to others and never discriminate
against others. In addition, actively broaden one’s horizons, learn about news and
current issues in Hong Kong, China and the world, and carry out objective
analysis with make rational judgment.)




5.4 Assessment principles

The aim of MNE curriculum (see “chapter 1.2 Course objectives” herein) covers

the promotion of students’ moral and national qualities at cognitive, affective and

practice levels. For example:

L 4

Cognitive level: Promote students’ awareness of their roles and
responsibilities in domains such as personal, family, social, national and

global domains.

Affective level: Raise the recognition and sense of responsibility of students
and develop their empathy for their families, the society, the country and
the world so that they will show love and care for their family, society,
country and the world and become knowledgeable and responsible family

members, citizens, nationals and world citizens.

Practice level: Broaden students’ horizons. By following the direction of
“understand yourself, secure a foothold in Hong Kong, with the backing of
the motherland, and face the world”, students can experience and realise
positive values and attitudes, and be willing to care about their families and
serve the society; learn about their national identity, and be willing to act in
the interests of the country and the people, committed to contributing to the

country and the world.

Thus, the assessment strategy should not be monotonous and restricted to paper

-and-pen test, but should be closely connected with cognitive level, affective

level and practice level of MNE. On-going and diversified assessment

strategies should be adopted to help understand students’ learning outcomes

comprehensively and systematically, as well as to allow teachers to provide

positive feedback and reveal such progress to promote students’ learning

effectiveness.

5.4.1 Cognitive level

To understand changes in students that take place at cognitive level, which

includes the ability to think rationally and render moral judgment and mastering

of related life skills, on top of understanding moral concepts (such as the

definitions of the sense of responsibility and social morality) and related

knowledge.

Besides traditional paper-and-pen test, teachers may connect assessment to
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learning more closely by integrating it into daily learning and teaching, such as
raising questions, group discussion, project learning and so on. These can assist
teachers in obtaining students’ learning progress at different learning stages and
providing clear and positive feedback promptly. It helps students know their
learning progress and enhance their rational thinking and moral judgment

abilities.

¢ Example One: During the discussion of “shall we report to the teacher if we
find our good friend cheating in an exam?”, if students’ answers go no
further than “he will be punished by the teacher”, teachers may guide
students to approach this problem with the help of multiple-perspectival
questions, such as “is cheating fair to other classmates?”, “are the exam
results still meaningful after you cheated?”, “how valuable is integrity?”,
“what defines success?”, and “the standard of being successful”, so as to
help students find their own answers as well as enhance their abilities to

perceive, think and judge.

¢ Example Two: During group discussions of topics related to the future
development of the country, teachers may learn about students’
understanding of the topic by leading them into discussion of the well being
of the people and the long-term interests of the country apart from utilising
worksheets and observation. These expand the width and depth of students’

thinking and judgment while improving national qualities at cognitive level.

5.4.2 Affective level

e In order to know students’ changes and development in moral and national
qualities, teachers may pay attention to their changes from the triggered affection
to the elicited attitudes through ways such as observation in the course of

learning, students’ self-assessment and parent-assessment.

» Attitude could change from feeling estranged and indifferent to attending
willingly, actively accepting, approving, and joining with pleasure. The change
could even be exhibited specifically in their behaviour. Instead of instant and
fragmental ideas, such emotion should constitute a continuous and coherent
transformation and development of attitudes, complemented by behaviours to

reveal the internalised quality of life.
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Teachers may refer to the classification framework of the “Affective Domain”
proposed by scholars like Krathwoh!** (Figure 21a) to understand students’

transformation and achievements in moral and national qualities at “affective

level” :
Performance
Characterisation
Organisation | Illustrative
Valuing Ilustrative verbs such as:
Responding | Illustrative verbs such as: | * Maintain
Receiving | Illustrative | verbs such as: » Generalize | « Practise
Illustrative | verbs such |+ Join + Integrate » Appreciate
verbs such | as: + Initiate * Adhere * Appraise
as: e Comply |+ Justify * Synthesize
« Agree |+ Approve | » Differentiate | + Combine
e Accept |+ Applaud
e Attend |+ Read
» Choose

Figure 21a: Classification of educational goals (Affective Domain)

These five levels, namely “Receiving”, “Responding”, “Valuing”,
“Organisation” and “Characterisation”, form a continuous and spiral structure.
Behaviours at lower levels are specific and external while common and

generalised behaviours can be found at higher levels.

* Receiving—perceive and pay attention to an external object or environment

¢+ Responding—care about and react to such object or environment actively

¢ Valuing—value such object or environment through caring about and
reacting to them actively

¢ Organisation—develop a complete value system by integrating newly learnt
and previously acquired values

¢ Characterisation—internalise this value system as part of one’s characters

Teachers may use the classification above as the basis for reference to
understand students’ change and learning outcomes at affective level. For
instance, in assessing students’ identity and sense of belonging in different
domains, the framework below (Figure 21b to Figure 21f) can be used to design
the following indicators as standards for assessment (see assessment strategies in

this chapter “5.6 Assessment Strategies”).

24 Krathwohl, D.R., Bloom, B.S., & Masia, B.B. (1973). Taxonomy of Educational Objectives, the
Classificiation of Educational Goals. Handbook II: Affective Domain. New York: David McKay Co.

Inc.
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Performance

Organisation

Characterisation

Valuing
Responding | Example:
Receiving | Example: appreciate
Example: agree that one’s
accept one “All men are | individuality
is different | born equal” | and approve

from others’

and respect

others’ life

the value of
one’s
life

own

Example:
change one’s
negative
thinking and
insist on the
significance
and value of
life

Example: uphold
positive values,
insist on
principles and
make one’s deeds
square with his

words

Figure 21b: Classification of educational goals (personal domain)

Performance
Characterisation
Organisation | Example:
Valuing Example: be committed to
Responding | Example: summarise undertake one’s
Receiving Example: weigh  the | the emphasis | responsibilities
Example: agree to the | conflict  of [ on “family’s | as a family
accept one’s importance | interest opinions” member and
filial of family between and strive to
responsibilities | harmony “family’s “personal maintain a
opinions” will”. harmonious
and Arrange or | family
“personal reprioritise
will” them to
achieve
family
harmony

Figure 21c: Classification of educational goals (family domain)
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Performance

Characterisation
Organisation | Example:
Valuing Example: perform one’s
Responding | Example: compare civic
Receiving Example: support and | “personal responsibilities
Example: abide by the participate rights” with | and actively pay
accept one’s law and in activities | “social attention to the
rights and perform one’s | enhancing responsibilities”. | future welfare
responsibilities | civic and Value a society | of the society
in the society | responsibilities | promoting of solidarity and
social harmony while
development | respecting rule

of law, human
rights and

equality

Figure 21d: Classification of educational goals (social domain)

Performance
Characterisation
Organisation | Example:
Valuing Example: shoulder and be
Responding | Example: combine committed to
Receiving | Example: feel proud of | one’s one’s
Example: agree that as | one’s identities of | responsibilities
realise one’s Chinese, one | Chinese national of improving
responsibilities | should have | identity citizen and | the future
as Chinese a sense of world citizen | welfare of one’s
belonging and country and its
towards recognise people
one’s one’s
country multiple
identities

Figure 21e: Classification of educational goals (national domain)
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Performance

Characterisation

Organisation | Example:

Example: appreciate diverse

Valuing | compare cultures and

Example: | Chinese culture | actively work for

Responding | support with  universal | human well-being
Example: diverse values and | in terms of cultural
Receiving support cultures conclude their | inheritance and
Example: green and common environmental
accept one’s lifestyle advocate characteristics protection
identity as a cultural
world citizen inclusion

and pay
attention to the
sustainable
development of
the world

Figure 21f: Classification of educational goals (global domain)

5.4.3 Practice level

To assess and reveal students’ moral and national qualities is more specific and
easier at “pracitce level” than at “cognitive level” or “affective level”. Teachers
can observe the consistency of attendance and behaviour of students, such as
whether they are committed to or enthusiastic about participating in a service

during their learning activities.

Teachers may also continue using the existing methods to record student
behaviour at their schools. Letting students, peers and other stakeholders to
undertake the observation, assessment and recording allows them to
systematically understand and reveal students’ achievements and changes at
“practice level” (see “5.6 Assessment strategies” in next section for detailed

assessment strategies).

We should note that the assessment method for MNE is not fixed and there is an

applicable area for each method. For example, paper-and-pen assignment in
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worksheets is suitable for assessment at cognitive level, while teachers’
observation and feedback, students’ self-assessment, peer-assessment and
parent-assessment are suitable for assessment at affective and practice levels.
Teachers should make use of different assessment strategies in a flexible manner
according to the specific context and keep exploring and innovating in learning
and teaching practices to improve the diversified assessment strategies that help

to achieve the learning objectives in full.

5.5 Remarks
» Based on the assessment concepts above, the following principles may be taken

into consideration when formulating assessment strategies for MNE:

+ Enhancing learning: At appropriate times and ways, help students know
their performance and direction for improvement throughout the whole

course of learning in order to promote their learning effectiveness

+ Providing positive feedback: Respond in a positive way instead of finding
mistakes for criticism. Reveal students’ achievement in learning and
facilitate their thinking of the direction for improvement to help them

establish positive personal image

+ Stating the assessment objectives clearly: Stating the assessment
objectives, methods and standards of MNE clearly to students helps them
become a self-assessing learner who can control their learning progress,

which improves the motivation and effectiveness of learning

¢+ Adopting a multiple mode: It is hard for a single assessment mode to
reveal students’ performance in full. Diversified assessment strategies
should be adopted to reveal students’ learning achievements in different

domains and their life genuinely and systematically

¢+ Avoiding simplistic differentiation: Avoid labelling as well as
differentiating students rashly into “ethical” or “unethical”, “patriotic” or

29 <¢

“unpatriotic”, “responsible” or “irresponsible”, and so on
¢+ Encouraging participation of stakeholders: Stakeholders, including

teachers, parents, students, peers, etc., can be assessors of learning

outcomes, who help reflect students’ performance from different
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perspectives; the participation of stakeholders helps reveal student’s
achievement in the learning of MNE more fully and specifically than

depending on the observation and opinion of a single assessor

¢+ Systematic and sustained implementation: Avoid relying on any one-off
comprehensive assessment (such as the annual final test) to conclude
students’ achievement of the learning of MNE. Instead, give feedback
systemically and continuously throughout different learning stages to help
students of different abilities and performance reach their learning

objectives gradually

¢ Optimisation of the curriculum: The assessment should have clear
objectives and directions, emphasise recognising and revealing students’
learning outcomes of MNE, and be able to provide teachers with
information serving as an important basis for adjusting and optimising the
course content. The assessment thus performs the functions of modifying

and perfecting the curriculum

5.6 Assessment strategies

Rather than to assess whether or not students’ values are “correct” or compare
and decide who has “better or poorer” performance, the assessment objectives of
MNE are to provide positive feedback to students, highlight their achievements
at different learning stages, facilitate their thinking of the direction for
improvement and provide important information for the continuous optimisation

of the curriculum.

MNE suggests schools adopt a diversified assessment mode and establish a
multiple-perspectival assessment system by inviting different stakeholders to be
assessors. The following are some suggestions on diversified assessment
strategies for teachers’ reference. After taking into consideration the school
contexts and student needs, teachers can adopt and adjust their strategies
accordingly so that the assessment strategies suit the curriculum objectives of

MNE, development of the schools and the students’ needs.

5.6.1 During the course of learning

Timely questioning: During lessons, teachers can learn about students’
performance and learning progress, lead them to think from different

perspectives immediately and enhance their judgment by asking questions as
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well as listening and responding to their answers. In addition, with concrete,
positive and immediate feedback, teachers can help students build confidence

and their identity and learn the direction for improvement.

+ Combine with learning experiences: Teachers can prepare worksheets, activity
records, etc., in accordance with the learning content of MNE to obtain an
overview of students’ understanding of the knowledge covered by MNE. They
can also find out students’ views and approaches towards different life events so
that teachers can provide further guidance and direction. Teachers can also
provide students with positive and clear feedback and promote student learning

when they are marking the assignments.

5.6.2 Inviting participation of stakeholders

» Teachers as assessors: Teachers can design and fill out “Teacher’s Observation
Form” to collect and record students’ performance in their learning of MNE
systematically while obtaining important information for recording and
evaluating students’ learning achievement (example available in Appendix IV).
In addition, teachers should draw on the objectives of MNE, taking into
consideration school contexts and student needs to design their assessment tool
that fully reveal students’ achievements in the learning of MNE for records of

observation results (Figure 22).

147



* Can he/she plan his/her
future and strive for his/her
dreams?

* Is he/she willing to
undertake responsibilities
to solve problems when
his/her family is in
adversity?

* Can he/she analyse and
judge current issues with
rational and independent

thinking?

* Does he/she show concern for
the development of the
country and readiness to
undertake the responsibility of
servin(é the people?

* Does he/she recognise the
identity of a global citizen
and understand global issues
from the perspective of the
situations of the country?

* Can he/she analyse life
events from different
perspectives, identify values
involved and make
reasonable judgments
accordingly

* Can he/she resist temptation
from peers or outside and
say no to wrong-doings?

* Can he/she face family

changes and challenges

with perseverance and
optimism?

* Does he/she have an
acute sense to current
issues and the ability to
study them from different
perspectives?

* Does he/she appreciate the
Chinese culture and

understand the underlying
interest and essence?

* Does he/she have broad
horizons of the world,
understand the interplay
between local, the country
and the world?

* Can he/she express his/her
opinions to his/her family
rationally and respectfully?

* Can he/she perform civic

responsibilities and show
concerns for current
issues proactively?

* Does he/she understand the
present situation of the
country and can he/she make
judgments based on his/her
understanding?

* Can he/she face the
transition in life and
changes during growth with
a positive and optimistic
attitude?

* Can he/she actively share
responsibilities such as
taking care of senior and
junior family members and

housekeeping?

* Does he/she know his/her
weakness and strength and
possess a positive personal

* Does he/she know his/her

responsibilities to parents
and show his/her care to

* Can he/she abide by the
law and exhibit good
citizenship?

¢ Is he/she aware of the nature

and environment conservation

of the country and can he/she
develop concern for it?

* Does he/she respect different
cultures and their peoples,
and embody the spirit of
inclusion?

* Can he/she have a basic
understanding of universal
values such as equity,
democracy and human
rights?

e Can he/she behave
properly on different
occasions?

* Can he/she understand and
respect the emblems of the
country and foster a sense of

* Can he/she get along with
people of different cultures
with acceptance and a liberal

image? them actively? belonging towards the country attitude?
and his/her ancestral home?
Personal Domain Family Domain Social Domain National Domain Global Domain

Figure 22: Examples of proposed assessment criterions for different domains of MNE
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Students as assessors: (i) At the beginning and the end of each semester, students
may act as the assessor for themselves by conducting pre-/post tests to understand
their changes in learning expectation in MNE in that semester. Besides allowing
students to better understand themselves and think about the direction for
improvement, the stakeholders are provided with important information about the
learning effectiveness of MNE; (ii) ask students to complete the “APASO”
developed by the EDB to measure the performance and development of all or a
group of students in related domains (such as Values, Ethics and Conduct, National
Identity and Global Citizenship) (Details for the “APASO” are available at
http://apaso.edb.gov.hk/eng/default.htm).

» Peers as assessors: After certain learning experiences such as voluntary service,
exchange visits, project learning, etc., students can complete questionnaires to
assess each others’ performance during those experiences (see example in
Appendix V). It provides different views and perspectives for a comprehensive
review of students’ performance in learning. This method, together with other
assessment strategies, is able to reveal the learning effectiveness of MNE more

comprehensively as well as to enhance collaborative learning.

« Parents as assessors: Inviting parents to complete questionnaires (see example
in Appendix VI) allows teachers to learn further about the learning effectiveness
of MNE and reveals students’ performance in the family domain. Moreover, the
synergy of these learning activities and participation of parents creates a holistic
learning and living environment for students to foster their moral and national

qualities.

5.6.3 Demonstrating outcomes in different ways
» The following are a few suggested directions on how to demonstrate students’

achievements in MNE:

¢+ State the objectives clearly: As each assessment strategy has its
advantages and limitations, interpretations of data collected by different
strategies should be explained to stakeholders. For example: data collected
by the “APASO” are only suitable for analysis at school level and should
not be used for comparison of individuals. Qualitative descriptions of
students’ performance are not suitable to be processed by statistical

methods.
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¢ Avoid generalisation: We should avoid misinterpreting the data derived
from the results of the assessments and rashly labelling of
“ethical/unethical”, “patriotic/unpatriotic”, etc. on students. More
importantly, we should avoid students making personal attacks by

exhibiting the outcomes of peer-assessment.

+ [Establish a systematic mechanism: Schools should establish a systematic
assessment mechanism to keep track of students’ learning progress and
performance as the basis for continuous enhancement of their learning and
further improvement of the curriculum. Information could be delivered to
stakeholders in different modes such as parent seminar, newsletter, project

reports and portfolio.

5.6.4 Emphasising positive feedback

Assessments in MNE, aimed at commending students for their achievements in
learning, provide descriptive and directional comments instead of summarising
students’ performance in MNE by scores or grades at the end of semester. The
timely and appropriate positive feedback given and commendation to students
enhance learning effectiveness while helping them establish positive values,
attitudes and identity (including individuals’ identity in the family, social,

national and global domains).
Schools across primary and secondary levels have been using diversified modes

to assess and reveal students’ commendable performance in the learning of MNE

to enhance learning effectiveness and optimise the curriculum continuously:
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¢ Example One:

/ Complementing Students’ Learning Experiences with Assessmenx

During a mainland exchange programme organised by a primary school,

participating students need to record life events and experience every day
to report on in group sharing sessions at night. Teachers can give feedback
and guidance according to students’ reports. Throughout the whole course
of learning and assessment, apart from learning about their own and others’
viewpoints, the students can receive immediate response from teachers.
Teachers are also able to review the effectiveness of the learning activity

and make suggestions to enhance learning and teaching.

- /

¢ Example Two:

/Complementing Project Learning with Various Assessment Strategiex

A secondary school asks students to study the development and challenges of

the country for a project. After the project is completed, students have to
report in groups on their insights and understanding of their topics and assess
the performance of their group members in the course of learning. Students
may also assess the reports of other groups and determine which group has the
best performance. The teacher will assess the learning outcomes of each group

and give opinion. The learning outcomes of all groups can be shown to the

/

whole school on bulletin boards.
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¢ Example Three:

Understanding the Learning Effectiveness by Self-assessment

Questionnaire

A primary school extracts questionnaires from the “APASO” for
students to complete at the beginning and the end of each semester, and
compares the two sets of results to study the general changes in certain
development and values of students in that semester. In addition, the
school adds other parameters such as grade, gender, academic
performance and conduct in analysing the data collected to deepen its
understanding of its students in different aspects. It also provides

important information for the school curriculum.

¢ Example Four:

Reflecting Students’ Learning Outcomes in Student Report

In a primary school, class teachers write down positive and
encouraging remarks related to students’ personal growth development,
moral and attitudes on students’ report cards to inform parents. While
handing out the report cards to parents, the school arranges a parents’
meeting to allow students to tell their parents face-to-face about their
experience and difficulties in learning for the past year as well as their
feelings and expectation of themselves. Teachers take this opportunity
to provide positive feedback for students to help them understand their

direction for improvement and establish positive self-image.
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Based on the existing foundation, schools can use various assessment modes to
reveal students’ learning outcomes in different learning experience of MNE to
stakeholders, while providing important information for further curriculum
development (see sample report of the seven-core-value assessment in Appendix

VII), for example,

+ the changes as reflected in the self-assessment of students in general may be
released through the school website, newsletter or report

¢ teachers’ observation of the learning outcomes of MNE of each student may
be shown on the report card

¢ the results of peer-assessment can be revealed through group report

¢ parents’ comments on students’ performance in MNE can be displayed in
newsletters to parents

¢ use learning portfolios to record and reveal students’ reflection and gains
throughout the learning process

¢ the results of tests in MNE can also be included in the transcript of studies
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Chapter VI Learning and Teaching Resources

This chapter aims to introduce the learning and teaching resources for MNE,

including selection criteria, types of resources as well as the management and

development of resources. It also sets out applicable curriculum resources and support

services which facilitates teachers to select, modify and flexibly apply appropriate

learning and teaching resources to promote effective learning and teaching.

6.1 Selection criteria for learning and teaching resources

Upholding positive values and attitudes: To help students strengthen their
understanding about moral qualities and desirable national qualities, the
learning materials should be able to illustrate the positive values demonstrated
through the events and people discussed, ‘“the importance of positive values”
and “the way to uphold positive values and exhibit desirable national
qualities,”. Positive values and attitudes should be clearly and concretely
presented to students so that they are able to understand how to uphold and
realise the desirable national qualities in different situations. In order to
achieve the learning objectives, teachers should choose suitable learning

materials from a variety of sources and tailor and modify them as appropriate.

A wide range of issues: The subject aims to help students develop desirable
moral and national qualities in different aspects of life. For this reason, we
recommend teachers, when selecting learning and teaching resources, to adopt
a wide range of learning materials with different perspectives, points of view,
backgrounds, stands, values, ideologies so that students can reinforce their
knowledge from multiple dimensions through making contrast, comparison,
supplement and validation. Under the guidance of teachers, students can learn
how to uphold positive values and attitudes and make rational judgment when

different views and values are presented.

Diversified resources: Hong Kong is a cosmopolitan city with flourishing
development in information technology. Information from different types of
media can be easily accessed, which provides a great variety of learning and
teaching materials for MNE. Based on the curriculum content, learning
objectives and needs of students, teachers can make the best use of various
resources such as newspapers, magazines, publications, television programmes,

movies and the Internet media. Without limiting the resources to a particular
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type or source, students can not only enhance their learning experience, but
also acquire skills to explore, understand, analyse and judge applicable

contents from different sources.

Meeting students’ needs: The learning content of MNE is based on students’
experiences and everyday life. To effectively develop students’ moral and
national qualities, when selecting learning materials, teachers should consider
if the materials can align with students’ growth and different qualities such as
life experience, religion, interest and capability so that students will find the
materials approachable. Students will have higher motivation and show more

active participation, and learning effectiveness will be enhanced.

Appropriate modifications: Relevant learning materials and support
programmes of MNE are available from the EDB and various government
departments, tertiary institutions, school sponsoring bodies, non-governmental
organisations, etc. Teachers should take into consideration the school context
and student needs when selecting appropriate teaching resources. They should
use different types of learning and teaching materials flexibly, and make
appropriate adaptation to align with the curriculum aims, learning objectives
and content, pedagogies and students’ learning needs for the effective

development of students’ moral and national qualities.

Building on experience: Secondary and primary schools in Hong Kong have
been actively promoting MNE and have accumulated valuable experience and
school specific learning and teaching resources. Teachers can start off with
existing resources to take advantage of individual schools’ accumulated MNE
achievements. Teachers should enhance and integrate relevant materials
according to the curriculum aims, learning objectives and content so as to
provide students with diversified and quality school-based learning and

teaching materials.

Promoting proactive learning: Teachers do not necessarily select and
provide the learning and teaching resources all by themselves. They should
encourage students in their course of learning to proactively search, screen and
design various appropriate learning and teaching materials to enrich their
learning experiences. Students with different backgrounds will have different
understanding, experiences and perspectives in different sorts of life events,

which enable them to enhance the learning materials selected by teachers. The
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6.2

6.2.1

opportunity for students to engage themselves in the exploration of learning
materials can help develop good learning attitudes and proceed towards

life-long learning.

Different types of learning and teaching resources
The commonly used learning and teaching resources for MNE can be

classified as follows:

¢+ Textual materials, e.g. newspapers, magazines, books and periodicals

¢+ Multimedia materials, e.g. photographs, graphics, videos and music

+ Objects, e.g. national flags, relics, models, paintings and coins

+ Learning scenes, e.g. museums, historical buildings or sites and resource
centres

¢+ Others’ sharing, e.g. teachers, classmates, family members and the public

¢ Curriculum resources and support services provided by the EDB, other
government departments and non-governmental organisations, e.g. lesson
plans, courseware packages, learning websites, school-based onsite

support, training courses and guided tours

Different types of resources have their own advantages and can be
complementary to each other. Teachers, when formulating their teaching plans,
should consider extensively and prudently the resources from different sources

and of different forms in order to make appropriate choices.

Textual materials

The MNE curriculum covers different domains (including personal, family,
social, national and global domains). Teachers should encourage students to
read extensively and pay attention to different types of textual materials such
as newspapers, magazines, books, periodicals, reports and documents to
enhance their understanding of the learning objectives and content. Teachers
should encourage students to form the habit of regular reading and learn from
reading so that students will develop the enthusiasm to pursue knowledge

proactively.

Textual materials from different sources have their own advantages. Materials
from the government or the community, local or non-local sources,
organisations or individuals, can all be adopted as MNE learning materials.

Students can analyse the textual materials from different sources from multiple
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6.2.2

perspectives so as to develop a prudent and rational learning attitude. Teachers
should note that textual materials from different sources may have their own
stance, viewpoints and interpretations. Thus, one should not easily take a
particular piece of material as the final conclusion, or rely on the information

from a single source and use it as the basis for analysis and discussion.

Besides selecting those learning materials that can help students reinforce their
understanding about the various aspects of life, teachers should also take note
of other learning materials that concretely present positive values and attitudes
such as stories, fables, biographies, and ‘good people and good deeds’.
These more interesting learning materials can better motivate students to learn,
help arouse their feelings, encourage them to uphold and realise positive
values and attitudes, and are contributive to the development of students’

moral and national qualities.

Multimedia and objects

The everyday life, electronic media and the Internet media have made
available a large stock of distinctive non-textual materials such as photographs,
graphics, maps, videos, music and objects. Teachers can flexibly make use of

them as learning materials.

Non-textual materials have their unique advantages and can complement
textual materials. Through visual and audio aids, non-textual materials can
help express and explain the more abstract and difficult learning content and
concepts in a simpler and more direct way. They are also more impressive and

often make learning more interesting for students.

In the National Domain in MNE, students are required to better understand
and identify themselves with symbols of the country (such as the National Day,
national flag, national emblem and national anthem). Besides textual
explanations, learning can be supplemented with video clips about National
Day celebrations, or objects display like the national flag and national emblem
so that students are able to have a closer contact with the national symbols. It
is hoped that these will arouse their feelings and they will develop respect and
a more thorough understanding of the related concepts through a multi-sensory

approach.
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6.2.3

6.2.4

6.2.5

Learning scenes

Different learning scenes such as museums, historical buildings and resource
centres can be used as MNE learning and teaching resources. They can
provide daily-life materials to enhance students’ understanding of the subject.
Teachers can organise visits for students based on the learning content and
encourage them to learn proactively and carry out learning activities like
observations, interviews and information collection, which serve as a basis for
further studies and discussions as well as supplements to classroom learning.
For example, students can have a personal understanding of the development
of people’s livelthood in China through mainland visits and exchange
activities and deepen their understanding about related national learning
content from different perspectives. Besides, teachers can also arrange
community service for students, which provides opportunities for students to
learn from an authentic situation so that they may put positive values and

attitudes into practice in their daily life.

Others’ sharing

MNE attaches great importance to providing students with authentic and real
life learning experience. Students are encouraged to carry out discussions
and reflections so as to develop desirable moral and national qualities. Having
contact with various types of people with different experiences and exposure
such as teachers, classmates, family members and friends, students are

provided with handy and interesting learning materials.

Under the guidance of teachers, students can achieve the MNE learning
objectives when they understand and are inspired by various people’s
viewpoints, personal values and life attitudes through interviewing and sharing
with them. For example, according to the teaching pace, schools can invite
experts/scholars, famous people or those who have rich knowledge and
experience relevant to the learning content to conduct sharing sessions with
teachers and students. This will help students strengthen their understanding
about the learning content, allow them to appreciate the speakers’ personality

and virtues and be emotionally influenced to generate resonance.
Curriculum resources and support services

Schools in Hong Kong and various sectors of our society have been paying

much attention to MNE. The EDB and other government departments, tertiary
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institutions, school sponsoring bodies and non-governmental organisations
(such as voluntary organisations, civic groups, professional societies,
academic bodies, community associations and commercial organisations) have
provided various moral and national education resources and support services.
Teachers can make appropriate modifications and use the resources flexibly to
enhance learning and teaching effectiveness.

6.2.5.1 Curriculum resources and support services provided by the Education
Bureau

. The EDB has been providing schools with various types of curriculum

resources (e.g. teaching plans for life events and learning resources websites)

and support services (e.g. professional training courses for teachers, mainland

visits and exchange activities) to support MNE learning and teaching needs.

Teachers can adopt appropriate resources and support services based on MNE

learning objectives and content to enhance learning and teaching effectiveness.

Teaching plans for life events
+ To support the active use of life events in secondary and primary schools
to develop students’ positive values and attitudes, the EDB has been
continuously compiling teaching plans for life events covering various
domains (including personal, family, social, national and global domains)

to provide references for teachers in lesson design.

¢+ The EDB has so far compiled over 360 teaching plans for life events, each
of which includes details of learning and teaching objectives, learning key
points, teaching flow, course materials and suggestions for extended
activities for teachers to tailor and adopt, helping achieve different
learning objectives (see Appendix VIII for the “List of teaching plans for
life events™).

Learning resources websites
+ To cope with the development of the society, the EDB has made use of the
Internet to create learning resources websites of different themes. These
websites provide schools with timely and appropriate learning and
teaching resources to enrich students’ learning experience in MNE
through information technology.

¢+ The learning resources website of each particular theme provides relevant
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learning materials (such as teaching plans, worksheets, graphics,
animations and video clips), teaching strategies, suggested learning
activities, practical experiences of schools, etc. Moreover, many learning
resources websites also include a parents’ corner to guide parents to
collaborate with school teaching to provide a comprehensive learning
environment for children to develop moral and national qualities. These
resources websites, together with the teaching plans for life events,
provide an adequate and useful supply of practical curriculum resources
(see Appendix IX for “Examples of MNE learning and teaching resources

available online from the Education Bureau”).
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Suggestions for the Selection of Learning and Teaching Resources

Teachers may consider the following principles in selecting learning and
teaching resources for MNE:

o Whether the learning and teaching resources meet the requirements
of values education?
Teachers may study the content, activity design, organisation and
arrangement of the learning and teaching resources to consider whether
their objectives focus on the exploration of values. Teachers and
students can work together to identify, demonstrate and realise the
positive values. If the learning and teaching resources focus only on
displaying information, teachers should make modifications to meet the
requirements of value education by adopting a values-centered
perspective to analyse the materials.

o Whether the learning and teaching resources can inspire students to
think about issues from the values perspective?
Teachers may study the learning and teaching materials to consider
whether they are able to lead students into discussion about the
underlying values or related conflicts of values of people and events, and
whether they can provide adequate room for discussion in classroom
teaching to enable students to use independent thinking to analyse issues
that may involve values judgment. Through such frank and open
discussion, it is hoped that positive values can be internalised.

o Whether the learning and teaching resources are appropriate for
students’ levels and interest?
Teachers of younger students may consider whether the content of the
learning and teaching resources are solid and applicable to daily life, and
whether their languages are simple and lively so that students can
understand and master them easily. In teaching students of different
learning stages, teachers should also consider whether the learning and
teaching resources are appropriate for students’ growth and daily life
needs, psychological development conditions, learning interest, etc.

e Whether the learning and teaching resources are objective and
unbiased?
Teachers may study the contents of the learning and teaching resources to
consider whether the content is objective and unbiased. Desirable
learning and teaching resources should contain both positive and negative
opinions, or be able to enhance the students’ knowledge of a topic from
different perspectives, and present ideas in a more comprehensive way.
The materials should not just propose individual, unidirectional, biased or
restricted viewpoints, and should not only express an individual’s
subjective opinion.

In conclusion, it is more desirable for teachers to select learning and teaching
resources according to the principles of values education and student-centred
education, in order to provide students with learning experience in line with
the essence and interest of MNE.
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Professional Training Courses

¢+ The EDB provides a series of support measures to cope with the needs
and development of MNE. Besides holding different focused and serial
training and professional exchange activities for stakeholders, the EDB
actively cooperates with teacher training institutions to provide relevant
professional development courses for teachers and support various needs
such as curriculum leadership and management, learning and teaching
strategies, assessment, selection and compilation of learning and teaching
resources, enhancement of subject knowledge so as to improve

professionalism and the quality of teaching teams.

Mainland Visits and Exchange Programmes

+ The EDB provides opportunities for teachers and students to pay visits to
mainland China and participate in exchange programmes through various
means (such as organising visits and exchange programmes, subsidising
students to participate in exchange programmes, and running joint
programmes with various organisations). The 2010 Policy Address
announced that it was the government’s target to subsidise every student
in primary and secondary school to join at least one mainland exchange
programme. It is desirable to supplement national learning in MNE with
visits and exchange programmes to allow students to have the opportunity
to understand the different aspects of China in an authentic setting on the
mainland and develop affection for their country, contributing to the

enhancement of national identity.

6.2.5.2 Other related curriculum resources and support services

The curriculum resources and support services provided by various
government departments can also be adopted as MNE learning and teaching
resources to enhance teachers’ and students’ understanding and experience
about the curriculum content. For curriculum resources, government
departments or related organisations such as the Constitutional and Mainland
Affairs Bureau, Home Affairs Bureau, Narcotics Division of the Security
Bureau, Leisure and Cultural Services Department, Radio Television Hong
Kong, Hong Kong Independent Commission Against Corruption, Equal
Opportunities Commission have provided MNE related learning materials

(including those available online) for teachers’ use. Support services are also
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provided by some government departments or related organisations. For
example, the Antiquities and Monuments Office and various museums of the
Leisure and Cultural Services Department provide guided tour service for

schools, enabling students to deepen their understanding of history and culture.

Some tertiary institutions, non-governmental organisations and voluntary
groups have also provided MNE-related support services such as exchange
programmes, school-based on-site support, study programmes, visits and
guided tours. Teachers can make the best use of the support services to cater

for the curriculum, school and student needs.

6.3 Management and development of learning and teaching resources

6.3.1

Schools should establish a system to manage various types of learning and
teaching resources, and continuously understand, organise and develop the
resources. The development starts from “points” (including whole school
participation and inter-school collaboration) and further develops to “surfaces”

(including inter-organisational cooperation and inter-regional connection).

Diffusion at points: Whole school participation

The management and development of learning and teaching resources rely on
the concerted efforts of different stakeholders including school
heads/principals, students, teachers, parents and alumni for continuous

advancement.

The school heads/principals play a vital role in the management of MNE
learning and teaching resources, e.g. setting targets, resource allocation, team
organization and performance review. Support of school heads/principals can

help the school effectively manage and develop resources.

Teachers and students can work together to develop learning and teaching
resources through the school intranet or other channels such as creating a
school-based resource database and establishing related clubs and societies.
Sharing and collaboration among teachers of different subjects and functional
groups and students of different grades become practicable and thus allow
more teachers and students to get involved to enrich the school’s resources and

create a favourable school environment.

Parents and alumni can also contribute to the enhancement of learning and
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6.3.2

6.3.3

teaching resources. They can contribute their efforts in different areas of MNE
according to their expertise and at their own wish. For example, they can help
strengthen the human resources on the learning and teaching of MNE by
acting as instructors in visits and exchange programmes, volunteers in learning

activities, judges in learning competitions, speakers in seminars, etc.

Inter-school collaboration: More points to meet together

In order to continuously update and enrich the learning and teaching resources,
and to cope with social changes and students’ needs, schools should actively
establish the culture of professional exchange among teachers, and
consistently and systematically encourage teachers to share their experience
and insights with other teachers in the form of inter-school collaboration to
promote MNE.

Different schools can also create platforms to promote MNE through resource
sharing and collaboration, e.g. holding seminars for teachers, forming
joint-school teacher associations, setting up inter-school resource databases
and networks. Sharing and collaboration can be carried out in different ways
such as cooperation between schools in the same district or schools under the
same school sponsoring bodies, or collaboration between schools of different
learning stages, e.g. between a pre-primary education organisation and a
primary school, a primary school and a secondary school, and a university and
a secondary or primary school, leveraging the advantages of each party in the

enhancement of learning and teaching resources.

Inter-organisational collaboration: From one surface to more surfaces

MNE starts at school but does not stop there. Schools should make the best use
of social resources available including those from government departments
and non-governmental organisations, and bring together what is available at
the school level and the social level to enable inter-organisational development
of resources. Regarding government departments, schools can make use of the
learning and teaching materials designed by the EDB or related government
departments, or participate in related support services to improve learning

effectiveness.
Schools can also make use of the learning and teaching materials provided by

different non-governmental organisations such as voluntary groups,

professional bodies, academic associations and community associations, and
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6.3.4

participate in related support services. Moreover, schools may enter into
partnership with these non-governmental organisations to carry out different
forms of collaboration and expand the learning and teaching resources at a
social level.

Inter-regional connections: From one surface to more surfaces

The continuing expansion of scope and scale is necessary for the successful
promotion of MNE. Besides inter-school and inter-organisational
collaborations, schools may also carry out inter-regional projects, which
include cooperation among different districts of Hong Kong, between Hong
Kong and mainland China, and between Hong Kong and other regions of the
world.

+ Example 1:

Utilising community resources to develop learning and teaching

resources

When teaching the social and national domains, teachers can take
advantage of the resources available in different districts of Hong
Kong. Different communities have different characteristics. Schools
and community organisations from the same district can cooperate
with each other to run progrrmmes like study programmes and
competitions. Moreover, teachers can arrange activities for students
e.g. to visit old buildings and traditional industries and experience
festival celebrations and customs in different districts so that students
can know more about the communities and build their civic identity.
When they get in touch with cultural heritages and understand the
close relationship between Hong Kong and the mainland, they will
enhance their sense of national identity. Teachers can even compile

the learning experiences to become school-based learning materials

by making good use of community resources to facilitate learning.
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+ Example 2:

Developing learning and teaching resources through sister schools

When teaching the national domain, schools in Hong Kong can
establish sister school relationships with schools on the mainland to
share learning and teaching resources. Real-time online classes, other
activities or competitions can be carried out via a long-distance
video-conferencing system. Moreover, to complement classroom
learning, schools can organise trips for students to go to sister schools
for visits or exchange programmes. By allowing students from two
regions to join together in classroom learning or study activities,
schools can develop learning and teaching resources through an
inter-regional collaboration approach between Hong Kong and the
mainland.
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(Appendix I)

Comparison of Revised Moral and Civic Education Curriculum Framework (2008) and
Moral and National Education Curriculum Guide (2012)

The existing MCE

The forthcoming MNE

Learning
Objectives

Emphasising the development of students’ positive values
and attitudes for whole-person development

Strengthening the cultivation of students’ positive values and attitudes
and their identity-building in the different domains of family, society,
nation and the world, with an aim to developing students’ moral and
national qualities in a systematic and sustainable manner, thus
facilitating whole-person development

Learning
Content

Learning objectives and core elements organised according to
the school contexts and needs of students

Providing a systematic programme

- with the learning objectives of developing students’ positive values
and attitudes explored through daily events adopted as the learning
content to suit the developmental needs of students across primary
and secondary levels;

complimentary to different Key Learning Areas (KLAs)/subjects in

terms of values and attitudes, knowledge and skills for school-based

adaptation to cater for students’ needs

Mode of
Implementation

MCE accorded as one of the four key tasks under the
curriculum reform of 2001 with diverse implementation
modes such as inter-disciplinary approach, cross-committee
approach, whole-school approach, etc adopted for learning to
take place in the contexts of different key learning areas
(KLAs) and subjects, and further strengthened through visits,
exchange programmes and learning activities

Synergising learning experiences provided by different KLAs and
subjects through classroom learning and life-wide practice, such as
visits, exchange programmes and service learning, etc to promote
student interest and relevant learning, and to strengthen learning
effectiveness

Learning
Outcomes

Diversity in students’ learning experiences according to
different school-based learning programmes

Providing a structured and coherent curriculum across primary and
secondary levels, to engender among students a sense of morality, a
passion, knowledge and skills, cherish their own self, as well as the
people in their families, society and nation, and develop a stronger
sense of commitment in the respective domains

Assessment

Diversity in school-based assessment modes according to
different school contexts

Adopting school-based assessment modes with diverse assessment
methods inside and outside the classroom to enable students to
understand their own performance in different aspects and to enhance
learning effectiveness
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(Appendix II)

Curriculum Development Council (2001) Learning to Learn — Life-long Learning and Whole-Person Development
Values and Attitudes as Generic Elements in the School Curriculum

1. "Learning for Life, Learning through Life - Reform Proposals for the Education System in Hong Kong" by the Education Commission
(September 2000) puts forth the following, amongst others, as the Vision of the Education Reform:
* To raise the overall quality of students: to improve the overall quality of our society through upgrading the knowledge, ability and
attitudes of all students
» To acknowledge the importance of moral education: to provide students with structured learning experiences in the areas of moral,
emotional and spiritual education

2. To realise the above vision, the development of values and attitudes should become essential elements of the school curriculum. In fact,
these values and their associated attitudes permeate the curricula of the eight Key Learning Areas (KLAs) and are reflected in the learning
targets as well as curriculum objectives at different educational levels.

Core Values, Sustainable Values and Attitudes

3. Values may be defined as those qualities that an individual or society considers important as principles for conduct and that are intrinsically
worthwhile. Values may be broadly categorised as core and sustaining values. They are fundamental to the formation of attitudes, which
in turn affect the acquisition and application of values. An elaboration of these terms is provided below:

"Values constitute the foundation of one’s attitudes and beliefs, which subsequently influence one’s behaviour and way of life.
Values can vary across societies, as different social and economic conditions in different geographical locations may lead to
different value emphases. However, across societies, we can also identify certain values that are commonly or universally
emphasised. The emergence of these universal values illustrates the common concerns of human societies, the basic qualities for
human existence, the common elements in human civilisation, and also the common characteristics of human nature...we call these
universal values core values." And sustaining values are "other values that are also important at an instrumental level, being
regarded as important or helpful for sustaining the core values." (extracted from the Guidelines on Civic Education in Schools
(1996), pp. 12 and 14)
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The following set of core and sustaining values and attitudes are proposed for incorporation in the school curriculum: (extracted from Curriculum
Development Council (2001) Learning to Learn — Life-long Learning and Whole-Person Development)

Core Values:
Personal

- sanctity of life
- truth

- aesthetics

- honesty

- human dignity
- rationality

- creativity

- courage

- liberty

- affectivity

- individuality

Sustaining Values:
Personal

- self-esteem

- self-reflection

- self-discipline

- self-cultivation

- principled morality
- self-determination
- openness

- independence

- enterprise

- integrity

- simplicity

- sensitivity

- modesty

- perseverance

Core Values:
Social

- equality

- kindness

- benevolence

- love

- freedom

- common good

- mutuality

- justice

- trust

- interdependence
- sustainability

- betterment of human
kind

Sustaining Values:
Social

- plurality

- due process of law
- democracy

- freedom and liberty
- common will

- patriotism

- tolerance

- equal opportunities
- culture and civilization
heritage

- human rights and
responsibilities

- rationality

- sense of belonging
- solidarity

Attitudes

- optimistic

- participatory

- critical

- creative

- appreciative

- empathetic

- caring and concerned

- positive

- confident

- cooperative

- responsible

- adaptable to changes

- open-minded

- with a respect for

eself

elife

equality and excellence

ecvidence

efair play

erule of law

«different ways of life,

beliefs and opinions

ethe environment

- with a desire to learn

- diligent

- committed to core and
sustaining values
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Moral and National Education: Review Tools

(Appendix III)

Moral and National Education (MNE) Curriculum is developed basing on the foundation of the relevant learning contents of Key Learning

Areas and subjects, as well as the Revised Moral and Civic Education Curriculum Framework (2008).

To facilitate schools having a better

understanding on the existing curriculum, the following tool is provided for curriculum planning. Teachers can plan the MNE curriculum by

using this tool flexibly to review whether the learning objectives suggested in MNE curriculum are covered in the school curriculum and

relevant learning experiences.
Key Stage 1 (Primary 1 to 3)

Implementation Mode
(More than one can be selected by “v"™)

Periods within the timetable

Describe briefly here
if “Lesson for Key
learning Areas /
subjects” is selected.

Describe briefly
here if “Others” or
“Special activities”
is selected.

g2 | o
* =) .
§ £ g (e.g. Related Key (e.g. Thematic
Domain Learning Objectives 9 2 g > 8 Learning Areas / learning week,
y § %’ ) fd = subjects / modules / voluntary services,
% = Q Lz B learning objectives / | project learning,
S 3 _g %’ > E 2 issues, lesson time, local visits,
g % k) E2g 2 S etc.) cross-border
a < ) 5 EE 5 9
48 |5 29 2 = & exchange
< | & <249 7
— programmes, etc.)
Appreciate oneself, accept one’s differences
from others, learn Chinese virtues and enhance
Personal | personal and national qualities
Domain | Differentiate the right from the wrong, uphold

the good and detest the evil, and preserve
integrity
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Implementation Mode

(More than one can be selected by “v™)

Periods within the timetable

Describe briefly here
if “Lesson for Key
learning Areas /
subjects” is selected.

(e.g. Related Key

Describe briefly
here if “Others” or
“Special activities”
is selected.

(e.g. Thematic

=
Domain Learning Objectives - 2 23 5 Learning Areas / learning week,
> 8 = o) @ g :‘E' subjects / modules / voluntary services,
% % _03 ) % ) s learning objectives / | project learning,
& en %, _8 %’ o & = issues, lesson time, local visits,
E§E3 = g E % -g etc.) cross-border
2 35 £ 2573 2 2 exchange
6 08l G 2 o = o g
== @k < 85 O ©n programmes, etc.)
Recognise the responsibility as a son/daughter
Family | and junior to foster family harmony
Domain | Show love and concern for family members, and
establish and maintain harmonious relationships
Establish a loving and inviting campus and learn
actively
Social Respec't others anc'i be able to 'demonstrate the
Domai right etiquette on different occasions
omain

Take on responsibilities towards the society, e.g.
cherishing public property, obeying rules and
abiding by the law
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Implementation Mode Describe briefly here | Describe briefly

(More than one can be selected by “v"™) if “Lesson for Key here if “Others” or
Periods within the timetable learning Areas / “Special activities”
o0 subjects” is selected. | is selected.
£ % =y
§ 2 E (e.g. Related Key (e.g. Thematic
Domain Learning Objectives 9 2 g > 3 Learning Areas / learning week,
2 % = oh S :‘g subjects / modules / voluntary services,
% % E O 5 learning objectives / | project learning,
S 32 fof %“ = S f issues, lesson time, local visits,
g c\(@ § = @ 'g 4 -g etc.) cross-border
20 < 22 20 = 8 exchange
— < A < < s O A programmes, etc.)

Appreciate the richness and beauty of the
country through observing its landscape and
antiquities

Cultivate national identity through understanding
and respecting the emblems of the country such
as the National Day, national flag, national
National | emblem and national anthem

Domain | Trace traditional Chinese customs and one’s
ancestral home, and foster a sense of belonging
towards the country and one’s ancestral home

Learn the admirable qualities and virtues of
outstanding figures from various fields such as
politics, technology, culture, art and academic
studies in the country

Get along with peoples of different cultures with
Global | sincerity, acceptance and a liberal attitude

Domain | Develop an awareness of sustainability and an
environmentally-friendly lifestyle
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* For example:
Lessons for Chinese Language and General Studies, etc. in primary schools; lessons for Chinese Language, Chinese History, Liberal Studies,

Geography, Visual Arts, Ethics & Religious Studies, Health Management and Social Care, etc. in secondary schools

** For example:

Class teacher periods, lessons for Life Education, Moral Education, Civic Education, National Education, Personal Growth Education, etc.
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Key Stage 2: (Primary 4 to 6)

Implementation Mode

(More than one can be selected by “v™)

Periods within the timetable

Describe briefly here
if “Lesson for Key
learning Areas /
subjects” is selected.

Describe briefly
here if “Others” or
“Special activities”
is selected.

on
£ % =
= g '8 (e.g. Related Key (e.g. Thematic
Domain Learning Objectives 8« 2 g > 8 Learning Areas / learning week,
2 %’j = o0 S = subjects / modules / voluntary services,
o o) RN > ) . . . . y .
% = Q Lz s learning objectives / | project learning,
L 32 _8 E‘ > E 2 issues, lesson time, local visits,
§ c\(@ g B € E 4 = etc.) cross-border
g 0 < 22 9 = g exchange
— < A <& 0 A programmes, etc.)
Accept with optimism both the physical and
mental changes in the course of their growth
Personal - - -
Domain Develop a healthy lifestyle, resist temptation,
and not commit any inappropriate behaviour like
smoking, gambling, drinking, taking drugs, etc.
Show concern for the feelings and needs of
. family members and be willing to shoulder the
Family e .
; responsibilities as a member of the family
Domain

Respectfully and whole-
heartedly take care of the senior family members
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Implementation Mode

(More than one can be selected by “v™)

Periods within the timetable

Describe briefly here
if “Lesson for Key
learning Areas /
subjects” is selected.

Describe briefly
here if “Others” or
“Special activities”
is selected.

g2 | 2
= o '8 (e.g. Related Key (e.g. Thematic
Domain Learning Objectives 8« 2 g > 8 Learning Areas / learning week,
2 %’j = o0 S E subjects / modules / voluntary services,
% % _03 O B learning objectives / | project learning,
B \3 _g E‘ > E 2 issues, lesson time, local visits,
§ 2 _8‘ & % g & -g etc.) cross-border
g g S 2 2 2 5 g, exchange
— < A <& 0 A programmes, etc.)
Be willing to take on responsibilities as a student
through proactively serving schoolmates and the
school, thus showing a sense of belonging to the
school, and establishing good teacher-student
relationships
Social Speak cgutiously, thert se;lf—discipline and get
. along with others in a rational and respectful
Domain

manner

Understand the “Basic Law” and the essence of
“One Country, Two Systems”, and respect the
emblems of Hong Kong such as the regional
flag, regional emblem, Hong Kong Special
Administrative Region Establishment Day
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Implementation Mode
(More than one can be selected by “v"™)

Periods within the timetable

Describe briefly here
if “Lesson for Key
learning Areas /
subjects” is selected.

Describe briefly
here if “Others” or
“Special activities”
is selected.

g x 2
* o= .
§ g g (e.g. Related Key (e.g. Thematic
Domain Learning Objectives 8« 2 g > 8 Learning Areas / learning week,
ry § ﬁ ) fd 3 subjects / modules / | voluntary services,
% = 2 Lz 5 learning objectives / | project learning,
S 3 fof %* B = issues, lesson time, local visits,
g % I EESE 2 = etc.) cross-border
7 < ) ) E g o Q
2 O < 2 2 2 5 Q exchange
I <%4 8 &
— A s S programmes, etc.)
Develop an awareness and concern towards the
nature and environment conservation through
caring about changes in climate, use of natural
resources and environment conservation in the
country
Acknowledge the close relationships in the
development between our country and Hong
Kong, and care about our counterparts, reflecting
. that we are of the same family
National -
. Capture the essence of the Chinese culture,
Domain

practise virtues such as love, filial piety, integrity
and thrift

Trace the development of the Chinese race,
understand, respect and appreciate the cultures of
ethnic minorities, and foster an open attitude to
promote national unity

Acquire a better understanding of the situations
of the country from a historical perspective and
broaden horizons to affirm national identity
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Implementation Modes Describe briefly here | Describe briefly

(More than one can be selected by“v"™) if “Lesson for Key here if “Others” or
Periods within the timetable learning Areas / “Special activities”
o0 subjects” is selected. | is selected.
g % 2
§ 2 g (e.g. Related Key (e.g. Thematic
Domain Learning Objectives 8 . 2 g > 8 Learning Areas / learning week,
=8 = b " 3 subjects / modules / | voluntary services,
% % § g g 5 learning objectives / | project learning,
S 2 8 = A = issues, lesson time, local visits,
g c\€ é % € E 2 = etc.) cross-border
% o < 2 g % < g exchange
— < A << s O A programmes, etc.)

Get to know the issues of global concern so as to
gain a global perspective and embody the spirit
of humanitarianism

Acknowledge and support core values of the age
such as equality, respect, democracy, freedom,
rule of law and human rights, and develop an
awareness of world-citizenship. Promote
integration of these values with the Chinese
culture

Global
Domain

* For example:
Lessons for Chinese Language and General Studies, etc. in primary schools; lessons for Chinese Language, Chinese History, Liberal Studies,

Geography, Visual Arts, Ethics & Religious Studies, Health Management and Social Care, etc. in secondary schools

** For example:
Class teacher periods, lessons for Life Education, Moral Education, Civic Education, National Education, Personal Growth Education, etc.
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Key Stage 3: (Secondary 1 to 3)

Implementation Mode
(More than one can be selected by “v™)

Periods within the timetable

Describe briefly here
if “Lesson for Key
learning Areas /
subjects” is selected.

(e.g. Related Key

Describe briefly
here if “Others” or
“Special activities”
is selected.

(e.g. Thematic

R 2
=} * .—
3 g £
Domain Learning Objectives 8 . 2 g > 8 Learning Areas / learning week,
2 § ﬁ &b § = subjepts / modgles / Volpntary ser'vices,
% = % L = | B !earnlng ObjeCt.IVCS/ project l§arn1ng,
S 2 S _%‘ = = issues, lesson time, local visits,
§ c\€ E B tE 2 = etc.) cross-border
%2 5 22 2 £ 2 exchange
— < A << O A programmes, etc.)
Adopt a positive attitude and face adversities
with openness
Personal
. Uphold the good and make reasonable
Domain | . .
judgments even when caught in dilemmas of
conflicting values
Actively share responsibilities to take care of
Family | senior and junior family members
Domain | Be able to face family changes and challenges
with perseverance and optimism
Discuss varied social issues in a rational and
reasonable manner and show concern for the
well-being of Hong Kong
Social Learn to deal with peer pressure and resist
. having any inappropriate behaviour
Domain £ any Napprop

Recognise the importance of the “Basic Law” to
the prosperity and stability of Hong Kong, and
respect the essence of “Rule of Law” and
“Human Rights”
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Implementation Mode Describe briefly here | Describe briefly

(More than one can be selected by“v"™) if “Lesson for Key here if “Others” or
Periods within the timetable learning Areas / “Special activities”
o subjects” is selected. | is selected.
2 % 2
= b g (e.g. Related Key (e.g. Thematic
Domain Learning Objectives 8 . 2 g > 8 Learning Areas / learning week,
=8 = &b - 3 subjects / modules / | voluntary services,
% % '03 g g 5 learning objectives / | project learning,
S 2 8 = A = issues, lesson time, local visits,
g c\€ é % € E 2 = etc.) cross-border
% o < 2 g % < g exchange
— < A << s O A programmes, etc.)

Understand the country’s achievements and
efforts made in natural resources conservation,
and care about the way forward of the country’s
sustainable development

Explore the relationship between the constitution
of the country and its important government
organisations and the Hong Kong Special
Administrative Region, and enhance
understanding of the concepts of the state and

National “One Country, Two Systems”

Domain Understand the opportunities and challenges

facing the country through rendering concern for
its important developments and plans

Learn to appreciate the Chinese culture and
understand the interest and essence embedded
therein to enhance national qualities

Understand the development of the country from
a historical perspective and commit to taking up
one’s responsibilities for the country
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Implementation Mode

(More than one can be selected by “v"™)

Periods within the timetable

Describe briefly here
if “Lesson for Key
learning Areas /
subjects” is selected.

Describe briefly
here if “Others” or
“Special activities”
is selected.

g x o
§ 2 '8 (e.g. Related Key (e.g. Thematic
Domain Learning Objectives 8« 2 g > 3 Learning Areas / learning week,
=2 = 50 :‘g subjects / modules / | voluntary services,
% % E O 5 learning objectives / | project learning,
S 3 fof %’ A = issues, lesson time, local visits,
g c\cg § B 'g @ 4 -g etc.) cross-border
% ) < 2 2 g <5 8 exchange
— < A <& |0 A programmes, etc.)
Broaden horizons of the world, understand the
interplay between the development of Hong
Global
. Kong, the country and the world
Domain

Respect different cultures and their peoples, and
embody the spirit of inclusion

* For example:
Lessons for Chinese Language and General Studies, etc. in primary schools; lessons for Chinese Language, Chinese History, Liberal Studies,

Geography, Visual Arts, Ethics & Religious Studies, Health Management and Social Care, etc. in secondary schools

** For example:
Class teacher periods, lessons for Life Education, Moral Education, Civic Education, National Education, Personal Growth Education, etc.
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Key Stage 4: (Secondary 4 to 6)

Implementation Mode Describe briefly here | Describe briefly
(More than one can be selected by “v"™) if “Lesson for Key here if “Others” or
Periods within the timetable learning Areas / “Special activities”
o subjects” is selected. | is selected.
g * &
* o= .
§ g = (e.g. Related Key (e.g. Thematic
Domain Learning Obijectives Q 2 2 > ) Learning Areas / learning week,
g upj [ ] g8 = g g
8 |2 T 2 bjects / modules / lunt i
285 - o 0 N subjects / modules voluntary services,
% % Q Lz B learning objectives / | project learning,
S 2 _8 _%‘ = = issues, lesson time, local visits,
g c\€ 78 = g @ & -g etc.) cross-border
2]
$L |5 22 2 £ 2 exchange
— < R < < g O »n

programmes, etc.)

Develop one’s interests, build up strengths,
establish objectives and expectations for one’s

Persoqal life, and strive for the future

Domain . — : :
Be a person with principles and integrity, and be
consistent in words and deeds
Be willing to communicate with family members

. in a rational, respectful and caring manner
Family P -
D ; Strengthen family ties and foster family
omain

harmony; bravely undertake responsibilities to
solve problems when the family is in adversity

Develop an acute sense and discern the values
embedded in social issues

Undertake civic responsibilities and be willing to
Social improve the well-being of Hong Kong

Domain | Actively cultivate the attitude required for
working in the society, such as punctuality,
honesty, responsibility, and acquire the skills to
get along with colleagues
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Implementation Mode

(More than one can be

selected by “v™)

Periods within the timetable

Describe briefly here
if “Lesson for Key
learning Areas /
subjects” is selected.

Describe briefly
here if “Others” or
“Special activities”
is selected.

g x o
§ 2 E (e.g. Related Key (e.g. Thematic
Domain Learning Objectives 9 2 g > 8 Learning Areas / learning week,
=2 ﬁ ) fd 3 subjects / modules / | voluntary services,
% % 2 Lz 5 learning objectives / | project learning,
S 32 fof %“ = S f issues, lesson time, local visits,
§ c\cg S = € E 4 = etc.) cross-border
2 0 < 22 20 = 8 exchange
— < A < < s O A programmes, etc.)
Explore the relationship between the use of
resources and development of the country,
understand one’s responsibilities for the
sustainable development of the country, and
enhance awareness of protecting natural
resources
Care about the development of people’s
National | livelihood, take the initiative to understand the
Domain | significance of the social and economic

development and its impact on the improvement
of people’s livelihood, be willing to render
support to social and economic development,
and cultivate care and concern for the people and
their livelihood
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Implementation Modes Describe briefly here | Describe briefly

(More than one can be selected by “v"™) if “Lesson for Key here if “Others” or
Periods within the timetable learning Areas / “Special activities”
o0 subjects” is selected. | is selected.
g % 2
= * o= .
5 g g (e.g. Related Key (e.g. Thematic
Domain Learning Objectives 3« 2 g > ) Learning Areas / learning week,
=2 | 2 oS £ bjects / modules / lunt i
25 = &b g = subjects / modules voluntary services,
% % 2 Lz b5 learning objectives / | project learning,
£ 3 8 = A = issues, lesson time, local visits,
S 2 S EEEl & ‘5 etc.) cross-border
A S 2 % % = 2 exchange
= < A << s 0 A programmes, etc.)

Understand the major contemporary
achievements in the country in areas such as
economy, diplomatic relations and technology to
explore the role one can play in the development
of the country, be willing to strive for the
National | well-being of the country and its people, and
Domain | strengthen national unity and develop affection
for the country

Explore traditional thinking and beliefs that shed
light on a positive outlook on life and enrich the
very essence of life, and exemplify the
traditional wisdom and virtues in daily life
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Implementation Mode Describe briefly here | Describe briefly

(More than one can be selected by “v"™) if “Lesson for Key here if “Others” or
Periods within the timetable learning Areas / “Special activities”
o subjects” is selected. | is selected.
g % 2
= * o= .
5 g g (e.g. Related Key (e.g. Thematic
Domain Learning Objectives 3« 2 g > ) Learning Areas / learning week,
> |2 b 2 bjects / modules / lunt i
25 = &b g = subjects / modules voluntary services,
% % 2 Lz b5 learning objectives / | project learning,
S 2 8 = A = issues, lesson time, local visits,
S 2 S EEEl & G etc.) cross-border
A S 2 % % = 2 exchange
= < A << s 0 A programmes, etc.)

Gain a deeper understanding of the essence of
the Chinese culture such as harmony and peace
embedded in areas such as architecture,
literature, music and art, and be proud of being a
member of the country

Probe into significant historical events in the
country from a holistic perspective and draw
comparison with major world events of the age,
understand the course of the internal hardships
and external challenges facing the country prior
to its reform and opening-up, and realise the
adversities, struggles, development and
accomplishments during the course

National
Domain
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Implementation Mode

(More than one can be selected by “v™)

Periods within the timetable

Describe briefly here
if “Lesson for Key
learning Areas /
subjects” is selected.

Describe briefly
here if “Others”or
“Special activities’
is selected.

i}

£ | 2
= b '8 (e.g. Related Key (e.g. Thematic
Domain Learning Objectives 3« 2 g > RS Learning Areas / learning week,
> 2 = 50 E subjects / modules / | voluntary services,
% % § g g b5 learning objectives / | project learning,
£ 3 f-? _%‘ A = issues, lesson time, local visits,
§ c\ﬁ S = % % & -g etc.) cross-border
s & S 22 2 = 2 exchange
=< | @ <s<s | O A programmes, etc.)
Understand the meaning of world citizenship,
show concern for the well-being of people at
large, and respect for the rule of law, human
Global | rights, equality, democracy and freedom
Domain | Build up the identity of a global citizen with

good grasp of the situations of the country, and
be able to make rational decisions on global

* For example:

Lessons for Chinese Language and General Studies, etc. in primary schools; lessons for Chinese Language, Chinese History, Liberal Studies,

Geography, Visual Arts, Ethics & Religious Studies, Health Management and Social Care, etc. in secondary schools

** For example:

Class teacher periods, lessons for Life Education, Moral Education, Civic Education, National Education, Personal Growth Education, etc.
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(Appendix IV)
Moral and National Education
Teacher’s Observation Form*

Please ‘v the appropriate box to record your observation to the performance on the

following student in Moral and National Education.

Name of student:

> I
— (9} o
0 | o© ‘5‘0
Class: Class No.: E 5 |
5 < | =
n A

The above student can ......

Strongly
Disagree

1. appreciate oneself, accept one’s differences from
others

Personal | 2.  differentiate the right from the wrong

het

Domain develop a healthy lifestyle

4. establish objectives and expectations for one’s life,
and strive for the future

5. show love and concern for family members

]I;amlly 6. shoulder the responsibilities as a family member
omain Q.
positively
7. resist temptation from peer firmly
8. care about his/her school and establish good
. teacher-student relationships

Social - - :
D .1 9. get along with others in a rational and respectful
omain

manner

10. understand and take wup the rights and
responsibilities as a citizen

11. understand the natural environment and develop a
concern towards the nature and environment
conservation in the country

12. understand the opportunities and challenges facing
the country in developments

National | 13. realise Chinese virtues such as filial piety, integrity
Domain and thrift

14. care about the future of the country and the
well-being of people

15. acquire a better understanding of the situations of
the country from a historical perspective and
broaden horizons to affirm national identity

16. explore issues of global concern

Global | 17. take up the responsibility as a world citizen, e.g. care
Domain about our environment, treasure resources, etc.

18. respect different countries’ cultures and their peoples

* This tool is designed by making reference to the learning objectives of the Moral
and National Education Curriculum. It aims at facilitating learning and teaching,
observation and recording students’ performance in the subject. Teachers may
adopt, modify or revise this checklist according to practical needs.
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(Appendix V)
Moral and National Education
Peer Assessment Form

This form is to facilitate students to conduct peer assessment on their learning

performance and make suggestions for improvement.

Theme/ name of lesson/ learning activity:

Date of lesson / learning activity:

Please assess the performance of your classmates in this lesson /learning activity and

write down your suggestions for improvement:

Name of group | His/her performance in this | Behaviours / attitudes that I
members class / learning activity* appreciated / learnt

(e.g. Learn  actively? | (e.g. be well-prepared, actively
Respect others? Take up | participate in discussion, listen
the responsibilities/ role in | and accept others’ opinions,
the group? Demonstrate | demonstrate desirable qualities
desirable qualities of a|of a citizen and national

citizen?) citizen)

ARl Il A R

* This form can be used in lessons or learning activities. It facilitates peer
assessment and leads to discussion for improvement. Teachers can modify or edit
this form according to their practical needs in order to enhance learning
effectiveness. Students should avoid arguments or personal remarks which are not

the purpose of the assessment.

* Teachers should encourage and remind students that they are both assessors as
well as the one being assessed. Students should maintain a serious and respectful
attitude in learning. They should offer objective and constructive comments to their
peers in a friendly, honorable and respectful manner to facilitate learning and build

up a harmonious relationship among peers.

187



(Appendix VI)
Moral and National Education
Parent Assessment Form (Key Stage __ )*

Name of child: Class: Class No: ( )

Please put a v' in the appropriate box.

20 ol 8|28
on = o =
o 2 g & | = &b
o on en 3 (SIS
8 < <« = |8 =
n A vn A

My son / daughter ... ...

1. understands more about his/her interests, abilities and

strengths

2. has identified his/her objectives for future

shows concern for the feelings and needs of family members

&

has aroused his/her affirmation and sense of belonging to
the country

has stronger sense of national identity as a Chinese

cares about the current issues in the society and the world

will firmly reject to commit any inappropriate behaviour

® N @

is willing to communicate with his/her family members
openly

9.  will actively realise an environmentally-friendly lifestyle

10. is willing to participate in activities related to national
education

11. can stay with peoples of different races and cultures in

harmony

Name of Parent: Signature of Parent:

Date of Assessment:

* The items listed in this parent assessment form aim at facilitating schools to
understand students’ performance from their families. Schools can modify or edit
this assessment form according to their practical needs in order to enhance learning

effectiveness.
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Moral and National Education

(Appendix VII)

Assessment Report on Student’s Performance (Sample)

School Year: __ Name of Student: Class: __ Class No:
()
Assessment at multiple perspectives Assessment by
(Scale: 4 = Always ; 3 = Sometimes;
2 = Occasionally; 1 = Seldom) -
Area for assessment (The seven core values) = & E =
o 1. persevere and be hardworking in learning /
Q ..
§ competitions
% 2. Handle difficulties and setbacks with confidence
4 and perseverance
= 3. Resist inappropriate ideas and temptation firmly
Be humble and polite (e.g. greet others with smile,
o respond in a friendly manner, give a seat to the
é) needy, etc.)
g 5. Accept individual differences (e.g. different
E lifestyles and religions)
% 6. Protect privacy (e.g. do not read others’ diary, letter
~ or school report without consent)
7.  Listen to and consider the opinion from others
Recognise one’s national identity
Appreciate Chinese culture (e.g. literatures, festive
customs, architecture, foods)
2| 10. Understand Chinese culture proactively
§ 11. Respect the occasions of the national flag-raising
= and playing the national anthem (e.g. stand up
.§ straight and be quiet)
2 12. Care about the developments of the country (e.g.
pay attention to the country’s current issues)
13. Be happy and proud of the achievements of our
counterparts
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14.

Be empathetic and show care or give help to our

counterparts when they are in need or adversity

15.

Equip oneself to contribute to the country in the

future (e.g. actively learn Putonghua)

16.

Plan one’s future by considering meeting the needs

of the country

17. Perform one’s responsibilities or complete assigned
E duties timely
é 18. Participate in voluntary services and fulfill one’s
§ social duty
é 19. Think about the consequence before making

decisions

= 20. Care about the needs of others
£ | 21. Be willing to contribute to meet others needs
é 22. Shoulder the responsibilities for one’s behaviours
§ and decisions (e.g. admit one’s mistake)

23. Be enthusiastic in helping others within one’s
%] .y
g ability
© | 24. Show care and console those who are in difficulties
“‘E or misfortune
5 25. Actively help those who are in difficulties or

misfortune

26. Seriously keep promises

27. Be honest (e.g. do not lie, cheat, copy others’
%{: homework, forge signature or spread unconfirmed
i—é information)

28.

Be brave to discourage others from their dishonest

or unjust behaviours

190



Comments
1. Each stakeholder can write down his/her comments on the student’s
performance in achieving the seven core values.
2. Teachers should write down the overall descriptive comments on the student’s
performance regarding the seven core values in “Overall Comments from

School” by integrating stakeholders’ comments and the teacher’s own

observation.
Student’s Comment (Optional) : Group’s Comment (Optional) :
Signature :
Date : Signature by Representative :
Date :
Parent’s Comment (Optional) : Teacher’s Comment (Optional) :
Signature : Signature :
Date:__ = Date :

Overall Comments from School (Required) :

Signature by Representative and School Chop :

Date :

Remarks

1. The assessment report is designed according to the characteristics of the seven
core values. It helps schools to conduct a more comprehensive assessment on
students’ performance by making reference to different comments (from the
student, peers, parents and teachers). The report would allow student to
understand his/her characteristics and abilities, and encourage him/her to make
improvements to enhance learning effectiveness and moral qualities.

2. Each stakeholder (the student, peers, parents and teachers) should complete the

assessment form respectively.
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(Appendix VIII)

List of teaching plans for life events (Chinese version only)

BEEEY
AR -

EES/EE
BIRE/RET] -
TERAEAL

FETEEG ) BBEEH—H
FBERBECN—2/ND) : BARRRBREE

4R TR

TSR ATEES B~ e ARG ~ MR R SRR AR 15
A e EADIR AT S H AR Y BN 2 EE - NS
B4y

HEfMA - 214

WrERES

http://cd1.edb.hkedcity.net/cd/mce/sed/webfiles/TeacherResources/01_Self/files/DownloadF
ile.asp?DLfileName=life- event_originlife.doc

BEEH
RERT -

EEB/REE
BHE/RET] -
T E4EL

BB
AR -

BEB/EEE
BHE/RET]
T EREEE

BEEH
AERT -

EES/EE
BIRE/RET] -
TE4EAE

BB
AR -

BEB/EEE
RE/RET]
T ER4EE

BEEH
RERT

FARSERAL » A E LB

e AR B EN IS e - R AR R - [FIRF RGOS H O
FEER L AITESE 5 AR EAE

HE - fREHC

TREERTT ~ MERRTRERETT ~ #EHIME SR
http://cd1.edb.hkedcity.net/cd/mce/sed/webfiles/

TeacherResources/06_Voi/files/DownloadFile.asp?DLfile
Name=life-event_childabuse.doc

B Thié - 7ElNER! (ESREED)

FEi/NUEE)  BEARENEEAH SR TERREACHER
Jii

HEMA - EHEHC

trReEEC ~ B4ERTT
http://www.edb.gov.hk/FileManager/EN/Content_3056/ks1_1_7.doc

RERERENEREIZHE
EiATn s BV RS ERERRE AN A ERE

WIS Y DUEECEEY A RRINDIRL > (e R AR (R A
HE ~ B

HIEBIRES] ~ BRIARTRERE
http://www.edb.gov.hk/FileManager/EN/Content_3056/ks1_1_8.doc

FRIZRZSER

TERIFRAOSRE W T T AT (EEAE I A TR (i s B R A i e
BRELY

HER - BEEEC

HICERERES] ~ BRIFRET] ~ JREAE
http://cd.edb.gov.hk/mce/section3/doc/1.1.1.doc

BERKEE)

DL P RERARMUESR) | B > SRS OE B M (e iE
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BHVEBEAT » SRR A TEEE 0 SRR
EEB/GE - 25 g6
BeE/meS 1 1 BEEFERED - UFERE
TEGEHE ©  http://www.edb.gov.hk/FileManager/EN/Content_3056/ks1_1_2.doc

HEEF : BHCBTFEER

WNEMGS : EEEEE REA SR SE) BB A TR E BB R e E
PRE B~ ARIERLE ~ ARGEMA ~ IR ERE AV E

BEES/EE ﬁiﬁﬁm?ﬁﬁ HE -~ L

FRERES - HIEHREST - WhERE
TER4EHE - http: //WWW edb.gov.hk/FileManager/EN/Content_3056/ks1_1_3.doc

BEHY :  REWEECHERE

WEM : SIEEANEERBENES - NS EEEATETEER DR
&~ BRI FICHARREE

BEEB/ERE © 2L - 8 FeHA

BEEMETT ¢+ FROARTERET] - HIEERE

TERAEE

http://cd.edb.gov.hk/mce/section3/pdf/PrimaryBookPDF/Book1-Gowth&Healthy/P1_growt

h_casel.pdf

HEBEY : RESFFTHAEC

RE/N : BUEEWHAIE CWEAIREESE - KAKE ARG » 235
BT 2

BEB/RRE © SEMA - @8 - EA R

BEEMET - AlESTT - ISR

TR

http://cd.edb.gov.hk/mce/section3/pdf/PrimaryBookPDF/Book1-

Gowth&Healthy/P1_growth_case2.pdf

BE2Ep - NEdE EGHERB

WA/ © EEREEE) MR H SIS (e mEEt S AR R
g &N EE

EES/EE - SR - &if

FRE/REST ©  EJERRE] - hTRE

TERAEHE - http://www.edb.gov.hk/FileManager/EN/Content_3056/ks1_1_6.doc

BEBEP -  FEFEEER

NS A TR RS (BN > SEEER A BERIA > EE
B BRI R AVEE ST » e MEE g B S B S 4

EEB/REE - T - SEf A~ B

BREMEST - WAERETD - HEIEREST - BEEM

TERAEH- - http://www.edb.gov.hk/FileManager/EN/Content_3056/ks1_1_4.doc

HEBEH :  HARMRE?

REM : ARESEEYEANIR R RLTFA VR0 W/ N B T8
E\Eﬁitl:%ﬂ’]ﬁﬁ%bﬁ? DUR 5k IR ) IR -

BEB/EBRE - HiE - B 28
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HE/RET]
T EREEE

BEEEY
AR -

BEB/REREE

HE/RET]
T ER4EE

BEEEY
RERT

BEB/REREE

HE/RET] -
TEAEE

BEEH
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[ FR AR 7 .doc

BRREREERE

FEBERTNE) > AT A Ay NSRRI RE SRR AYRE (R 7R
FRHETRE - Rt MESEE - AFRNTH
EEAdy  HAERL - B

BOHREER - HEZE -~ UIERES
http://www.edb.gov.hk/FileManager/EN/Content_3056/ks1_1_5.doc

FBERRUN—2/ND) : FEEE

BE » T DAARHIED ?

PRERA T AR - G BRI B IR AR - AL
B MR -

BE ~ R A5

BliETT ~ AT ~ SIHTRE
http://www.edb.gov.hk/FileManager/EN/Content_3056/ks1_2_8.doc

BEEHEIRAT

FEBE R BRI E R - (A AMSES S RS |
[EJ s BB TN (AT R (S A AR RS2

ELR ~ PRI

AEAET] ~ IBSERE ~ DUEIRE
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s TR EETHR
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AEHIEEEESE
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BRE :  EHEMEH

RS :  HEEETEREMEBAEE - DIEEMmfEs - 281 - &1F - &aFNE
TS B EEEIREE

EES/GE : B9 - 28 BT

BEE/MES - BIEHERETT - WhERE

TEREHE ©  http://cd.edb.gov.hk/mce/section3/doc/1.2.1.doc
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EEB/ERE - ZEMA - 2R &fF

BRE/MES - EEEETT - WHERED) - BECEHERE
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AN : BEESALEE 7% SERAEEVERE  ACEE R ER A
EAR NV BRIkt - IEE R

BEEB/MERE © B - &fF - BEE - EEEs
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df
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df
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(Appendix IX)

Examples of MNE learning and teaching resources available online from the Education Bureau (Chinese version only)
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